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. INTRODUC.'ION

The purpose of Title I evaluation

Each year the Department of Research, Evaluation and

Long Range Planning evaluates the implementation and the
educational effectiveness of the Title I project overall, of
each activity, and of the activities at each participating
sctiool. The primary purposes of this evaluation are:

_ - to assess the adequacy of the implementation of
the various Title I activities by the schools
‘and to describe the activities in the form they
were implemented; ) :

- to obtain measures of the evaluation objectives
specified for each activity, to determine if the
objectives were met, and to identify strengths
and weaknesses of .the Title I activities;

- to draw conclusions and make recommendations
regarding the continuation of activities and
identify programmatic changes which would
result in improved instruction and learning in
Title I classes.

The first priority of the annual evaluation is to provide to
each participating school indicators of the instructional
effectiveness of the activities it operated. To meet this
priority, each school has been presented with summaries of

achievement data for those of its pupils who participated in
Title I activities. These summaries are contained in the
document entitled ESEA Title I Evaluation--Fiscal 1980:

' Schopl Reports. Similar reports have been distributed to
District Superintendents and Department of Government Funded
Programs administrators.

The second priority is to evaluate the effectiveness of each
activity. This document speaks to that priority. It ranks
each activity in terms of its general effectiveness in
improving pupils' cognitive growth as measured by
standardized tests; makes recommendations for activity
continuation,\ modification, or deletion from the Title I
project in Chicago; provides a narrative evaluation of each
activity; and presents the aggregated achievement results
for each activ%t?.

The obiectives against which schools and activities were
evaluated appear in the Research and Evaluation narrative in
Reading: Top Priority, Fiscal 1980. That narrative also
details the general methods and procedures used in the
evaluation. '




*

Instruments used in the evaluation

The evaluation useéd a variety of instruments to collect
information. The standardized tests, participant
identification forms, staff questionnaires, and
observational instruments used- are described below.

Standardized achievement tests

The Iowa Tests of Basic Skills assess Title I pupils'
cognitive growth. Test scores are obtained during the
annual citywide testing period. Results from this battery
are used to evaluate the progress of pupils in age cycles
seven to fifteen. :

The Comprehensive Tests of Basic Skills measure the
achievement of Title I pupils 1in age cycles five and six.
This test is administered at the time of Citywide Testing to
"Title I pupils only. A posttest-only design is used.

The Chicago EARLY Assessment is used for preschool pupils.
This instrument identifies specific skill areas in which a
child may be deficient. It is administered to all Title I
preschool pupils at the beginning of the academic year. At
the end of the academic year, those children who displayed
low scores in particular skill areas in the fall are
retested in those areas in which possible deficiencies were
noted.

(Y

Participant identification

The ESEA Title I Enrollment Form was distributed to
classroom or adjustment teachers in the fall and spring. It
identified each pupil participating in Title I, in which
activities the pupil was enrolled, his or her birthdate,
attendance, CPML levels in reading and mathematics, ILP
status, etc. This form was used to link pupil and test
score data, to provide the count of the number of pupils
participating in each activity, to check on the preparation

and use of ILPs, etc.

Classroom observations ‘ ,

Two classroom observation forms were used in the fall of
fiscal 1980: one for preschool activities and one for
regular classroom instruction. Both recorded basic
characteristics of each room such as class size, grouping
patterns, the number of adults present, and the reasons for
cancellation if no class was being conducted at the time the
observation was scheduled. The actual observation recorded
the patterns of teacher behavior, pupil behavior, and
pupil-teacher interaction. At least one classroom of each
Title I activity at each school was observed. Most classes.

were observed at least twice.

vi
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In the s$pring of fiscal 1980 a second round of observations
was conducted using a revised instrument. Again, at least
one classroom of each: Title I activity at each school was
obrerved.: ; - - : : :

The information obtained from the observations provided
- . “indicators of phe'typical_pupil and teacher behavior
' patterns for each activity. These patterns may be
contrasted among activities and compared to the
\ ideal instructional patterns specified in the activity
descriptions or indicated by program vendors.
The. observers also maintained anecdotal records of their
observations and other visits to Title I schools and
. dctivity rooms. These records added insights into the
conduct and implementation of activities at each school.

Teaching Staff Questionnaires

The Title I Teacher Questionnaire and Title I Teacher Aide
Questionnaire, distributed in the spring of fiscal 1980,
gave the teaching, staff an opportunity to present their
perspectives on the conduct and effectiveness of Title I

. activities. Teachers and aides were asked to state how
frequently they attended inservice meetings and to rate the
guality of the presentations, to indicate the frequency with
which they performed certain tasks associated with Title I
instruction, to evaluate parent participation in their
activity, and to judge how well their activity served their
pupils. The teacher aides-were also asked about their
relationships with their teachers. All Title I funded
teachers and teacher aides were asked to complete
guestionpaires.’ : ‘

A Non-Title I Teacher Questionnaire was administered to a
sample of board-funded teachers who sent pupils to Title I
laboratory or pull-out classes. This questionnaire obtained
the reqular teachers' responses to Title I participation, in
particular to such issues as: improved pupil learning
because of participation in Title I, communication and
coordination with Title T teachers, preparation of ILPs, and
possible disturbances to the regular program of instruction
caused by pupils departing for Title I classes.

For several activities special staff questionnaires were
distributed. These included questionnaires for CAI teacher
aides,/ school-community representatives, coordinators in the
Instructional Laboratories activity, parent-resource
teachers attached to theé- Institute for Parent Involvement
activity, reading resource specialists provided in the Staff
Development through a Local School Reading Resource
Specialist activity, teachers leading outings in the Field
Experiences activity, and staff assigned to conduct the

vii
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Outdoor Education and Camping, Health Services, and the
Parent Plus Project activities.

Principal interviews and evaluation forms

In the fall of fiscal 1980 principals of Title I schools
were interviewed. 'The questions asked by the interviewers
covered a variety of issues: Why we_ e particular Title I

activities chosen? What were the reasons for delayed

implementation of activities? Who participated in the
selection of Title I activities? How were pupils chosen to
participate? , In addition, principals were asked to express
their general views of Title I.

In the spring of fiscal 1980 each principal was asked to
respond to the Principal's Evaluation Form. On this form
the principals rated the quality of each activity with
respect to meeting instructional objectives, staff,.
inservices, materials, equipment, and vendor services.

Parent questionnaire

A questionnaire was distributed to a random sample of

parents of pupils participating in Title I instructional
activities late in the spring of fiscal 1980. The
questionnaires were returned anonymously. Parents were -
asked if they approved of their children's Title I
activities, if they had visited the activity room and
teacher, if they had seen improvement in their children
because of participation in Title I, and the like.

Other information sources

In addition to the instruments described above, such sources
as teacher and school records, pupil status cards, health
team records, inservice logs, telephone surveys and
interviews, and personal observations were used to complete
the evaluation. :

Data interpretation and conclusions
. S - e

Computerized analyses and hand-tabulation of open-ended
responses and incidental comments were conducted on all
these data. The results were interpreted by staff skilled
in data analysis and thoroughly familiar with all aspects of
Title I activities. The final judgments rendered on each -
activity in this report are based on a collation and
analysis of these data, tempered by the knowledge and
experience of the staff responsible for the individual
evaluation narratives.

12
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- RECOMMENDATIONS

The tables which follow make one of five recommendations for
each Title I activity in use in fiscal” 1980. The possible
recommendations are:

v

1. This Title I activity has been assessed to
o be very effective.in 1mprov1ng instruction
and pup11 achlevement and is recommended
for use in Title I schools and in the
Chicaga public schools generally.
\

2. This Title I activity has been assessed to

- be effective in meeting the nebds of the
Title I population and is recommended for
selection by schools seeking to replace
activities not producing the desired.
results or not meeting school needs.

3. This Title I activity has been assessed to
be capable of meeting the needs of the
Title I population and.is .recommended for ,
continuation at those schools where it is -
producing the desired effects or meeting
school needs.

4, This Title I activity, as currently :
implemented, has been assessed to be < R
occasionally capable of meeting the needs
of the Title I population at' particular

.schools. 7n general, if a more effective
act1v1ty i+ available, replacement is
recommendcn,

LY

5 gThis Title I activity, as currently -
implemented, has been assessed to be’
ineffective in meeting the needs of the
Title I population and .should be modified

- or remcved from the Title I prOJect in
Chlcago.

-

Additional recommendations for each Title I éctivity appear
in the evaluatior narratives of this volume. '

©




RECOMME NDAT IONS

LABORA'I;ORY ACTIVITIES IIE\;OEHE Tv.EACHING OF READING )
_ T S Recommendations K

Activity: | / 1 2 3 4 5 t
Ccmputer-Assisted Instruction | | | X | f -
Programmed. Reading Instructional |

‘System . | | P x I |
Language Arts Reinforcement Center . | f X | | ‘|
Audio-Tutorial Laboraﬁofy for |

Individual Progress: -Reading : DROPPED
Improving Reading Achievement'through :

the Teaching of Typewriting | | X | | | r
Hoffman's ME-dia System b | | I X1 | |
Sysﬁem 80's Program - I | X | |
Prescription Learning I R b '
High Intensity Centers | | oo x b |
Multimedia Audiovisual Réédiness, ‘ .

Kindergarten Program " . | | oo | X1
New Century Baéic Skills ‘ ) | }‘X | | | |
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RECOMMENDAT IONS
FOR

Activity:

[y

Teaching Reading Skills through Drama |

@«

An Eclectic Approach to Corrective
and Remedial Reading Instruction |

Behavioral Research Laboratories/.
Sullivan Reading Program

Scott, Foresman Reading System

Open Court Correlated Language Arts
Program ’ |

Open Court Remedial Reading Program |

EMC Corporation/Schmérler: Phonetic/
Linguistic Reading and Language
Program . |

BFA Comprehension/Vocabulary Program |

SRA Gorrective Reading Program |

Support Systems'for Individualized
Reading |

Language in Transition |
Home Visiting Instruction Team

Teaching Reading through Literature
with the Newbery Award Series |

PULL-OUT ACTIVITIES IN THE TEACHING OF 'READING

Recommendations

1 2. 3 4

5

DROPPED

DROPPED




RECOMMENDAT IONS
FOR

SELF-CONTAINED ACTIVITIES

Activity:

. A Kindergarten and Primary Level Pro-
gram of Individualized Instruction
with Augmented Staffing

An Intermediate and Upper Level Pro-
gram of Individualized Instruction
w1th Augmented Staffing

Encyclopaedla Britannica's Language
* Experiences in Reading ‘

Crane Reading System
DISTAR Programvin Reading and Language

Early Interventlon- A Preschool and
Kindergarten Act1v1ty

Early Childhood Education
Instructional Team Schools
Child-Parent Centers

Follow Through i

Recommendations

x|
x|
x|
oo x|
Px o1
X
DROPPED. -
X
T
X




* ' RECOMMENDATIONS
o FOR
LABORATORY AND PULL-OUT ACTIVITIES
IN THE TEACHING OF MATHEMATICS

‘Recommendations

Activity: | 1- 2 3 4 5

Mathematics Laboratory for the
Development of Computational Skills | | | X | | |

Alternative Instructional Mathematics )
System = | b X | |

Individualized Mathematics Instruction:
Eclectic Approach to Remedial Mathe- ; :
"matics Instruction P I X | | N

Individualized Mathematics Instruction: , :
Wynroth Math Program | I X | | | |

Pre-Algebhra Development Centers | | | | X |

-
Audio-Tutorial lLakoratory for
Individual Progress: Mathematics DROPPED




RECOMMENDAT IONS
| FOR ' ‘
ACTIVITIES MEETING SPECIAL NEEDS

Recommendations

Activity: i: 1 2 3 4
Career Guidance LaboFatory ' . DROPPED
Instructional Laboratories for the :

Teaching of Reading [ | \| | X |
Bilingual Education Multimedia x

Instruction | | X | | |
Basic Occupaﬁionai andESkilltTrain;ng | | | X |
Guidance for Title I Elementary » \

School Pupils | | | X | |
Family Guidance Center | | X |
Field Experiences . - | | | | X |-
Outdoor Education and Camping | | [ | X | [
Health Services - | | 1 x| |
School-Community Identification | |%: | X | |
Parent Plus Project: - | | | X | |
Institute for Parent Involvement | | | X | |
Staff Development through a Local _)

School Reading Resource Specialist. | | | | X |
New Educational Directions - DROPPED
Educational Leadership Institute | | ] | X |

18
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ACTIVITY RANKINGS AND SUMMARIES OF PUPIL ACHIEVEMENT

Explanation of the tables:

. The tables that follow provide summaries of the achievement
5 and cognitive growth of pupils in each Title I activity.

L This information is based on the Iowa Tests of Basic Skills. ™|

| The results reported here apply only to pupils enrolled in ~
f , _ Title I activities in the public schools of Chicago who took \§\\
: . the ITBS in May 1979 and in May 1980.

The ITBS is administered to pupils of age cycles seven and
older. For pupils who were in preschool or of age cycles

five or six other testing programs were used for the Title I
evaluation. The tables in Volume 2 of this report provide
results of the Comprehensive Tests of Basic Skills, which

was used for pupils of age cycles five and six, and the
evaluation narratives in this volume of the report give the .
results of the Chicago EARLY Assessment, used for preschool ' e
pupils. The reader should be cautious, therefore, in

drawing conclusions as to the effectiveness of individual
activities from these tables alone. Only if the

instructional level designation for an activity begins with

2, designating age cycle seven or the second year of school
after kindergarten, or with a higher designation, is it
likely that the reported results apply to most of the pupils
enrolled in the activity.

It is also true that activities which enroll many pupils of
the upper cycleés, -particularly age cycles 13 and 14, tend to
show greater average grade-equivalent gains than do

activities enrolling younger pupils. Several reasons may be
of fered to account for this; however, the primary one is
probably the extra motivation of these pupils to graduate >
from elementary school and of teachers to see them graduate.

The Citywide Testing Program requires that pupils be tested
at their functional level. This is necessar; to assure
valid test results: the use of a test that is too easy or
too difficult will give erroneous scores. In general, a
test that is too difficult for a pupil will result in a
grade-equivalent score that over-estimates the pupil's true
ability and a test that is too easy under-estimate that

. ability. ‘

Some teachers were under considerable pressure in fiscal
1980 to advance their pupils to higher CPML levels,
sometimes before the pupils had mastered the material.
Since test levels were assigned on the basis of pupil age
and CPML level, such advancement sometimes caused the
assignment of a test level that was too difficult for the

Q | ' , w xvl8




pupil. The result of this on pupils' test scores is obvious
from the foregoing. The cost associated with administering
improper test levels and other departures from established
testing procedures is severe, however. If a pupil's test
scores are false indicators of his or her- actual
achievement, those scores cannot be used to diagnose areas
of learning deficiencies nor can an evaluation based on such
scores be expected to provide accurate and unbiased
testimony about program effectiveness.

In the tables that follow a t is used to mark averages
which may not be reliable.

Tables are presented for laboratory activities which provide
reading instruction; pull-out activities teaching reading;
self-contained activities, for which both reading and
mathematics results appear; laboratory and pull-out
activities providing instruction in mathematics; and for
activities which serve special needs. :

The tables list the activities within each type in the order
. determined by "Percent with standard score gain." This
measure indicates the proportion of pupils who improved
their percentile rank placement, on the local distribution
of test scores, between pre- and posttest. It is the best
indicator of whether or not Title I pupils in fiscal 1980
closed the "achievement gap™ between themselves and their -
age peers. If at least 50 percent of the pupils in an
activity increased their percentile rank placement, the
activity reduced the "achievement gap" for its pupils. The
evaluation objective required that at least 60 percent of
the pupils achieve such gains.

All other measures used in these tables report gains in
grade-equivalent years. ;

. Xvi




INSTRUCTIONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY
FOR .
LABORATORY ACTIVITIES TEACHING READING

Towa Tests of Basic Skills: Reading Comprehension subtest

Percent
Three- with Average
year ~ standard grade- Number with
Instructional mean score equivalent _School gains: test results:
Activity - level gain gain gain Highest Lowest Schools Pupils
New Century Basic Skills 4-8 - 75 1.4 2.2+ 0.9 3 259
Improving Reading Skills '

through Typing 5-8 0.9 63 0.9 1.7 0.5 24 1,763
Programmed Reading

Instruction K-8 0.7 61 : 0.8 1.0 0.5 1 507
Prescription Learning:

Reading 1-8 0.7 . 60 0.8 1.5 -0.2 101 8,001
High Intensity Centers:

Reading 1-8 0.7 58 : 0.7 1.0 0.4 13 - 820
Language Arts Reinforce- : ,

ment Center 1-8 0.7 56 0.7 1.3 0.0 18. 790
Hoffman's MEdia System: ,

" Reading - 1-8 ! 0.8 54 0.7 1.0 0.4 11 527
Computer-Assisted '

Ingtruction 4-8 0.7 54 0.7 1.2 0.0 52 5,661
System 80: Language Arts K-8 0.5 47 0.4 1.0 0.0 13 612
MARK K-3 0.3 33 0.2 - - 1 12
Audio-Tutorial 'Reading ‘

Laboratory 3-8 - 47 0.7 - - 1 34

21
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INSTRUCT IONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY
) FOR '
PULL-OUT ACTIVITIES TEACHING READING

Iowa Tests of Basic Skills: Reading Comprehension subtest

Percent
Three- with Average
year . standard grade- Number with
5 Instructional mean score equivalent School gains: test results:

Activity level gain =~ - gai gain Highest Lowest Schools Pupils
Scott, Foresman Reading

System 1-6 0.8 69 0.8 - - 1 95
Language in Transition K-8 - 64 0.7 1.4 0.3 10 121
SRA Corrective Reading ' ,

Program 4-8 - 62 0.9 1.1 0.6 6 273
Teaching Literature with .
. the Newbery Series 7-8 - 58 0.8 1.0 0.7 6 365 |
Eclectic Approach to.

Reading 1-8 0.7 58 0.7 1.8 0.2 89 4,618
BFA Comprehension/ ) ' o

Vocabulary Progran 1-8 - 58 0.7 0.8 0.5 3 66
BRL/Sullivan Reading '

Program 1-8 0.7 56 0.8 1.0 0.7 2 .50
Teaching Reading through

Drama . 4-8 0.8 55 0.8 1.0 0.4 1 609
Open Court Remedjal '

Reading Program 4-8 0.7 55 0.7 1.0 0.2 6 307
EMC/Schmerler ZXeading ‘ . :

and Language Program 1-8 0.8 - 53 0.6 - v .- 1 30
Support Systems for . . ’

Individualized Reading 1-8 0.7 45 0.6 0.7 0.5 4 185

Open Court Correlated
Linguage Arts Program K-5 0.6 45 0.6 0.9 0.4 4 52
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INSTRUCTIONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY
FOR
SELF-CONTAINED ACTIVITIES
Iowa Tests of Basic Skills: Reading Comprehension subtest
Percent
Three- with Average
year standard grade- Number with " .
Instructional mean score equivalent School gains: test results:
Activity level gain - gain *’ gain Highest Lowest Schools Pupils
DISTAR K-3 -0.8 62 0.8 1.1 0.4 7 205
- Augmented Staffing for
v - Int. & Upper Levels 4-8 0.8 61 0.8 .9¢ 0.1 70 12,996
5. Encyclopaedia Britannica K-3 0.7 60 0.9 1.4 0.1 5 154
Augmented Staffing for
Kin. & Prim. Levels K-3 0.7 59 0.8 2.2% Nn.0 47 1,137
Ingtructional Team '
Schools 1-8 0.7 56 0.8 1.3 0.2 13 1,488
Crane Reading System K-3 0.7 50 0.6 1.5 0.0 11 358
Follow Through . K-3 0.7 42 0.5° 1.2 0.1 6 273
Jowa Tests of Basic Skills: Mathematics Total subtest .
. Encyclopaedia Britannica K-3 - 72 1.0 1.1 0.5 5 147
DISTAR K-3 - 68 0.9 1.3 0.5 7 204 ‘
Augmented Staffing for
Kin. & Prim Levels K-3 0.8 61 0.8 1.8 -0.5 48 1,183
Ingtructional Team _
Schools 1-8 - 59 e 0.8 1.1 0.2 13 1,457
Crane Reading System K-8 - 56 0.6 0.9 0.4 1 361 :
Augmented Staffing for . o
Int. & Upper Levels 4-8 0.7 53 0.7 .9t 0.0 70 2,976
Follow Through K-3 0.7 52 0.7 .2 0.1 6 269 .
) y 244
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INSTRUCTIONAYL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY . '//

FOR
LABORATORY ACTIVITIES TEACHING MATHEMATICS

Iowa Tests of Basic Skills: Mathematics Total subtest . .
. , Percunt
’ ’ ' Thr ee~ with Average
" year standard grade- Number with
Instructional mean score equivalent School gains: test results:
‘Activigx level gain gain _gain Highest Lowest ' Schools Pupils
Audio-Tutorial Mathe-
matics Laboratory 3-8 0.9 75 1.0 - - 1 60
o High Intensity Centers 1-8 1.0 74 1.1 - - 1 65
ol Alternative Instruction
o Mathematics System K-8 - 62 , 1.0 . 0.8 6 434
System 80: Mathematics K-8 0.9 61 0.8 1.1 0.6 7 186
Prescription Learning:
Mathematics 1-8 0.9 58 0.9 1.3 0.1 28 ° 2,016
Math Lab for Compu- ;
tational Skills 3-8 0.9 58 0.9 1.1 0.5 18 1,111
Computer-Agsisted : |
Instruction 4-8 0.8 52 0.7 1.2 0.2 43 3,904
. "
FOR
PULL~-OUT ACTIVITIES TEACHING MATHEMATICS
Ind. Math Instruction:
Wynroth ' 1-8 - 83 1.0 1.0 0.8 2 47
Ind. Math Instruction: ,
Eclectic 4-8 - 63 0.9 1.3 0.7 17 636
Pre-Algebra Development '
Centers 7-8¢ - 54 0.9 1.3 0.6 3 219
g 26
O 2D : :
- !
| |




INSTRUCTIONAL EFFECTIVENESS RANKING AND ACHIEVEMENT SUMMARY
' ' FOR
ACTIVITIES SERVING SPECIAL NEEDS

Iowa Tests of Basic Skills: Reading Comprehension subtest

Percent i
Three- with Average :
year = standard grade- v - Number with
Instructional mean Score equivalent School gains: test results:
Activity level ' gain gain gain Highest Lowest Schools Pupils
New Educational .

Directions . 2-8 - 92 1.3 - - 1 13
Basic Occupational and . ’

§kill Training (BOAST) 8-9 0.7 . 66 @ 0.8 1.3 0.5 6 361
Bilingual Education ' ’

Multimedia Instruction K-4 - 64 0.7 - - 1 22
Career Guidance _

Laboratory ' 1-8 0.8 62 1.0 1.2, 0.8 3. 180
Instructional Labs: Art 1-8 - 60 . 0.8 1.8¢ -0.4 30 1,254
‘staff Development through - , . o '

"a Reading Specialist 2-8 0.7 57 0.8 2.4 -0.1 =~ 283
Bducational Leadership : : )

Institute 2-8 0.8 57 0.8 2.2¢ 0.1 23 7 73
Instructional Labs: ‘ ) '

Science 1-8 - 57 0.7 1.6 ~-0.2 40 2,381
Instructional Labs: »

Creative Arts 1-8 - 57 0.7 1.0 0.5 8 430

2]

Iowa Tests o

'Basic Skills: Mathematics Total subtest

Career Guidance

Laboratory 1-8 0.8 62 1.0 1.3 0.7 3° 179
‘Basic Occupational and ‘ , . . '

Skill Training (BOAST) 8-9 - 62 0.7 1.1 . 0.3 6 346
BEducational Leadership

Ingtitute 2-8 - 55 0.8 1.8¢ 0.2 24 726
@ ‘ : . ] .

. | A;gri : . .
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R&E #6, 7, 8
Project #563
Program #7619
Evaluator: Earl Clendenon

COMPUTER-ASSISTED INSTRUCTION

ACTIVITY DESCRIPTION

Each Computer-Assisted Instruction (CAI) room is equipped
with 15 computer terminals and a printer. These are
connected by telephone lines to a computer in the central
office. The activity in each school is managed by a
teacher aide. Four Department of Curriculum coordinators
in the central office manage the operation of the program,
including training of the aides and of the teachers whose
"pupils participate in the activity.

The activity provides daily computerized prescriptive
practice on reading skills and on either mathematics or

language skills for a-minimum-of 150 pupils per unit in
the fourth through the eighth years beyond kindergarten.

The computer program does not supply instruction.

Teachers of the participating pupils, assisted by the
aide, must impart understanding of operational procedures
at the terminal and, above all, of the concepts and skills
for which the computer program supplies practice. The
computer frees the teachers from the task of providing
such practice in the classroom and from monitoring the
pupils' performance. The teachers and aides are trained
for their respective roles at inservice meetings.

Skill-practice exercises of graduated difficulty appear on
the terminal screen from strands of items stored in the
computer. The pupil's responses transmitted on the
terminal keyboard determine the pupil's movement through
the strands. ‘

A Computer-Assisted Instruction group may be composed of
15 pupils who come to the activity room from several
classrooms for 20-minute sessions at the terminals, or it
may be composed of one entire classroom of Title I pupils
who come to the computer room, with their teacher, for a
"40-minute period. 1In the latter case, while 15 pupils
work at che terminals, those  awaiting their turns at the
_terminals work on assignments provided by and supervised
by the teacher. The scheduling plan is selected by the
schools. '




After each group session, the computer prints back a
detailed analysis of each pupil's performance together
with an update of his or her activity achievement record.
The printout is passed on to the classroom teacher for use
in planning instruction for individual pupils or for the
group, if common needs are evident.

In fiscal 1980 Computer-Assisted Instruction units were
operating in 52 public and two nonpublic schools. The
activity served approximately 9,190 pupils. ) »

ACTIVITY ORGANIZATION AND MANAGEMENT

Activity 3election and Implementation

In fiscal 1980 interviews, principals consistently
mentioned that CAI was selected for their schools because
it provided individually prescribed skill practice, served
a relatively larger number of pupils than comparable Title

I activities, and allowed the. schedul;ngkpf,thg_agtlylxv : -

_ to be adapted to various combinations of time slots in the

“total school program. Several principals also cited
evaluation reports and school staff considerations of the
"effectiveness of CAI in previous years.

Retention of this activity once it has been installed in a
school is reasonable, barring dissatisfaction with the
program. CAI requires relatively elaborate physical
changes in the room provided for it: telephone cable
wiring, air-conditioners, carrels, and an exceptlonally
secure door. The aide who manages the program is very
specdially trained; six principals alluded to this
investment of experience in their comments.

Forty-one principals reported that CAI classes for all
partiicipants started before the October 15, 1979, deadline
for full implementation of Title I act1v1t1es. Two
prln ipals reported later starting dates, caused by late
assi nmnht of the aide in one case and, in the other, by a
delay in!selecting the participants.

\ ,

Space, Eduigment, and Materials
\ . .

An aAple bnd secure space is a prerequisite for installing ‘ '
a CA% room. Observations by field evaluators during the
fall lof l§79 indicated that these facilitites were : A

invariiably standard gize or larger than standard size
classroomsl,  Even §6, at a few sites when a class of 30 or
more pupils was present (15 working at the terminals while
the o hers\worked at tables or desks), observers reported
that the r%om was crowded. Since CAI rooms are air-

|
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conditioned, such crowding becomes a problem only when
the pupils who are not at the terminals are inadequately
supervised by their teacher.

Univac cathode~ray terminals comprise the main equ1oment

~in this activity. These machines sites have beer in use
. for seven years or longer at many sites. The frequency of
out-of-order terminals (as many as three out of 15
terminals at the same time) and comments by a few
principals .and teachers suggested that the age of this
equipment had become a deterrent to satisfactory
maintenance. Howeveér, observers rated the activity
implementation "adequate" at all of the 31 sites visited
during the fall.

Apart from paper used in the printer, materials provided
for the CAI -activity consist of learning games, booklets
on topics of interest to school children, and similar

when the terminals are not working. These materials are

cancelled. -In some schools these materials are stored in
the CAI room and may be used by pupils under the
supervision of the aide. The choice of procedure depends
upon the principal's view of the school's c1rcumstances
and needs.

Staffing

Twenty-one percent of the aides whor returned question-
naires had worked in the CAI activity for five years or
longer and 51 percent had one to three years of CAI
experience. Five aides had been assigned to their
positions for six months or less, which probably reflected
the mid-year staff changes caused by severe cuts

.'in Board of Education personnel.

On an evaluatlon checklist, a large majority of the .
principals indicated that the service of the CAI staff ‘was
very effective. Six principals stated that the service
was ddequate‘ there were no indications of inadequate
service.

The scheduling of CAI classes was often closely linked
with gym, library, and teacher-break schedules. Since
substitutes were'not provided for Title I aides, the

. ; absence of a CAI aide caused difficulties which some -

' principals overcame by tra1n1ng another Title I aide (or

activity. Thus, at some sites cancellations of CAI
classes because of an aide's absence were circumvented.

things-selected to occupy the pupils for up to 20 minutes .

Lntended for the part1c1pants"regular classroom teachers,

) ' teachers whose pupils are CAI participants) to operate the




Inservice

All but one of the CAI aides who responded felt that their

training in managing the activity was adequate or better

than adequate. The observation of one inservice meeting

for teachers whose pupils attended CAI indicated that a

high standard of efficiency in conducting the training was .
maintained. The inservice presentations were centered

upon thoroughly acquainting the new participating teachers

with the operation of the terminals, with the content of ,
the computerized program, and with the uses of the

printouts of the pupil progress records.

Training for new participating teachers who were assigned
after the usual round of fall inservice meetings was
provided through the year as needed. Comments from two
participating teachers indicated that the training
received was inadequate for their needs.

INSTRUCTIONAL PROGRAM = .

Role of the Aide

The aide's role in Computer-Assisted Instruction is to
manage the activity room, operate the printer, bring the
terminals on line, and supervise the pupils working at the
terminals. That most of the aides performed these tasks
competently and conscientiously was well”documented in the
observers' comments on visits to 31 CAI sites in the fall
of 1979:

pupils were attentive and absorbed in their
tasks,

classrooms were spacious and well decorated,

pupils arrived and awaited turns at the terminals
in an orderly manner by reading or doing other
school work, .
very attractive CAI laboratories were the rule:

beautiful bulletin boards with schedules and

procedural rules posted, .

this CAI group needed little assistance; everyone
knew what to do and did it.

On the other hand, some aides-appeared not to be as
conscientious or as competent as the responsibilities of
their positions required. One was observed reading a
newspaper and listening to a radio while pupils were
present. A few seemed o be in need of training to

1-4
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improve their attitudes toward the pupils; they were
needlessly gruff or seemingly disinterested when the
pupils arrived. Also, at a few sites the displays and
decorations were faded from years of exposure to light
without being changed or renewed. This suggests a need
for reviving the enthusiasm of a few aides who have worked
in this activity for many years.

Instructional Procedures and Problems

The work that CAI pupils do at the terminals is computer-
controlled individualized practice on skills (ten minutes
of work on reading followed by ten minutes of work on
mathematics or language-structure). The instruction
required to practice these skills efflclently at the
terminals is the responsibility of the pupil's regular
classroom teacher. While the pupil is working at the
terminal only assistance in operating the controls
correctly can be given; assistance in answering the
questions or working the problems would invalidate the
computerized record of the pupil's progress. After the

pupils have been carefully trained, the procedures for
using the terminals present no problems. Frustrations
‘and disappointments occur only when, occasionally, the
terminals stop operating or when the pupil lacks

understanding of the concepts underlying the practice.

Observations of the pupils' activities and behavior in .CAl
rooms during the fall of 1979 and spring of 1980 confirmed
expectations. The pupils were on task in more than 90
percent of the observations. Restless, apathetic, or
talkative behavior comprised four percent of the fall
observations and seven percent of the spring observations.
These percentages of off-task behavior were somewhat
higher than in four comparable Title I laboratory
activities. The source was predominantly the behavior of
pupils who were waiting for their turns at the terminals.
Pupils working at the terminals were usually absorbed in
their tasks.

- It may be emphasized here that when an entire class of 30

or more pupils is present in the CAI room, it is essential
for the supervising teacher to provide the waiting pupils
with meaningful work to do. Sometimes when such classes
are under the supervision of a substitute teacher, the
disorderliness of the waiting pupils is a serious
distraction to those at the terminals.

When CAI classes are cancelled or halted because the r
terminals are temporarily not working, the pupils may be
directed to return to their regular classrooms or may stay
out their session in the CAI room under the aide's
supervision. This is the main occasion for which the
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supplementary materials are provided. During a few
observations these materials were in use.

Table 1 shows the number of aides who reported half-day or
full-day CAI class cancellations in fiscal 1980. Although
each pupil's progress in CAI is strictly controlled by
time spent working on the terminals, the data jn Table 1
suggest that the frequency of CAI class cancel ations
should be reduced.

TABLE 1. FREQUENCY AND REASONS FOR CAI CANCELLATIONS

Number of Cancellations Reported

Reason for cancellation 1l or 2 3 to 5 6 or more
Terminals not working 12 11 8
Duties outside CAI room 6 6 -
Special testing _ 12 9 1
Special school events 7 7 3

5 3

Other reasons 1

Nineteen teachers whose pupils participated in CAI
returned questionnaires. A majority.mentioned that the
pupils' achievement in reading or mathematics was aided by
participation in this activity. However, several teachers
offered the following criticisms:

lack of speclific correlation of CAI program skills
with Continuous Progress/Mastery Learning curriculum
skills, o

~extreme differences between grade-equivalent scores
attained in the CAI program and those attained on
the Iowa Tests of Basic Skills, :

lack of continuity for the pupils because of
frequent terminal breakdowns and aide absences.

Pupil Response

It was mentioned in another context that the pupils worked
attentively at the CAI terminals. Their attitude toward
their tasks was not infrequently noted to be eager or
enthusiastic. Intermediate pupils especially tended to
rush to the terminals as fast as respect for behavior
rules permitted, even punching the keys to bring on their
individualized programs while pulling out their chairs to
sit down. .But a bored or lackadaisical attitude was '
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sometimes reported or observed when pupils had been CAI
participants for more than two consecutive years.

The CAI aides play an important role, often beyond the
call of their prescribed duties, in stimulating the
pupils' interest in the program through appropriate
competitive games and awards. Besides giving verbal
encouragement and praise for steady effort and steady
progress, most. of the aides used one or more of the
following motivational devices:

stars posted on progress charts,
honor-roll disﬁlays for "topping out",

rewards for perfect scores ranging from
cookies or pencils to model airplaines,
" parties, or Christmas gifts,

extra-time on the terminals during the
aide's lunch period.

One aide awarded five dollars to every eighth-year pupil
who successfully completed the entire CAI program. (It may
be inserted here that the materials for some of the
displays and for the awards were usually bought by the
aides with their own money.)

The pupils' responses to these motivations was often
apparent in their proud inspection of new postings of
their records and in their glad reports of new
accomplicshments to the aides or teachers.

Staff Communication

Staff communication in the CAI activity consisted mainly
of exchanges of information between the aide and the
teachers whose pupils were the participants. Specific
data regarding each pupil's status in each skill strand of
the computerized program were furnished in a daily
printout sent to each teacher. 1In addition a monthly
summary of class progress was obtained from the printer.
It was the teacher's responsibility, as emphasized in the
training sessions, to use these documents in planning
individualized or group classroom instruction.

All the aides reported that most of the CAI sending
teachers cooperated in the following ways:

sent pupils to the CAI room on time,

supervised the pupils regularly in the CAI room when
expected to do so, "




talked with the aide occasionally about their pupils'
progress or behavior in the CAI roonm,

accepted the aide's role in managing the activity.

Parent Involvement

Seventy parents returned questionnaires distributed to
them through a random sample of CAI activity pupils.
Forty-percent indicated that they had visited the CAI room
at least once during the school year. A few claimed to
have visited the activity room on many occasions (as often
as 10 times in one case). Ninety percent of the parents
indicated that they had visited their children's regular

- classroom teachers at least once and generally two .to five
times.

The parehts' rating of the CAI program ranged from poor
(one response) to excellent (26 percent of the responses).
Fifty-five percent of the parents. felt that the program
vvas a good one, and all but one parent felt that it
should be continued.

PUPIL ACHIEVEMENT

The data discussed in this section appear in full in
Volume 2 of this report.

Average grade-equivalent gain scores in reading
comprehension for CAI pupils in fiscal 1980 were six

" months for eight- to eleven—year—old pupils- and eight
months for twelve- to fourteen-year-old pupils. The
average gain across all ages was seven months, one month
less than the average gain for all Title I pupils.
However , the average gain score of the upper level CAI
pupils was two months less than that of all upper level
Title I pupils. i

\\

Fifty-nine percent of the upper level CAI pupils attained
a positive standard scoré‘galn in reading comprehension.
This was the only CAI group that came close to meeting the
60 percent criterion of that objective.

The average grade-equivalent gain scores on the vocabulary
subtest for pupils in this activity were generally one
month below those in reading comprehension. The
porcentage of pupils who attained positive standard score
gains in this case failed to exceed the 60 percent
criterion of the objective.

Mathematics grade-equivalent gain scores for CAI pupils
paralleled those of other Title I pupils. More than 60
percent of the pupils in age cycles 13 and 14 attained




standard score gains in mathematlcs, the objective was met
in this case.

In a ranking of ten Title I laboratory activities on the
percentage of pupils who attained positive standard score
gains in reading comprehension, CAI was eighth. Over the
period from fiscal 1977 through fiscal 1980, CAI ranged -
from fifth to seventh in rank among eight comparable
activities. .

Several variables influence these rankings. Among these,
undoubtedly, are school, teacher, and pupil-selection
effects in addition to errors of measurement. These
rankings should be interpreted as indicative, not
definitive.

COST EFFECTIVENESS

Since no teachers were supported with Title I funds in CAI
and since the program can serve 150 pupils, this activity
continued to bé the least expensive in cost per pupil
($163) among four commarable Title I learning-laboratory
programs. Generally, principals and their program
selection committees perceived these advantages to be cost
effective.

CONSLUSIONS AND RECOMMENDATIONS

Salient points of the foregoing discussion may be
summarized as follows:

The CAI activity was efficiently implemented in
fiscal 1980 but evidently the age of the
equipment at several sites caused an annoylng
number of term1na1 breakdowns..-- :

Typically the aides evidenced a high standard
of competence in managing the CAIl rooms and a
conscientious effort to stimulate the pupils'
interest and pride in making good progress
through the program's skill-practice strands

The pupils generally were observed to pursue
their tasks at the terminals eagerly and
attentlvely

Reading comprehension achievement gain scores
generally were lower than corresponding scores
for all Title I pupils but average mathematics
gain scores across each age group matched those
for all Title I pupils.
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The following recommendations are submitted:for the
consideration of the program administrators: *

. Ty i Ts
Consider ways to reduce the frequency of equipment
breakdowns and, if possible, increase the number of
persons who are available to make repairs.

Advise the principals not to retain'a pupil in this
activity for more than two years without first
inquiring about the pupil'§ interest'!in continuing.
o ! -
Provide an annual special-occasion meeting for the
.CAI aides to commepnd and inspire their involvement
in the pupils' needs for personal attention and
encouragement. |
Seek out funding to accelerate the creation of new
computerized instruction lessons correlated with
specific Continuous Progress/Mastery I.earning
curriculum skills. Lo
Retain Computer-Assisted Instruction among the
activities offered in Chicago's Title I project
until it is detetmined that no funds are available
for replacing the deteriorated equipment and for
‘rejuvenating the content of the program.

1-10
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R&E #19

Project #587

Program #7623

Evaluator: Earl Clendenon .

v o PROGRAMMED READING INSTRUCTIONAL SYSTEM
ACTIVITY DESCRIPTION

The Programmed Reading Instructional System (PRIS)
activity may serve pupils from kindergarten through the
eighth year beyond kindergarten. The basic materials are
programmed workbonks published by the Webster/McGraw-Hill
Company. These are supplemented with the Educational
Development Laboratory Reading Skills Support System, a
collection of manipulatives, booklets, and materials for
use in projection and listening devices. Instruction
aides such as display cards, learning kits, high-interest
storybooks, criterion-referenced tests, and
self-correcting keys used by the pupils are an 1ntegral
part of the program.

The teacher, with the assistance of an aide, guides the
pupils individually in using the instruction materials and
provides small-group instruction or practice to establish
understanding of fundamental concepts and skills. Several "
pupils, using headsets plugged into a multiple jack, may
work together on the main audio-visual device that
presents sequenced instruction on skills together with
directions for completing paper-and-pencil practice
exercises.

In fiscal 1980 there were approximately 1,050 pupils in
PRIS at 12 public and one non-public schools.

ACTIVITY ORGANIZATION AND MANAGEMENT

Activity Selection and Implementation

Eight principals of the 13 whose schools had PRIS in

fiscal 1980 mentioned, in interviews,/that they considered
- it effective in previous years and fellt it met the needs
of the pupils whom it was selected to) serve. The
perception of activity effectiveness Was not concentrated
upon any particular age group. In least three of the
schools this activity served exclusively pupils above the
fourth year beyond kindergarten; in other schools the
activity predominantly served primary pupils. The range
of pupils served was apparently related to the general
need for a program providing individually prescrlbéd
instruction in a small-group setting.

1S
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Three principals mentioned also that the.activity was
continued because the teacher and aide had become a -
talented, highly experienced team in managing the program.
At one school where the activity was. in its first year of
operation, observations of the program operating in other
schools and evaluation reports had satisfied school staff
members and community representatives in making their
selection. On the other hand, the principal of one of |
four schools that dropped this activity in fiscal 1980
mentioned dissatisfaction with the program because of the
low reading achievement gain scores of the participating
pupils. .

All the principals who were interviewed reported that

instruction in PRIS had started by Octobéer 15, 1979, the
deadline for full implémentation of Title I activities.

Space, Materials, and Equipment

Observations conducted in the fall of 1979 indicated that
none of the eight PRIS classrooms visited shared space
with another class, and only one site was smaller than a
standard classroom. The materials and equipment. in view
and the quantities seen at all these sites conformed to
those prescribed for this activity. Two principals
‘reported that some of the instruction materials ordered
were not delivered as promised, ard two teachers reported
that the service from the program vendor's consultant was
unsatisfactory.

In the spring of 1980 observers visited 11 PRIS
laboralories. Their ratings of the teachers' success in
implementing the act1v1ty (their management of tHe program
and use of the facilitg) averaged 2.82 on a five-point
scale. This was somewhat lower than the average (3.30)
for four other comparable learning laboracory activities.
Three PRIS sites were rated below "sound implementation,"
the midpoint of the scale; two sites were rated four,
"better than sound implementation." : .

Staff

Twelve of 13 schools were continuing the PRIS activity in
fiscal 1980, and generally the teachers and aides had been
retained from year to year. Only one teacher and two
aides had been assigned to the activity for less than two
years. No stafflng prablems were reported in the
interviews with prgnc1pals nr indicated in the teachers'
questionnaire responses.




Inservice 1

The teachers' and aides' reports of their attendance at
inservice meetlngs for PRIS staff indicated that the
training provisions of the act1v1ty proposal were
, ~fulfilled. With respect to content;, the teachers rated
o the meetings they had attended "good" or "very good." The
' aides' ratings, "good" except in one case, may reflect
what has been often observed at Title I inservice meetings
& - . which the aides share with the teachers: some of the "
© ‘aides show only a perfunctory in'terest because the agenda
_usudlly is planned for the teachers' benefit. It may be
‘added here that some aides, from time to time, have
expressed a desire for at least one training session apart.
from the teachers.- The evaluator's observations of
inservice training for staff of PRIS and other laboratory
activities suggest that giving deliberate prominence
occasionally to the aides' role would generally upgrade
the quallty of the meetings,

Seventy-eight percent of the PRIS teachers who returned
’questlonnalres indicated that attending the act1v1ty
inservice meetings had contributed to improvement in their
classroom instruction. Thus the objective that 75 percent
of the teachers would report such 1mprovements was
attalned :

e e e e e
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INSTRUCTIONAL PROGRAM

Rble of the Aide

_Durlng the fall and spring observations ih eight PRIS
laboratories it was found that the aldes' activities.
consisted predom1nantly of: . ’

-supervising. thevlearnlng tasks. or routine
changes of task§ of small groups of puplls,
-taking care of clerlcal work or preparing :
materials for lessens. , .

: These observations agreed.with the aides' reports.of the
- . distribution of their duties: Most of the nine aides who
. returned questionnaires lndlcated that tasks belonging to . . . . _ . _.
T T Y  the ‘catégories just’ mentioned were included in their : '
" duties every day. In addltlon all the aides indicated
N _that they frequently assisted individuad puplls with
- learning tasks (tutorial instruction) and minor behavior
problems or personal needs. They estimatéd that more than
50 percent of their time was devoted to direct

relatlonshlps with the pupils. 4




<

Their indications of rapport with their supervising
teachers were unanimously positives:-

~the teachers' directions regardlng the aides'
duties were clear,

-the teachers exhibited cbnfidence in the aides'
skills, ; .

-the aides were satlsfled with the amount of
‘responsibility granted to them, :

~the aides were comfortable enough with their
teachers to discuss problems with them or to
make suggestions regarding the operatlon of the
act1v1ty.

As indicated in questionnaire responses, the teachers'
perceptions of the aides' duties and contributions to the
instructional program were without exception consistent
with the aides' perceptions. -

Teacher Effects

In the spring of 1980, observers ratinas of four
classroom cllmate~character1st1cs in 11 PRIS laboratories
resulted i the following averages based on a ‘five-point
scale:

Instruction clear, well organized, and
relevant to activity objectives (3.91)

Physicél appearancce of the classroom conducive
to learning and generating pride (3.91)

Classroom routines cdnducive to self-control,
minimal loss of time on task, and minimal
disturbance (3.45)

Teacher's management of pupils' behavior firm,
. fair, friendly, and alert to pupils' needs for
attent}on (3.45)

These averages were lower than the correspoﬁding averages
for four comparable laboratory programs. The differences
reflected relatively more frequent observations of a lower

degree of "classroom toutinés c¢onducive to self=control" -
in PRIS classrooms. Ratihgs' on the first two factors
listed above were closer to those reported for comparable
Title I activities.

a




Instructional Procedures and Problems ‘

The basal material of the PRIS activity was a workbook in
which the pupil, after writing in a response to each
sequenced learnlng step, gets immediate feedbackdon his or
her success by sliding down a cardboard shield that then
reveals the correct answer and directions for moving on.
Observations indicated that primary pupils, partlcularly
-.the youngest and slowest learners, ‘evidenced 'a serious
- lack of comprehen51on‘of ‘the connection between ‘the :
"stepwise exerc1ses/ahd the concepts they were expected to
absorb. In two cases it was observed that the ‘teachers
were q/gre of the pupils' difficulties and compensated for
them/by slowly d1rect1ng small groups of pupils through
__—the lesson, requiring the pupils first to respond orally
and then discussing their errors before the answers were
‘marked in the”workbooks.
This procedure, though necessary when the pupils are be1ng
introduced to the materials, loses the intended advantage
of the programmed workbooks. They wcre intended to assure
that pupils would be able to procezed through the lessons
independently at their individual rates of progress. On
the other hand, intermediate pupils were observed using -
the workbooks with ease and concentrating on- group
instruction through the COMBO audiovisual machine without
close supervision from the teacher or aide.

.In summary, the basal materials appeared to lack content
that firmly engaged the interest and understanding of
slow-learning primary pupils. On the whole, in fiscal
1980, the activity was efficiently managed.

Staff Communication »

One non-Title I teacher whose puplls were participants in
PRIS added this comment to the questlonnalre. "Students
are not transferring what they learned in the the Title I
program to their regular classwork. To me, the Programmed
Reading lab is not very effective." This teacher also
‘reported that she and the PRIS teacher did not share
information regarding the participants' progress in
learning, while the teachers who did report such sharing
of information indicated that this activity was well
correlated with the schools' curriculum. The same

.. .-.discrepancy in.responses.was apparent in. other.data

regarding communication between the activity teachers and
the sending teachers. Three of the latter reported that
the Title I teachers had presented an orientatién to the
activity for non-Title Title I staff and that their pupils
had learned more by attending PRIS tHan if they had not
attended. .




Needless to say, the responses of only four sending -
teachers do not represent well the opinions of perhaps 50.
or more teachers whose pupils were participants. However,
eight of the nine activity teachers who returned
guestionnaires reported having weekly or monthly
communication with the sending teachers, usually’ through
informal conversation but also through planned conferences
or written reports. o

:Ev1dently the goal of better communlcatlon between the L
""Title I teachers -and-the regular classroom teachers was
supported by the PRIS staff in fiscal 1980. :

Pupil Response

The pupils' ré€sponse to PRIS was discussed to some extent
in the preceding section, imgrelation to their use of the
equipment and materials. Here it may be said that
observations of the pupils' behavior (while they were
involved predominantly in 1ndependent work on
individualized tasks or in group work on the aud10v1sual
machine) were classified as "on task" in 95 percent of the
cases. During twenty-minute visits to 11 PRIS sites, in
the spring of 1980, only two instances of apathetic or
restless behavior were recorded. Nine activity teachers
estimated that the participation of about 90 percent of
their pupils could be ‘described as "actively interested."

PARENT INVOLVEMENT \

Most PRIS teachers who returned questlonnalres
"characterized the parents' participation as "interested
but not active." However, the participation of about
one-fourth of the parents was characterized as "actively
interested.” Support for these estimates was reflected in
the teacheérs' reports of the number of parents who had
visited them, voluntarily or upon request, to discuss
their child's progress. On average 24 parents visited
each teacher.. - ,

A majority of the 17 parents who returned questlonnalres»
indicated that they had visited thg activity room at least
once during fiscal 1980. Their ratings of the
effectiveness of this program ranged from poor to
excellent. 'Most frequently the ratings were good or fair.

be continued.

All but one of these parents felt that the activity should -




The data discussed above, particularly the variation of’
-the parents' opinion of the activity, suggested an
exceptional awareness of the program among the parents

. and an exceptional degree of active participation. _

PUPIL ACHIEVEMENT

In fiscal 1980, gain scores in reading comprehension for
PRIS averaged seven grade—equivalent months for primary
"puplls and eight months for intermediate and upper. level
" pupils...'The average gain for upper . level pupils’ 1n all
Title I activities was 10 months, for intermediate pup1ls
six months, and primary pupils seven months.

Sixty-one percent of the 507 pupils for whom matched
pre-and posttest scores were available attained standard
score gains. Hence, the objective that 60 percent of such..
puplls would do so was met.

On the vocabulary subtest, PRIS pupils averaged.seven
months of gain and only 57 percent attained a positive
standard score gain.

The preceding data derive from the Iowa Tests of

Basic Skills. Sixty-four six-year-o0ld pupils in this
activity were given the Comprehensive Tests of Basic
Skills.. Only 20 percent of these pupils exceeded the
fiftieth percentlle in readlng for puplls in the first
year beyond k1ndergarten nationally. The 40 percent
criterion set in the evaluation objettive was not met.

Complete tabulations of the achievement data appear in
Volume 2. of this report. '

&

COST EFFECTIVENESS

In comparlson with four similar laboratory programs, the
cost per pupil of PRIS ($576) ranked second lowest in
fiscal 1980. Considering that the reading achievement

- gains of the participants were satisfactory for programs
of this type, it may be said that this activity was cost
effective,

CONCLUSIONS AND RECOMMENDATIONS
To bring together salient points of the foregoing discuss-—'

ion, in fiscal 1980 the Programmed Reading Instructional
System activity:
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was well implemented except' for some '
inconvenience to a few teachers who did not
S © receive adequate service from the program
- vendor's consultant;

showed some need for careful local-school staff
evaluations of the effectiveness of the activity
materials at primary levels;

_f’produced comparatively good reading achlevement . ;J ‘f e
- gains and was. reasonably cost effective. ’ :

The tollowingﬁrecommendations are submitted for the
consideration of the program administrators:

require the program vendor to combine the
provision of inservice meetings and the provision
of on-site consultant services under the ‘
supervision of just one of the two publishing
companies which supply the activity materials;
provide more specific training for the activity
aides;

caution local-school staff, when selecting this
activity, to give careful attention to the
content of the programmed materials;

retain PRIS among the activities offered 1n
Chicago's Title I pro;ect.




R&E #31

Project #608

Program #7631
Evaluator: Marion Rice

LANQQAGE ARTS REINFORCEMEN'C CENTER

‘ ACTIVITY DESCRIPTION @ -

The Language Arts Reinforcement Centers (LARC) enrolled
1,350 first through®éighth year pupils in 19 schools in
fiscal 1980, its fifth year in the Chicago Title I
project. The LARC approach, developed by Psychotechnics,
Inc., focused pupil attention on basic perceptual and.
reading skills through exerciszs using special auditory
and visual geaching equipment. The learning kits and
supplement#y books provided extensive practice in reading
words and phrases and building language arts skills.

Pupils were to meet in regular-sized classrooms and

receive 30 or 40 minutes of instruction, depending on age.

A teacher and an aide were assigned to each laboratory and

directed the learning activities of 50 or 75 children.
All but three schools chose the 75-pupil owntion.

New teachers were offered three days of praservice
training in the TLARC method, and all teachnrs were
schedi:led. to attend other sessions held ar frzquent
intervals. Consultant service was available throughout
the year. '

ACTIVITY ORGANIZATION AND MANAGEMENT

'Progran Selection

The three main reasons for selecting the activity were:
its effectiveness at the school in previous years, its
ability to best fit the needs »f the pupils, and

evaluation reports which indic4ated it was &« successful
activity. '

o

Initiation of Instruction

Fxcept where new teachers were assigned and where school
reorganization delayed class scheduling, no long delays
were reported in the initiation of instruction.
Correlation of Title I activity materials with Chicago
CP/ML levels was moderately easy.




~effectiveness; the rating was sl

Staff

LLate assignment of the teacher and aide was reported in
one instance. In two instances, the assistant principal
was also the LARC teacher. Mo principals indicated
shortage of teachers as being a problem and only one
principal indicated shortage of aides as being a problem.
LARC principals rated staff .above average in. .. T
r: e ightly - higher than the,
average for all Title T -activities. R . o

~ For 18 LARC teachers who resvonded to a questionhaire, the

average amount of teacher 2xperience in the activity was
2.5 years. FEighty-nine percent of the teachers said they
would like to teach LARC again; this was slightly lower
than the 94 percent observed in the average reading
laboratory activity. For those who were receiving SCR or
home visitor service, 62 percent fel:t that the service had

'made them more aware of the Title I pupils® home

situations. All teachers had a teacher aide assigned to
their rcoms for the majority of the school year. g

Of the 15 teacher aides who responded to a questionnaire,
77 percent were in their firs* year with the activity.
All of the aides felt that the icachers' directions ’
regarding their duties were very clear or clear, 93

‘percent felt that the teachers had confidence in their

skills, 67 percédnt ent more than 50 percent of their
time working didectly With pupils, and 93 percent felt .
comfortable enough with eir Title T teachers to discuss
problems or initiate new 1§eas. Thaese percentages were

not unlike those_for other \activities.

4

Inservice

There were three full days of )initial training for new
teachers and three half-days during the year for )

continuing teachers. On-sitef consultant service was

provided as needed for effecfive implementation. The above
average rating given the acy{ivity inservice by the LARC
principals was consistent with the overall Title I rating
for inservice. The number any type of inservices
resembled those of other actiyities.

Results of the teacher questipnnaire reveal that inservice
provided by district staff r ceived the highest ratings,
i.e,, 50 percent good a percent very good. Vendor
inservice received the lowest rating with four percent of
the teachers indicating that it was. poor and seven percent
indicating that it was fair. On~site consultations
received a high rating with 82 percent of the teachers
indicating that it was very good. Minety-four percent of

the teachers felt that the inservice had improved their

classroom instruction; this was somewhat higher .than the
90 percent for other laboratory activities. Title I

3-2
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All observed laboratorles were operakting in Ful I .sized

teacher aides considered the inscrvices provided by s
supe1v151ng teachers to be exceptionally good. /’

INSTRUC. ! sIAT, PROGRA%

cilities,

Equipment, and Materials

vlassrooms. 'NC problems were reported .with matorlals, ~
equi~~ment, or supplies. Matetlals, equipment, and vendor
service were rated above average by activity principals.

Most of the teachers (94 percent) felt that the

instructional materials for the activity were provided in
adequate quantity for all levels. FEighty-nine percent
rated the quality of the instructional materials as

excellent or good this percentage.was slightly less than

the 93 percent rating for other reading laboratory’

activities. All of the consumable supplies were received
in adequate quantity which compared favorably with the 89
percent .in similar activities. Flghty two percent of the

PN,

teachers were able to individualize instruction with the
naterials. - Sixty-four percent were involved in the
selection of materials. The above results are as would be
expected for this type of activity.

Efficiency of Operation .

Classroom observations revealed!that the average number of
pupils enrolled was 14 and the average number in
attendance was 12. Ninety-nine percent of the pupils were
found to be on task. The percentage of direct instruc-
tional interaction time with nuplls resembled that of
other reading laboratory activities

Teacher aides spent the largest proportion of their time
enqgaged in the following activities: . assisting pupils
individually with learning tasks, reinforcing learning by
conductlnq group instruction or group practlbp, and
supervising Title I pupils outside the classroom. Title I
classes had been cancelled an average of 10 days per
teacher during the school year which was consistent with
other reading laboratories. For those teachers who were
familiar with other Title I activities, 93 percent felt
that this activity was comparatively very effective; this
was higher than the 85 percent of other activities.

1

Pupil Resgpnse

LARC teachers reported that the majority of students were
actively and cooperatively interested. Non-Title I (
classroom teachers observed dreat improvement in the
academic effort of their pupils participating in LARC.




Communication

All of the activity teachers reoorted that they
communicated regularly with non-Title I staff about their
pupils' progress. This compared favorably with the 96
percent found in other activities. Most of the teachers
communicated informally on a weekly basis. -

' PARENT INVOLVEMENT

Eighty-one percent of the 21 parents who returned a
questionnaireé were aware that their.children were
participating in Title I program; this fell short of the
90° percent objective but approached that of similar
activities. Eighty-six percent of the parents had visited
their children's regular classrooms and 57 percent had
visited the Title I classrooms. For those who had visited
the Title I classroom, the average number of visits was
eight. Ninety percent of the parents had been working
more with their children on school related activities

. during fiscal 1980 than they had thevp:ev40usgyear,ﬁth1s
percentage was higher than the 81 percent observed in the
average laboratory activity. The parent ratings of the
program were slightly lower than those of other
activities.

Sixty-seven percent of the parents felt that their
children had achieved more than they would have without
the extra program and 90 percent would like to see the
program continued.

LARC teachers reported that the majority of the parents
were either actively and cooperatively, interested or
interested but not active but many were not noticeably
interested.

- [+

PARTICIPANT ACHIEVEMENT

Table 1 demonstrates that none of the achievement
objectives were met. LARC was about average for
laboratory reading activities in terms of Iowa Tests of
Basic Skills (ITBS) gains. Its three-year average gain was
also not unlike that of other laboratory -activities. When
compared to’ Title I overall, LARC was slightly lower in
both standard score gains and grade-equivalent gains in
reading, i.e., 56 percent and seven months versus 58
percent and eight months. For the 18 LARC schools with
ITBS results, ‘the mean grade-equivalent gains ranged from
zero to 13 months and the percent of pupils having
positive standard score gains ranged from zero to 96
percent. :




TABLE 1. 1ITBS XCTIVITY OBJECTIVES (N=790)

. _ Activity® Objective
Objective Criterion = Result Met

Vocabulary subtest:
-Percent with Standard . )
Score gaing - 80% 52 No
Reading Comprehen51on subtest :
-Percent with Standard

Score gains . - 60% ; 56 . No
-M=an grade—-equivalent : e o
gain - 8 mos. -7 mos. No

[y

Of the 67 51x—year—old pupils who took the Comprehen51ve
Tests of Basic SklllS, 37 percent exceeded the nag1ona1
average. .

\\é complete tabulation of achlevement data, appears in
Yelume 2 of this report.
N - COST EFFECTIVENESS

LARC's estimated total cost was $809,201 for 1,350 pupils.

The cost per pupil ‘was {$599 and the cost per pupll hour of

instruction was $5.58. The cost per pupil hour of

instruction was consistent with the average cost for

laboratory reading act1v1tlos

AY

o CONCLUSIONS} RECOMMENDATIONS, AND SUMMARY

Conclusions

Program selection was based on the admlnlstrators'
perceived needs of pupils.

Instruction was begun promptly.

Teacher experience in the act1v1ty averaged over two
years wh11e most of the aides were in their the Cfirst
year. . .

Inservices by district staff and supervising teachers
were considered exceptionally good. Teachers felt that
inservice training had improved classroom instruction.

No, problems were feported with respect to materials and
equipment. - '
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. Teachers rated the activity as comparaéively effective
with respect to other Title 1 activities.

Staff had little difficulty in correlating materials with
CP/ML Levels.

Teachers were able to individualize instruction with the
materials. " '
Pupils were found to be on task and coopetativelyvénd
actively interested. Non-Title I teachers noted

improvement in academic: effort.

Communication was excellent; teachers tended to
communicate informally on a weekly basis with respect to
pupil progress. '

Parental awareness of the activity was not as great as was .
desired. ’

LARC was most successful for upper age level students, but

" overall was slightly below the Title I average with T

respect to standard score gain and grade-equivalent ‘gains
in reading; it was about average for laboratory
activities.

Cost per pupil Hour of instruction was average for reading
laboratory activities. :

LARC has been assessed as capable of meeting the needs of
Title I pupils and is recommended for continuation in
those schools where it is producing the desired effects.

summary __-

The activity's results were typical for reading laboratory

activities; LARC seems to have had adequate materials, '

staff, and inservice. Achievement gains were average for

reading laboratories but below average for all Title I
~activities. .

r
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Muriel Clarkst-~n

AUDIO-TUTORIAL LABORATORY FO® [NDIVIPUAL PROGRESS: READING

ACTIVITY ' DESCRIPTION

The Nudlo—Tutorlal Laboratory for Individual Progress

(AT-R) activity had been a part of the Chicago Title I

project for seven years in fiscal 1980. AT- R was

purchased by one school and served 30 pupils in the fourth

to sixth years of school beyond kindergarten. The f
activity was in its second year of operatlon at the

schoonl.

One-teacher would provide inStruction to at least five
‘clagses daily with approximately six pupils per. class. -

Fach class was. to last forty minutes and to meet in-a - SR b

<

classroom especially equ1pped for AT-R.

Educatlonal Development Corporation provided consultant

services and ‘maintained.the laboratory which contained
.cassette playeérs, headsets, sound filmstrip projectors,
and audio flashcard readers. Three dollars per child was
available for the purchase of incidental supplies.

*

a

The major thrust of the instructional program was to
diagnose the learning needs nf and to develop a
prescription for .each child. A classroom management
system to facilitate individualization anc a support
system to indicate approprlate supplementary activities
for each prpscrlptlon were maJor components of AT-R.

ACTIVITY ORGANIZATION AND MANAGEMENT

I@plemehtation

Although AT-R was implemented during October, the
principal stated in his evaluation of the aPt1v1ty that
*the materials and equ1pment were late in arriving. He had
also noted this problnm in the previous year.

Staffl g

" The teacher was. placed in AT~R after the start of the
. school year.
very effective-

The principal indicated that the teacher was




Inservice
. H

The principal felt that the inservices wern ineffective and

not held often enough. Thes #~a. o did not record that any

. formal inservices were held bu“ indicated that the

consultations held at the school were very good.

.INSTRUCTIONALJPROGRAM

As previously stated, the principal was dissatisfied with
the delivery of AT-R materials and equipment and the
service of the vendor. The teacher, however, stated that
the materials were adequate in quantity and excellent in
quality. She was able to individualize instruction with
the materials and was involvel in the selection of the
materials. In addition, she stated that correlation of the
AT-R materials with the Chicagn CP/ML levels was moderately
easy. The teacher thought the activity was very effective
and stated that she would like to teach in the activity the
following year. B '

One board-funded classroom teacher completed a
questionnaire and stated that nupils did not miss-regular
class work while attending AT-R. This teacher, however,
felt that the pupils learned about the same amount as they
would have learned in their regular class. She did note an
increase on the part of the pupils in their effort to = -
perform schooul related tasks. She was involved in the
selection of the AT-R participants and was familiar with
the methods and objectives of AT-R. The Title I teacher
shared information concerning the pupils with the regular
teacher by way of scheduled meetings.

S,
Classroom Obcgervations
- - 77

The AT-R activity was obscrved during the fall.: Pupils
worted on seat work assignments using the activity
machines, workbooks, worksheets, or writing paper. The
teacher supervised ‘the pupils and provided tutorial
assistance when needed. M e t-acher was positive in the
comments made to the pupils.

PARRNT THVOTVEMENT

The Title I teacher stated that most of the parents were
actively and cooperatively interested in the AT-R program.
Twenty-two parents responded tH a questionnaire. They were
very positive toward the activity and felt that -it should
be continued. ' ‘




PARTICIPANT ACHIEVEMENT

The .pupils' achievement as measured: by the ITBS did not
support the enthusiasm of the teacher and parents when
compared to the achievement of pupils in other Title I
reading activities. However, the progress that was made by
the AT-R primary and some intermediate pupils was greater -
than that made by other Title I pupils of the same age

level in that school. Overall, AT-R did not meet either

the objective requiring a grade-equivalent gain of eight .
months or tHat requiring 60 percent of the pupils to obtain
standard score gains. ' .

-

- . \
Tabulations of the achievement data appear in Volume 2 of \
this report. ) , ’ _ .

COST EFFECTIVENESS

\

v

"The total cost of the AT-R activity was $20,295. The cost
per pupil was $677 and the cost per pupil contact ‘hour was

5$5.74. | ‘

Given the achievement resulis, AT-R was not cost effective.

CONCLUSIONS AND RECOMMENDATIONS

The Audio-Tutbrial‘Labotatory for Individual Progress in
Reading was not an effective activity. '

-It is possible tHat the activity program had more merit
than is, apparent from this report in that review of
outcomes for previous years (fiscal 1978 and 1979) show
some commendable pupil proyress. These positive results,
howevet, were net enough to offset the negative aspects of
the.activity in that:the number of children for which
commendable gains were noted was very small. °

a

The AT-R activity will be discontinued in fiscal 1981.
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Project #618

Program #7651 .
Evaluator: George Dalin

IMPROVED READING ACHIEVEMENT

THROUGH THE TEACHING OF TYPEWRIT[NG
\
’ .
ACTIVITY DESCRIPTION

In its seventh year in Chicago's Title I project, Improved
Reading Achievement Through the Teaching of Typewriting
(TYPING) provided a minimum of 40 minutes of daily reading
instruction to either 75 or 90 pupils in the fifth through
the eighth years of school beyond kindergarten. There was
a minimum of five classes held each day with class sizes
varying from 10 to 20 pupils.

Twenty-three public schools and one private school
purchased the activity which served a total of 2,175
pupils. - There were 25 teachers and 25 aides assigned to

“the “participating schools. Both teachers and aides

received citywide and local school inservice from ESEA
Title I reading coordinators.

Pupil participants were trained to develop visual memory
for identifying word forms, to expand vocabulary, and to
develop and reinforce listening skills. Skills needed to
read and interpret directiong were also emphasized. The
typewriter was used as .an ingtrument of response in
teaching reading. Supplementary reading materials were
selected by the local school staff. A minimum of $4 per
pupil was provided for materials and $3..50 per pupil was
provided for supplies. : .

ESEA Title I district coordinators and central office

coordinators were available for inservice and technical
assistance as specified in the guidelines. '

ACTTVITY ORGANIZATION AND MANAGEMENT \\\\

Program Selection
ugyPING was selected, according to a majority of principals
using it, because it had been effective at their schools
in previous years and the activity's instructional
emphasis and methods met the needs of their pupils.

TYPING was felt to be a motivational technique for
teaching reading ,to intermediate and upper age cycle
pupils. Many principals cited this activity as excellent
for vocabulary development, word attack skills, eye-hand
coordination, and typing skills.




Initiation of Instruction

Pupils were selected on the basis of their Continuous
“*Pf09%8%8“%8#8&5*6%4_4918~l$38~5GQEGST#AQnﬁLh@maVGPage,

‘pupils were two years below their expected reading levels.
Clajss instruction began before mid-September in.a majority
of/the-patticipating schools. - However, a few principals
reported problems in obtaining instructional materials,
equipment, -and board supplies. Pupils' Individual
Learning Plans (ILPs) were prepared by non-Title I
teachers or jointly by Title I teachers and non-Title I
teachers. In a few schools principals reported that some
of their teachers resisted preparing ILPs because of the
additional paper work. Monitoring of the ILPs was done by
Title I‘school coordinators, principals, and/or classroom
teachers. ' : SR '

‘Staffing

Teachers and teacher aides were assigned at the beginning
of the school year without any major problems. Most
‘activity teachers were experiended Title I teachers. A
majority of the principals who were interviewed believed
that their TYPING teachers and teacher aides were
effective in classroom instruction.

Inservice.

TYPING teachers rated the various activity inservice
meetings as good or very good. On-site consultations by
district Title I staff also received the same rating from
the majority of .the activity teachers. ~Inservice meetings
did help improve their classroom instruction.. The
activity teacher aides also rated inservice meetings and
on-site consultations as good. \Principals rated inservice
meetings and on-site consultations as above average.

. \\ .

N\

INSTRUCT IONAL PROGRAM

Facilities, Equipment, and Materials ™ -

~
N

A1l observed TYPING classes were operating-in individual
classrooms. Most of the school facilities as\well as the
physical atmosphere of the TYPING classrooms were above
average for Title I. All of the surveyed activity
teachers indicated that materials were provided in .
adequate quantity and the quality of these materials was
excellent. Teachers were able to individualize -
instruction. In comparison to other Title I activities
many more teachers were involved with the selection of
materials. This factor may account for the ease in
correlating TYPING materials with Chicago's CP/ML levels.
This was not the case for many of Title I activities in
fiscal 1980. : ‘ ' '




S

———typewriters—in-—past—yearsi—— - s E—

B

Only one public school was new to this activity in«fiscai
1980 and typewriters were delivered in time for early
implementation. New schools have had problems procuring

Efficiency of Operation

‘More than 80 percent of the observed activity teachers
- were rated as above average in adapting lessons to their

pupils' levels. A majority of these teachers (90%) were
rated above average in organizing instruction content.
This was reflected by their giving assignments and
directions in a clear and definite manner. Overall, the
teacher implementation of the activity was effectlve 1n a
majority of obseved classrooms. :

In 82 percent of the observed TYPING classrooms, pupils
started their lessons on time and displayed a high
degree of self-control. More than half of the observed
activity’teachers allowed their pupils to voice their
opinions on activity lessons and at least half of these
teachers seemed to individualize pupils' reading.

- Pupil Response

Activity teachers 1nd1cated that 81 percent of their
pupils were actively and cooperatively interested in the
TYPING activity. This rating was above the Title I
average. Non-Title I teachers who sent pupils to the

. TYPING activity reported that 34 percent of their pupils

increased their service to the school; 54 percent showed a
positive change .in personal responsibility; and 68 pecent
demonstrated an increase in academic effort. Although
these were positive pupil attitude changes, the activity's
pupil's attitude gains d4id not meet the pupil ob]ectlve of
70 percent of the demonstratlng positive attitudinal
change.

Title I and Regular Staff Communications

All of the TYPING teaches communicated regularly with

non-Title Ir staff about their pupils' reading progress.
Sixty percent of the TYPING teachers met weekly with the
non-Title I teachers while 20 percent met daily and 20
percent met monthly. A majority-of these meetings (89%)
were held informally. More than 90 percent of the
surveyed non--Title I teachers indicated that the TYPING
teachers shared information on each child's ILP. .
Communication between the TYPING teachers and the School
Community Representatives was evident in many of the
participating schools. More than 80 percent of the TYPING
teachers were made aware of their pupils' home situation,

T s
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but only 56 percent of these teachers reported.that they
were made aware of their pupils' instructional needs.

Thirty-two percent of the parents were rated by TYPING
teachers as actively and cooperatively interested in the
activity. Approximately 50 percent of the parents were
interested but not active. This was a higher percentage
than most Title I activities.

Pupils received additional support from their parenEs.
Parents who were surveyed (92%) indicated that they
assisted their children with their homework assignments

daily or weekly. Ninety .percent of these parents thought
the TYPING act1v1ty was very effective.

~ Eighty~-three percent of the surveyed parents were aware

that their children participated in the TYPING activity.
This percent fell short of the objective that 90 percent
would be aware of their children's TYPING participation.

‘ i
However, 96 percent of the parents indicated that they
visited théir children's regular classroom or teacher. -
Approxlmately 70 percent of the parents visited their
children's special Title I classroom or teacher. The
percent who visited classrooms or teachers exceeded the
stated objective of 65 percent.

PARTICIPANT ACHIEVEMENT

The overall reéding achievement gains for the TYPING
activity are Treported in Table 1.

A further analysis as to which age cycles met the
objective of 60 percent having standard score gains in
reading comprehension revealed that-pupils at age cycles -
10, 13, and 14 met the objective. The average

grade equivalent gain in reading .comprehension for pupils
at age cycles 12, 13, ‘and 14 was at least 8 months. It

Kshould be noted that 18 of the 24, part1c1pat1ng schools

showed at least an eight month gain in reading
comprehension. The average grade equivalent gains for the

~part1c1pat1ng schools ranged from five to 17 months. Only
.~ age cycle 10 pupils exceeded the goal of 60 percent of

pupils having a standard score gain in vocabulary. Age
cycles 10, 12, and 13 pupils had at least an eight month
gain in votablilary.. Therefore, two of the three reading
objectives were successfully met.
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TABLE 1. 1ITBS ACTIVITY OBJECTIVES (N=1763)

a

e e SO PSRN TSP SIS ¥ o X o ivAi,ty R Obj-ec-tv—ivew-f e
Obpjctlve 7 Ceiterion result met y

Vocabulary subtest::
- Percent with Standard

Score gains 60% - 55% no
L) . /

Reading Compre e\hggn ‘ /
subtest: j
- Percent with’/Standard ]

- Score gains 60% 63% yes
- Mean grade—equ1va1ent .

gain ] 8 mos. 9 mos. ves

COST EFFECTIVENESS

. - The estimated cost per pupil of TYPING was $444 or $3.80 /
per pupil contact hour. This activity ranked second as /
having the lowest in cost per pupil among laboratory /
reading activities. Taking into account the consistency oﬂ
reading achievement gains over the years, the TYPING !

I
act1v1ty has been an effective approach to reading, 2
. Schools have had the option'with this activity to purcha%é
reading materials which suit their- puplls' reading Sklll
needs. Many principals viewed this activity as a
motivational approach for teaching readlng as well as for
teaching typing skills.

T ' SUMMARY COMMENTS, AND CONCLUSION

The TYPING act1v1ty was an effective laboratory approach
to reading. Achievement gains were at least seven months
for vocabulary and at least eight months in reading
comprehension for pupils at age cycles ten and above.

Over the years, pupils have consistently achieved gains
. - averaging from seven to nine months. Upper age cycle

' pupils have achieved greater reading achievement gains
than intermediate age cycle pupils. Pupils' attitudes
changed positively toward school, self, and school work
but -the activity failed to meet the pupil attitude

. objectives. Pupils appeared to respond favorably to the
activity format and teachers were responsive to pupils’
needs. Many parents were receptive to the:activity and
visited TYPING classes. :

[
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The TYPING staff and principals felt that inservice g
meetings were beneficial. Activity teachers worked well
with the non-Title I teachers who sent: pupils to the

activity. Both groups of teachers kKept each”otherim“?ﬁhw—>ww»~w»w*~~

informed on their pupils' reading progress. Principals
generally believed that their activity teachers and

- teacher aides were qualified and that many of their pupils
increased their social -and academic skills because of the
TYPING activity. Therefore, this Title I activity met the
needs of many of the pupil participants, especially upper
age cycle pupils who needed a motivational component to
increase their reading skills.

RECOMMENDATION

Inservice meetings should continue to present innovative -
ideas on teaching reading techniques by the use of the '
typewriter.

Greater positive pupil attitude changes toward school
.could be achieved if the pupils could use the TYPING
‘laboratory before and after school. This could be a time
when they might type their homework assignments oOr work on
additional reading skills. Supervision could be provided
by the teacher aide.

This Title I activity has been assessed as capable of
meeting the needs of Title I pupils in need of a
motivational comporent, especially for upper level pupils.
_ It is recommended for selection by local schools to
replace activities not producing desired effects.




‘Act1v1r175e1ectlon and Implementation

RgE 471

Project #566 . . .
Program_ #7671

Evaluator- Earl Clendenon

‘ HOEFMAN'S "ME-DIA SYSTEM: READING

ACTIVITY DESCRIPTION

The Hoffman ME-dia System (ME-R) activity could serve
pupils from kindergarten through the eighth year of school
beyond kindergarten. Five or ten learning stations, :
each equipped with the Hoffman teaching machine, comprise
the main feature of the learning laboratory. A phonograph
record synchronized with a filmstrip lesson is inserted
into the machine. The pupils follow the lesson by
listening through headphones.

These basic lessons are essentially skill—buiiding

instruction based upon excerpts from children's literature
and conceptual elements of social studies, science, ‘and
other elementary school subjects. The machine lessons are
reinforced through workbook exercises, structured tasks

~requiring the use of oral and written language responses,

and the reading of storybooks. Individualized placement
within the sixty study units at each instructional level
is based upon a skills inventory and dlagnostlc tests
admlnlstered by the teacher.:

At the primary level a Parent Involvement Program is
provided. Using a manual of suggestions and procedures,
the parent learns to assist the child at home in
practicing skills correlated with the Hoffman program.

In fiscal 1980 ME-R was used by 11 public and five hon-
public schools. Approximately 1000 pupils were served.

ACTIVITY ORGANIZATION>AND'MANAGEMENT

The Hoffman ME-dia System activity was selected by four

schools in fiscal 1979 and by 16 schools in fiscal 1990.
The extraordinary increase was due to evaluation reports

that ranked this activity highest among Chlcago ESEA Title

I programs in effecting reading achievement gain scores.
But several other criteria also influenced the selection.
Principals of the 16 schools mentioned particularly, 1n
interviews, that the activity provided individually \
prescribed instruct1on for small groups and materials we11
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suited to the needs of the pupils who were chosen to

_participate. These pupils were rather evenly distributed

across ‘the primary, intermediate, and upper levels, with
some concentration from the third through the fifth year
beyond kindergarten.

A Hoffman mathematics option was offered but was not
selected by any Title I schools in fiscal 1980.

Although the Hoffman activity was a new installation in 12

schools, all the principals and all the activity teachers

"put one reported the instruction had begun well before the

October 15, 1979 deadline for getting Title I activities
fully implemented. Two principals mentioned delays in the
completion of the delivery of materials; but, in the light
of the usual performance of program vendors confronted

with many Sdimultaneous new installations, it may be said

that delivery of the Hoffman activity materials was

 efficient. ‘However, one teacher observed that budget

prc visions for the maintenance of the audiovisual machines
and for the replacement of worn or lost materials were
inadequate, as was the service pertinent to these needs.
This unsolicited commit, though made by only one teacher,
may point to a weakness that should be corrected.

Space, Materials, and Equipment

During the fall of 1979 field evaluators reported that the
Hof fman activity was adequately implemented at 10 out of
the 11 sites that were visited. That is, the materials
and equipment in view and the teachers' management of the
program conforméd to expectations based upon the activity
description. At two sites the activity space was shared
regularly with another class, and converted but ample
basement areas or a teachers' lounge were used at three
sites. Housing this activity in space other than standard

- classrooms reflects its adaptability to the shortage of
classrooms in some schools. (This adaptability is often a

criterion of considerable importance when Title I programs
are selected.)

When 10 activity sites were visited in the spring of 1980,

the observers rated the teacher's implementation effort at

or above the midpoint of a five-point scale; that is, they
were rated "sound implementation" or "apparent successful
implementation for all pupils.” )

geven of the 11 teachers who returned questionnaires added

comments describing the need to supplement the Hof fman
materials with other workbooks, forms, and instructional
aides in order to make the program run smoothly.




Staffing

__The principals of schools that seélected the Hoffman———--

activity in fiscal -1980 reported no problems in providing
teachers for the 17 units, (2-of which als. employed
aides. Questionnaire responses in .the spring- of 1980
.indicated that only one, teacher and one aide had been
assigned to their 9051t10ns for—less than six months.
Apparently this act1v1ty was not deeply involved in the
mid-year school reorganizations caused by severe cuts in
-Board of Educatlon personnel.

One pervasive problem related to - act1v1ty staffing did,
however, seriously affect the 'operation of Hoffman
laboratories. Seven of 12 teachers who returned
questionnaires reported that their classes were cancelled
on 10 or more occasions during the year; in four cases the

- number was 20 or more cancellations. The predominant cause
of the excessive cancellations was the use of Hoffman
teachers to substitute for regular classroom teachers who
were absent.

Inservice

Questionnaire responses regarding the number of Hoffman
activity inservice meetings the teachers and aides
attended confirmed the program vendor's compliance with
staff training provisions of the activity proposal. The
teachers' and aides' ratings of the quality of the
meetings were predominatly good or very good. One or two
of the their comments suggested that more training than
could be provided in three meetings was desired.

Observations by evaluation staff members, as well as a
comment from one teacher, indicated a need for more

detailed presentations dealing with the content of the
program materials, as oppo¢ed to presentations dealing
with program management. ' ’

INSTRUCT TONAL PROGRAM

. Role of the Aide

Typically, the aide' s dutles in a learnlng laboratory
include checking the pupils' classwork-and helping small
groups or individual pupils with learning tasks, minor
behavior problems, and personal needs. Only six of 12
Hof fman activity aides returned questionnaires, but their
responses about their duties conformed to this pattern.
The aides estimated that more than half their time was
spent in direct relationships with pupils. These data
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were_ in agreement with corresponding data from the
teachers' questionnaires and from the classroom.
observations. o

The Hoffman program entails much systematic checking of
the pupils' answers to questions and rechecking of the
corrected work, in combination with the development of
oral and written language skills-. The teachers' awareness
of the importance of the aides' assistance was reflected
in the aides' unanimously positive judgments of their
rapport with their teachers:

A

-The teachers' directions to the aides were clear.
-The teachers showed confidence in the aides' skills.

-The aides felt comfortable enough with their
teachers to discuss problems with them and to
. make suggestions regarding the operation of the
prodgram. '
In the spring of 1980 observers visited 10 Hof £man \
activity sites. Their ratings of the following classroom
climate characteristics averaged 3,92 on a five-point
scale: ‘

-Instruction clear, well organiZed,Aand relevant to
activity objectives : :

-Physical appearance of classroom conducive to
learning and generating pride

-Class routines conducive. to self-control, minimal
loss of time on task, and minimal disturbance

-Teacher's management of pupils' behavior firm, fair
friendly, and alert to pupils' needs. for attention.

Only one out of 40 ratings comprising the above average
of 3.92 was below the midpoint of the scale. . High
average ratings on the above characteristics were not
unusual among learning laboratory activities, but it
was unusual that during the fall visits to Hoffman S
sites several observers wrote notes praising the
attractiveness of the roons and the efficiency of the
teachers. ‘

. © INSTRUCTION PROCEDURES AND PROBLEMS

Observations of the pupils' activities in Hoffman

laboratories, during the spring of 1980, conformed to
expectations. Predominantly the pupils were working '
independently on individually prescribed assignments or ///,——~s
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participating in small-grouo-activities conducted by the
beacher or aide. The predomlnance of these patterns of

But the data indicating that pupils in the Hoffman

activity were often "waiting” (10 percent of the

observations), as when they were standing in line to get

their worked checked, highlighted the teachers'

criticisms of the program materials. Seven out of 11. .
teachers who returned questionnaires reported that they ’
had supplemented the activity materials for one or more

of the following reasons:

-To provide additional practice on reading
comprehension skills

-To provide instruction and practice on Continuous
Progress/Mastery Learning curriculum skills '
required for the reading levels of their pupils

-To provide meaningful things for the pupils to do
while wa1t1ng to have their Hof fman program work
checked., , L .

These comments in the questionnaires. supported those the

teachers expressed at the inservice meetings. Besides

supplying the pupils' need for additional practice work,

the teachers also devised their own record-keeping systems

and modified the program management procedures. Although
ingenuity and flexibility are desirable traits in Title I
teachers, it appeared to the evaluator that some of the

extra work of the Hoffman teachers and aides should be

eliminated by increasing the variety and quantities of the
activity materials. .

Pupil Response

The program management problems discussed above had no = - ¢
ohvious effect on the pupils' interest in working. 1In the
spring of 1980, the pupils' concentration on their tasks
was rated "attentive, alert" in 72 percent of the
observations and "average" or better in 98 percent of the o .
observations. Observers noted that even while waiting for '
the teachers' attention the pupils were orderly and -
cooperative. o

In questionnaire responses 12 activity teachers estimated

that the participation of their pupils could be described

as "actively interested." Although one of eight non-Title

I teachers whose pupils were participants in ME-R felt

that the activity did not challenge the pupils ,
sufficiently to be beneficial, seven other respondents . ’ B N
attributed some increase of their pupils' academic effort ‘
to participation in the Hoffman activity. :
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‘.I staff in their schools.

Although only eight sending téachers responded, the

‘her desire for such communication. On the other hand,

follows:

Degree of Participatién . Percent of Parents

Actively interested | ' 40

Interested.but not active 25

Not noticeably interested 35
‘The relatively high percentage categorized as actively .
interested probably reflects the use of the Hofifman ‘ .

'with their primary-level children.

staff Commumication A ’ ‘ -

'All the Hoffman activity teachers who returned

questionnaires reported that they regularly talked with

the sending teachers about their pupils' progress. .
Usually this communication occurred informally at least ’
once a week. Most of the sending teachers who returned
questionnaires confirmed such sharing of information with
the activity teachers and indicated that they understood
the objectives of the program. However, only half of
these respondents indicated that the Hoffman teacher had
presented an orientation to the program for the non-Title

pertinent data, the tone of the comments, and some
omissions of comments solicited in the questionnaire
suggested that communication between these Title I
teachers and the regular classroom teachers should be
strengthened. One sending teacher particularly mentioned

another sending teacher said: "This is the first time
since I've had pupils in a Title I program that the
teacher has shared information about the pupils."”

t

PARENT INVOLVEMENT

The teachers' estimates of parents' participaﬁion in the
Hof fman activity were distributed approximately as

program materials that engage parents in homework tasks

The number of parents who had visited a Hoffman laboratory
during the year, voluntarily or upon request, to see about
their child's progress ranged from fewer than 10 to more
than 30; the average was 20 parents per teacher. Three

of 10 parents who returned questionnaires (distributed to
them through a random sample of Hoffman activity pupils)
had visited the activity teacher A% least oncc during the
year. Other responses in the parents' questionnaires
indicated highly positive attitudes toward the activity
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with regard to improving the child's interest in learning |

andfafso~fﬁcreasing‘the'chiid*swachievementvﬂWAliubutfbneri—fww

of these parents felt the prcgram should be continued.

¢
PARTICIPANT ACHIEVEMENT—

In fiscal 1980 the ITBS average grade-equivalent gain
scores in reading comprehension for Hoffman participants
were six months for primary and intermediate pupils and
nine months for upper level pupils. The average

- grade-equivalent gain for all Hof fman pupils was seven

months. Generally, these average gains were one month
below the corresponding gains for all Title I pupils.

Sixty-two percent of the 122 upper level pupils for whom
matched pre- and posttest ' ITBS scores were available
attained standard-score gains in reading comprehension.
The corresponding figure for primary pupils was 49
percent; for intermediate pupils the figure was 53
percent. Only the upper level purils met the 60 percent
criterion of the objective.: ,

{

On the vocabulary subte$£ the mean grade-equivalent gain

- scores were five monthsg for prirary and intermediate
pupils and eight months for upper”cycle pupils. Forty-

nine percent of all Hoffman pupils attained a standard-

'score gain on this subtest. The 60 percent criterion of
.the objective was not met, except for age cycles 13 and

14.

In the ranking of all learning laboratory activities on
the basis of percentages of pupils with standard-score
gains in reading comprehension, the Hof fman activity was
not as favorably placed in fiscal 1980 as in the past. ‘
However, the average grade-equivalent gain recorded by
ME-R over the past three years remained at eight months.
Oon the basis of fiscal 1980 results, Hoffman appeared
least effective for the intermediate age cycle.

Three-fourths of the Hoffman activity units were in the
first year of operation in fiscal 1980. Instruction in
learning laboratory programs does not usually reach its
full potential in efficiency during the first year of
operation.

Twenty-four six-year-old Hoffman pupils were tested with

. the Comprehensive Tests of Basic Skills using a posttest-

only design. Forty-four percent of these pupils exceeded
the fiftieth percentile in reading for pupils in the first
year beyond kindergarten nationally. The 40 percent
criterion of this objective was exceeded. :

6&
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COST EFFECTIVENESS

In ﬁiscal 1980 Hoffman's cost pér pupil ($713) was the

" highest among four comparable learning laboratory

programs. Again, it should be remembered that 12 out of
the 16 Hoffman laboratories were new installations; the
cost of a new unit, in this type of activity, always 1is
considerably more than that of a continuing unit.

Considering the effectiveness of this activity in the past
in promoting reading achievement and allowing for the

" possible influence of a relatively high number of

first-year units, it may be said that the Hof fman program
probably remained cost-effective despite its average
achievement results in fiscal 1980.

CONCLUSIONS AND RECOMMENDATIONS

To summarize the salient points of the foregoing
discussion, in fiscal 1980 the Hoffman ME-dia System
activity: ‘ -

-was efficiently implemented except for a few
delivery delays associated with the sudden
expansion of the program to 12 new sites;

\

_was efficiently managed\even though a shortage
of certain skill-practice materials necessitated
"exceptional amounts of preparation of additional

materials by the teachers and aides;

-provided a’ program that maintained the interest
of the participants and produced averade
standardized test results. ‘ :

‘The following recommendatdons are submitted for the
cons ideration of program administrators: A

-negotiate a firm administrative policy to
reduce the frequency of Title I class
‘cancellations caused by the use of activity
teachers as substitues in regular classrooms.

-find out from the dctivity teachers the
specific shortages of materials they have A
encountered and revise the activity proposal to
overcome them. ,
-provide more detailed consideration of the
content of the program materials at inservice
meetings. (It appeared that the management
procedures have received sufficient emphasis.)

-retain the Hoffman ME-dia System among the
activities offered in Reading: ~Top Priority.
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SYSTEM 80 PROGRAM: LANGUAGE ARTS AND MATHEMATICS

. - . ACTIVITY DESCRIPTION

The System 80 Program served pupils from the kyAdergarten

-through the eighth year of] school beyond kindergarten.

Five or ten learning statipns, each equipped with the
Borg-Warner System 80 teaching machine, comprised the main
feature of the learning laboratory. A phonograph record
that gave direction to the pupil was syrichronized with a
slide of visual programme instruction; both of these were
inserted into the machine. The pupil responded by
depressing a key under one of the response choices for
each question or problem presented on the machine's
projection “screen. ;

Pupils who were able toﬁpomplete one or two;machine

- lessons before their session ended turned to instructional

games or workbook lessons selected to reinforce concepts
and skills learned on the machine, or to library-type
books selected to encodrage, the enjoyment of reading.

: L0 /
The pupil's lesson sequence was prescribed individually
through machine adminiétered criterion-referenced pre- and
posttests. The laboratory teacher, assisted by an aide in
the ten-station onitored each-pupil's progress on
the machine and: | guidance in usihg profitably the
instructional games and \books. ;

For primary pupils an optional program, '‘Sound Start, ‘could
be purchased to provide intensive teacher-directed "
training in beginning phonics. 1In thes? classes the
pupi?s spent one session with the teachér working on Sound
Start and the next session\on the System 80 machine-
lessons, - : / *

'

In fiscal 1980 there were Syitem-BO units in 14 public and

two nonpublic schools; about\1,500 pPupils were served.

ACTIVITY ORGANIZATION AND MANAGEMENT

Activity Selection and Imglémggtation;

Principals in explaining why particular Title I activities
were purchased for their schoolg mentioned predominantly

by

ey
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that the program materials and methods fit the needs. of

he pupils who were chosen to participate. Although this
selection criterion was of the highest importance in
purthasing the System 80 Program in fiscal 1980, the
principals who were interviewed mentioned some other
criteria several times. , The activity was:

considered to have been effective in the school in
previous years,

radequately accommodated in a space smaller than a
standard size classroom,

well suited to the instructional and managerial
skills of the teacher selected to operate the
program. '

All thirteen of the principals who were interviewed -
reported that instruction was fully implemented by October -
15, 1979. No problems associated with the delivery of
materials or installation of equipment were reported.
Some delay in getting the activity classes started was
mentioned in one case, but this was caused by the time
required to organize the total school schedule; full
implementation was attained by the accepted deadline,
October 15.

.,

\Space, Materials, and Equipment )

‘Since the System 80 Program served only 10 pupils at a
time in five groups per day and the teaching machines and
software fit into limited space, this activity was
sometimes selected over alternative laboratories that
required more space. In the fall of 1979 observers found
this activity operating in smaller than standard
classrooms or some other "unusual" space at seven of the
nine sites visited, but implementation of the program was
reported to be adequate in every case. At eight sites
during the following spring observers rated the teachers'
use of the activity facilities and their management of the
program above average on a five-point scale.
¢
All of the 13 activity teachers responding to a
questionnaire rated the activity materials adequate in
quantity and good or, most often, excellent in quality.
- Most of the teachers indicated that the materials enabled
¢ . them to individualize instruction easily "to the extent
necessary." However, the distribution of responses
regarding ease of relating the activity lessons to CPML
levels was broader, ranging from one teacher who found
this task very difficult to six teachers who found it very

easy.
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This activity ‘was most frequently selected to serve pupils
in the first five years beyond kindergarten. This was
probably because the content of the materials originally
purchased by those schools which continued the program was
perceived to be especially appropriate for the- younger
pupils; also primary pupils quickly mastered the activity
procedures. o P :

Staff

No problems in staffing the System 80 Program were
reported by the principals who were interviewed. Seven of
12 teachers and six of nine aides who, returned question-
naires had worked in this activity for two years or
ionger. Most of the first-year assignments were
associated with first-year installations of the activity
in three schools. 1In June of 1980 only one staff member
had been assigned to the System 80 Program for less than
six months. : :

\

Evidently, staffing in this program was little affected by
the extensive mid-year school reorganizations caused by
cuts in Board of Education personnel.

Inservice

Both the teachers' and aides' confirmed that the staff
training and inservice required of the activity were
fulfilled. An average of five meetings attended agreed
with that expected. The teachers most often rated the
quality of the meetings good or very good; the aides most
often rated the quality good. That 12 percent .rated the
meetings poor or fair suggested that some change in the
content of the meetings or in the presentation might be
desired. . : -

The System 80 Prodram inservice meetings attended by
evaluation staff in fiscal 1980 were well related to the
teachers' program management needs: maintenance of the
equipment, familiarity with the materials, and procedures
for replacing or adding to the lesson units were among the
topics covered. The efficiency of the vendor's consultant
in clarifying and managing routine raquirements of the
program undoubtedly accounted for the absence of
complaints in this activity about delivery and
installation services.

v
Nine out of 10 teacher respondents indicated that the
inservice meetings had contributed to improvement of
instruction in their classrooms. .The criterion that at
least 75 percent of the teachers would report such
improqgment was attained. :




INSTRUCTIONAL PROGRAM

Role of the Aide

pax .

None of the System'BO‘Ptogram aides and only one of the

teachers who returned questionnaires reported the aides'
being regularly involved in work conflicting with duties

in the activity.

r

Predominantly, the aides' tasks included checking the
pupils' classwork, assisting individual pupils with
learning, and supervising small groups working on
assignments. The teachers' and the aides' responses, as
well as observational data, agreed in the aides'
usefulness in the instructional program.

The need for a well-trained aide who is not often absent
was -observed to be especially important in activity
components which included the teacher-directed Sound Start
phonics program. ‘

Teacher Effects

In visits to eight System 80 Program laboratories during
the spring of 1980, observers rated most of the sites
above the midpoint of a five-point scale in the tollowing
classroom climate characteristics:

instruction clear,-well organized, and relevant
to the activity objectives,

physical appearance of the classroom conducive
to learning and generating pride, '

classroom routines conducive to self-control,
minimal loss of time, and minimal disturbance, .

teacher's management of pupils' behavior firm,
fair, friendly, and alert to pupils' needs for
attention. '

The average rating in -each case was four on a five-point
scale. At least\two s.tes were given the highest rating
on each characteristic, and class routines were perceived
to merit the highest rating at half the sites. The latter
observation, indicating as it does the degree of on-task
behavior and self-control, was especially revealing since
primary pupils comprised a large majority of those
observed.

Instructional Procedures and Problems

Since the System 80 Program provides individually

prescribed instruction through machine-directed lessons,
. . <&




it was not surpr1s1ng that 60 percent of the fall and
spring observations of the pupils' activities 1nd1cated
independent work on individualized assignments.
Partial-class lessons, directed by the teacher or aide,.
comprised most of the other activities of the pupils.- 1In
particular, the Sound Start program required intensive
oral direction by the teacher, while the aide supervised
the other pupils working on the machines, using
skill-building games, or enjoying storybooks.

Reading, .;as expected, was usually the lesson in progress
during the observations. 1In fiscal 1980 there were two
System 80 sites that used mathematics materials
exclusively. These materials usually provided
machine-directed drill on number facts and elementary
quantitative relationships for intermediate and upper
level pupils who needed to master these fundamentals.

Teacher-directed instruction to reinforce the machine
lessons was a prescribed feature of this activity. The.

‘observational data reflected the expected apportionment of

independent work on the machlnes and sessions with the
teachers. )

A few comments added to the teacher questionnaires
1nd1cated a need for more extensive .paper-and-pencil
practice ‘work to supplement partlcular lessons introduced
on the System 80 machine. For example:

I find the program lacking in material that
allows a child to apply and improve .
comprehension and computational skills. The
library books and the games supplied are lovely,
but I find the logistics of their use to be very
limited by the forty-minute period. The
workbooks do not contain enough concrete
application.

. This comment was from a teacher at a school where System 80

was in its first year of operation. Probably the desired
materials were in fact available from the program vendor.
The instructional materials for this activity can be
expanded in subsequent years of operation. At this point,
fiscal 1980, as the vendor's consultant advised at one of
the inservice meetings, the older installations may need
upgrading with replacements or extensions of the materials
originally purchased.

P

quil‘Resgonse -

Ay

During the- fall of 1979, ninety-two percent of the
observations of pupils in System 80 laboratories indicated
on-task behavior; that is, the observed pupils were
diligently working on assignments. No off-task behavior
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was recorded; in eight percent of the observations the
pupils were waiting for instruction or to have their work
checked. At eight sites visited in the spring of 1980
observers rated the pupils' behavior "attentive,
motivated" or "enthusiastic, concentrating" in 70 percent
of the cases. Only four instances of "below average"
attention were reported.

In questionnaire responses, 13 System 80 teachers indicated
that the participation of 65 to 100 percent of their pupils
could be described as "actively interested." Six teachers
indicated that more than 95 percent were actively '
interested. Six other teachers estimated that only 10
percent or less of their 50 or 100 pupils were "hot

" noticeably interested."

These data were consistent with those for other .laboratory
programs. The use of audiovisual equipment strongly
engaged the pupils' interest. Coupled with that was the.
satisfaction of working independently on individually
prescribed assignments and- the motivation derived from

. machine-directed success.

Staff Communication

All the System 80 teachers who returned questionnaires
reported regular communication with. the teachers whose
pupils participated in the activity. -Most frequently this
communication was characterized as occurring informally
every day with one or another of the sending teachers.
Ninety percent of the sending teachers indicated that they
shared with the activity teacher information relevant to
the pupils' Individual Learning Plans (ILPs). Nearly all
of these teachers felt that Sysiem 80 correlated well with
their school's curriculum. A majority-also reported

that the Title I teacher had provided an orientation to
the activity's goals and procedures.

It may be said that communication bétween th2 Sy;stem 80
teachers and the pupils' regular classroom teachers
conformed to the activity requirements.

PARENT INVOLVEMENT

Nineteen parents. returned questionnaires. Generally, at
least 16 of the parents:

had visited the activity classroom at least once
during the school year,

felt that their child had achieved more than tould
have been achieved without the program,
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felt that the program should be continued. --

The activity teachers reported an average of 20
conferences with parents regarding pupils' progress, and
Ccharacterized the participation of 43 percent of the
parents as "actively interested"; 33 percent of the
parents were said to be "interested but not active."

These data suggest 'a fair degree of parent awareness of
this activity and general satisfaction among the teachers
regarding the parents' involvement.

PARTICIPANT ACHIEVEMENT
Tabulations of the data discussed in this section and
explanations of the statistical terms used will be found

in Vvolume 2 of this report.

On the Iowa Tests of Basic Skills (ITBS), System 80

- pupils for whom matched pre- and posttest scores were

available attained an average grade~equivalent gain of
five months on the vocabulary portion of the reading test
and four months on the reading comprehension portion.

On the latter subtest the averages were three, five, and
six months OF gain for primary, intermediate, and upper
level pupils respectively, About 80 percent of the
reported number of activity participants had both pre- and
posttest scores. :

In fiscal 1980 pupils in this activity d4id not meet either
of the objectives pertaining to reading achievement. The
Criteria were that the pupils would show an average of
eight grade~equivalent months of gain in reading
achievement after at least eight months of participation
in the program and that 60 percent of the pupils would
attain a standard score gain. Only 47 percent of the
System 80- pupils had standard score gains in reading
achievement, 50 percent in vocabulary.

The System 80 average gains were generally two or three
grade-equivalent months lower than the corresponding gains
for all Title I pupils. There was this exception: upper
level pupils in this activity attained an average of nine
months of gain on the vocabulary subtest. Sixty=-one
percent of this group achieved a standard score gain; the
criterion of the objective in this case was met.

The reading achievement of 112 six-year-old System 80
participants was measured with the Comprehensive Tests of-
Basic Skills. Only 14 percent of these pupils exceeded

the national median score for the corresponding age group.

7~7
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The objéctive required 40 percent of the six—yeaf-olds to
exceed 'the national median score.

Looking at the ITBS mathematics gains for 186 System 80
pupils, the averages for the primary, intermediate, and
upper level pupils agreed substantially with those for all
Title I pupils. The average grade-equivalent gain for all
System 80 participants in mathematics, like that for all

_Title I participants, was eight months. A total of 61

peﬁééﬁt“achieggg standard score gains, exceeding the Title
I average of 56 percent for mathematics.

Among eight . comparable laboratdrY‘actigig}és, the System
80 Program ranked sixth or seventh in the past—three_ years

*with respect to producing standard score gains in reading

comprehension. Fluctuations in these rankings occur.
Since the prescribed instructional materials and

' procedures have not changed substantially from year to

year, the most important causes of the fluctuations
probably are school, teacher, and pupil-selection effects.
However, System 80 from fiscal 1978 to fiscal 1980
produced only five months of grade-equivalent gain
annually in reading comprehension, compared with seven

months of gain generally for. Title I laboratory activities

over the same period.

COST EFFECTIVENESS

In fiscal 1980 System 80 had the lowest estimated cost per
pupil ($476) among four comparable laboratory programs.

As mentioned earlier, the equipment and materials of this
activity are physically compact (a result of their-design
and intentional limitation on the part of the vendor).
Principals consider the adaptability of the program to a
small classroom space and to various instructional levels,
in reading and mathematics, to be an asset.

Looking at cost and reading achievement for fiscal 1980,
this activity appeared to be less desirable than
comparable activities. For mathematics, System 80 was
somewhat more cost-effective. Program selection committees
should carefully assess the materials and procedures and,
if planning to continue the program, the results obtained

in their particular schools.

CONCLUSIONS AND RECOMMENDATIONS

To summarize the preceding discussion, the evaluation data
clear.y showed that in fiscal 1980 the System 80 Program
was typically:




better than adequately implemented with
regard to staffing and the initiation of
instruction, ‘

well supplied with materials and '
equipment that were delivered on time
and efficiently maintained,

efficiently managed throughout the year
by the teachers and aides, -

highly effective in engading the
interest of the pupils and in developing
their;self—confiQence ir. learning,

less effective in producing standard score gains
in reading achievement than comparable
laboratory activities.

The following recommendations are submitted for the
consideration of program administrators:

make provisions in the budget for annual upgrading of —
the materials in continuing activity units and—

monitor the teachers' suggestions a
matter.

eeds in this

System 80, as currently ;ppfémented, is only
occasionally capable of smeeting the needs of Title T
pupils. 1In general, if/a more effective activity is
available, replacement 'is recommended particularly
for the reading components.

p—




R&E #01 & 02

Project #627

Program #7652

Evaluator: Earl Clendenon

PRESCRIPTION LEARNING

ACTIVITY DESCRIPTION

The Prescription Learning (PL) activity provides a .
laboratory equipped for the management of individually
prescribed instruction in reading or mathematics for
pupils from the second through the eighth years of school
beyond kindergarten.

The prescription for each pupil is printed out after a
computerized analysis of the pupil's placement test. For
--—@ach skill weakness identified, the prescription lists one
or more sources of study and practice work available to
the pupil in the laboratory. The pupil's choices from the
items listed in his or her prescription and the progress
through them are guided by the teacher. .

. A

Instructional materials 1né1ude workbooks with
self-correcting keys, sequenced learning kits for use in-:
various projection and llstenlng devices, instructional
games, and library-type books selected to meet the
interests of the participating pupils without exceeding
their reading ability. 'The teacher may augment the
laboratory materials with books, games, or other
instructional materials that are perceived to enchance the
. pupils' opportunities for or interest in learning.

A Prescription Learning unit may serve 60, 75, or 110
pupils; units with 75 or 110. pupils include the assistance
of an aide. : .

Extensive inservice training in understanding the

educational philosophy behind Prescription Learning and in

managing the program is provided for the teachers and
aides.

In fiscal 1980 Prescription Learning units operated in 102 .

public and 21 nonpublic schools. Approximately 13,845

pupils were served. d :
!




ACTIVITY ORGANIZATION AND MANAGEMENT

\ Pupil Selection

TR In fiscal 1980 pr1nc1pals interviews’ and teacher
\ questionnaires often mentioned .that the Ptescrlptlon
.. \ Learning activity was selected for their-schools because
its materials and learning procedures were distinctly
different from those of the regular classrooms. This
feature, coupled with the activity's individnralized .
instructional system, was said to benefit especially
intermediate and upper level pupils with histories of low.
interest and lagging progress in conventional classrooms.
The principals also indicated PL was considered to have
\ been effective in their schools in previous years and
\ fitted in well with the regular classroom reading and/or
\ mathematlcs programs. S

Act1v1ty I_Qlementatxon

Only one of tne 28 pr1nc1pals who were interviewed
reported that PL was not fully implemented in his school
by October 15, 1979. (That is, instruction for all puplls~
enrolled in the activity had not started by that date in
thlS case.) Information from the activity teachers and
from some non-Title I teachers whose pupils participated
in the program implied that not getting instruction
started two or three weeks earlier than October 15 was
a$soc1ated with delays in settIing the total school
organization (and consequently in selecting PL
part1c1pants), delays in completing the activity placement
tgﬁtxng, and, for first-year installations, delays in

pleting the delivery of materials to the activity
laboratory. A few sending teachers mentioned also the
inconvenience such delays caused them 1n establishlng
routines in their own classrooms.

. It can be said that there were few problems in getting PL
fully implemented before the OctqQber 15 deadline but
schoql staff members agreed that better av01dance of the
above-mentloned delays was desired.

Sg_ce, MatetlalsL,and Equ1pment

Obsetvatlons in 90 PL laboratovies during the fall of 1979
indicated that the space waslshared with another class at
approx1mat€T§ one~-fifth of the sites. At nine sites the
space was categorized as unusual; that is, the room was
considerably smaller than a regular classroom, a corridor, j o
or some other converted area. Noise from the other class
in shared facilities, even when the room was large enough
to accommodate two classes comfortably, was sometimeg
S : )




distracting. One PL teacher in a shared classroom
reported that she had devised procedures that minimized
her need to instruct her pupils by speaking to them.
Clearly, this activity, with its wide variety of
materials, equipment, and learning procedures, needs a
full-sized classroom by itself for efficient arrangement
of storage areas and study centers and for unhampered
independent movement among the pupils.

In the fall classroom observations implementation at 97
percent of the sites visited by field evaluators was
‘ Judged to be adequate. Ratings of the teachers' success /
in using the laboratories and managing the program, as
reported in observations at 77 sites during the spring of
1980, indicated that in all cases the degree of
1mplementat10n exceeded the minimum expected by the
observers. There was "better than sound 1mplementat10n"
in 40 percent of the cases.

All but five of 108 PL teachers, in questlonnalre
responses, indicated that the quantity of materlals
provided was adequate and 94 percent of the respondents
rated the quality excellent or good. Comments on
deficiencies most often mentioned a shortage of practice
exercises on reading comprehension skills and, the
difficulty of adequately matching lessons in some of the
materials with designated skills in the Continuous
Progress/Mastery Learning curriculum. The vendor had
.provided this matching for some of the readlng materials
through codes included in the pupils' computerized
learning prescriptions. Most frequently the def1c1enc1es
were noticed in materials above the primary level. No
comparablo deficiencies were mentioned for materials used
in the PL mathematics laboratories.

Staff

In fiscal 1980 there were i\g PL teachers and 123 aides,
reflecting an increase of roughly one-fifth in the number
of units purchased compared with the previous year. About
32 percent of the teachers and 43 percent of the aides who
returned questionnaires had worked in this activity for
one year or less. Four percent of the teachers and 12
percent of the aides had been assigned to their positions
for less than six months. About one-third of the teachers
reported that their aides had been working in their
particular classrooms for less than six months.

These data reflect to some extent the pervasive school
staff re-organizations caused in midyear by severe cuts in
Board of Education personnel and the consequent shuffling
of positions to comply with considerations of seniority.
The changes and uncertainties affected the continuity of
"PL instruction at many sites. (One teacher was first -
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removed from her position and then reassigned to it
several weeks later. 1In the meantime the activity classes
were discontinued.) However, other data, discussed in

‘later sections of this report, suggested that the level

of competente among teachers and aides in this activity
did /not suffer.

) Delays in assigning aides to activity cdmpohents serving

the 75 or 110 pupil options inevitably made the operation
of the program less efficient than was planned. 1In some
cases, for example, teachers without aides spent about ten
minutes of every instruction period escortlng pupils to
and from their regular classrooms. :

Twenty percent of the teachers and 32 percent of the aides
who returned questlonnalres 1nd1cated that the aides were
involved every day in some duties that conflicted with
their duties in the activity classrooms. Although nearly
half of the respondents reported no such conflicts at any -
time during the year, the proportion of aides who lost
daily some of the time reserved for working in the

activity seems excessive.

The PL teachers' reports on the number of times one or \\
more of their classes were cancelled pointed to another
conspicuous problem. Even allowing that an average of six

class cancellations might have been caused by the required
attendance at activity inservice meetings, as the data

suggested, it remains that 27 percent of 118 respondents

“indicated more than 10 class cancellations, and about

one-fifth indicated from 15 to 35 cancellations. Most
frequently the cancellations (in excess of those due to
activity inservice meetings) were caused by the teachers'
being called upon to serve as substitutes for regular
classroom teachers who were absent. Sometimes the
substitute service was only for the first hour of the
morning, until an official substitute arrived, but not
infrequently the service was for an entire day. From
these data it may be inferred that many PL pupils, though
rcported to be enrolled for 10 months, received
considerably less than 10 months of contact with the
program.

Inservice Training

Questionnaire reponses indicated that the teachers
attended an average of six inservice meetings conducted by

PL consultants. This figure and an average of 18 on-site .

consultations per teacher confirm that the program vendor
complied with the staff training provisions of the

activity. Both the teachers and aides rated the quality of
the meetings good or, most frequently, very good. Ninety
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pexcent of the teachers reported that the inservice
training had contributed to improvements in instruction in
their classrooms. #ence, the objective stating that' at
least 75 percent of the teachers would report such

improvements as a consequence of attending inservice

.meetings was substantially exceeded.

Observations of a few of the meetings by evaluation staff -
generally supported the participants' opinions. The PL
consultants were efficient in planning and managing agenda
that kept well over a hundred teachers and aides, at each
meeting, engaged in meaningful professional activities for
the full day. Unavoidably, the size of the groups and the
necessary movement now and then resulted in some loss of
"on-task" time, but the consultants' endeavors to minimize
such losses were consistently in evidence.

{
Comments on making the inservice meetings even more
profitable, as reported in questionnaires and informal -
interviews, ran as follows:

Teachers of PL mathematics components desire
occasjonal attention to their interests at
meetings planned e%clusively for them,
f
Aides desire some training devoted exclusively
to their needs. Child development and managing
behavior problems were mentioned among topics on
which  -they would appreciate training geared to
their role in the activity. .
Teachers who have workéd in the program for more
than three years occasionally expressed a
feeling of boredom regarding the inservice
meeting agenda. Some of them felt that they no
longer needéd to attend as many imservice
meetings as ‘continuing teachers with less than
four years of experience in the activity.

These inservice programs were composed of expert

.varjations on basic themes of the PL concept: efficient

management of the pupils' learning ‘tasks, familiarity with
the activity equipment and the content of thée materials,
and, above all, understanding and ‘reaching out to the
atfective needs of children: helping them develop a secure

‘'sense of personal worth, self-confidence, and pride in -

their. accomplishments.




. Role of the Aide

7

- conscientious effqrts. On a scale of 1 (low) to 5 (high),

) ﬂ: \ ot
INSTRUCT IONAL PRO'GRM\ .

Apart from escorting pupils to and %rom éhe activity room
(in schools where the distances and | the phpils' ages made
this necessary), the PL aides were &ost friequently -
observed checking pupils’ classwork}or updating records,
supervising the learning tasks of small groups, and
assisting pupils’ individually with learning) tasks.

i \

~In addition, 53 of 64 aides who responded inaicated daily
involvement in assisting pupils with minor bépavioral
problems or personal needs. A very large majority (over
90 percent) estimated that half or more than Half of their

, time was spent in direct relationships with pupils and
that the activity teachers had confiidence in the aides®
skills. = Only seven percent of the aides felt that their
responsibilities in the activity rqom were insu#ficient.

\ .
The teachers' estimates of the distribution of the aides'
duties, though generally more conservative, agreed
proportionally with the aides' estimates. The two groups
agreed also in their comments on the aides' less frequent
and unusual services: helping in commuhications with the
parents, managing the activity when the teacher was '
-absent, -training a new teacher in operating the pqogram,‘
and even providing "moral support" to counter occasional
lapses of one teacher's optimism. : .

A as

Obviously, the aides in this activity, in their ow
- well as.the teachers' valuaticns, were compe tent aﬂd made
outstanding contributions to the instructional program.

PL Teacher Effectiveness

!

The ccmmenté'of teachers who send pupils to PIL were |
sometimes coupled with praise for the -activity teachers’

78 PL teachers were f?ted 4 on each of the following
classroom climate characteristics: _ \

Instruction was |clear, well organized, and \
i relevant to Tctivity objectives

Physical appearance of the classroom was
conducive to learning and generating pride A

. ‘ : |
Classroom routines was conducive %o \
self-control, minimal loss of time on task, and
minimal disturbance




Teacher's management of pupils' behavior was
firm, fair, friendly, and alert to the pupils’
needs for attention.

It is worth noting that for the above characteristics, on
the average, only three percent of the ratings were beiow
the midpoint of the scale while 26 percent were at the
highest point.

Instruction Procedures and Problems

Prescription Learning materials and management procedures
are designed to maximize the pupils'. independent pursuit
of 1nd1v1dually prescribed learning tasks. The
predominance of this program feature was reflected in the
evaluation data. 1In 76 percent of the fall observations,
the pupils were working on individualized assignments. :
Whole-class and partial-class lessons (about 10 percent of
the observations) usually consisted of teacher-directed
instruction on isolated skllls, another feature expected
of this act1v1ty

Predominantly the observed pupils were using workbooks or
learning kits, often in conjunction with the associated
audiovisual devices. The PET minicomputer, added to PL
laboratories in fiscal 1980, was observed to cause some
loss of time on task while the machine transmitted lesson
.elements to the display screen, but the computer was
‘instantly popular among the pupils. Many teachers
welcomed it as a wey of granting three or four pupils each
"period a rewarding change from their routine work. -~ :

Observers frequently noted that PL classrooms were
attractively arranged and colorfully decorated. Wall
space was ingeniously used to post the .individualized
assignment cards and class progress records. "Moti," the
" program.vendor's symbol for Motivation, smiled from
posters, swaying mobiles, and even reading-corner pillows.

A part of the cost of materials for keepinig the activity
rooms inviting was borné personally by the teachers, as a
few comments in the guestionnaires revealed. 'Moreover,
some remarks in staff interviews 'indicated that these
teachers were occasionally omitted in the distribution of
board-funded classroom supplies, since the1r rooms were
well stocked with the prescribed activity materials. But
no program handicaps caused by a lack of consumable !
- supplies from boardrfunded-sources were regported,

£ -

Pupili Response
T - -
~ During tHe fall of the school year, 92 percent of the ‘
G pupils in PL labgratories were on task; that is, working
diligently on their assignments. Only two percent of the
i L '
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observations indicated off-task behavior; neutral
behavioral classifications comprised the remaining six
percent. 1In the spring, the pupils' behavior was rated
"on task" in 97 percent of the observations and "above
average" in concentration on working in 67 percent of the
cases. ' : :

-

In visits to 78 classrooms for average periods of 20

" minutes the observers encountered only four instances of

"completely off-task" behavior. Many of the pupils"
regular classroom teachers agreed that the pupils enjoyed
PL and often.showed improvement in self-confidence and
independence in learning, which these teachers attributed
to the PL program.

- 1 ‘o

Nearly 90 percent of the activity teachers who returned
questionnaires indicated that their pupils' participation
in the activity could be described as "actively
interested."

PL was apparently quite successful in maintaining the
pupils' interest in the materials, equipment, and
procedures. Cases of pupils on the activity waiting list
pleading persistently to be enrolled and of pupils venting
dlsap901ntment when they are replaced annually by those

" more in need of the program were often reported.

o

Staff Communication

In fiscal 1979 and 1980 Title I evaluation staff and
district activity coordinators cooperated in emphasizing
the importance of .relating instruction in the Title I
orograms to instruction in the regular classrooms. The
basis of this emphasis was the requirement that every
Title T pup11 should have an Individual Learning Plan
(ILP) initiated and maintained through regular conferences
Detween the teachers regarding the pupil's learning
deficiencies and progress.

. 4
in fiscal 1980 a very large majority of the PL teachers
indicated that they had established such communication
with the regular classroom teachers of their pupils. It
was indicated that this communication was predominantly
informal and occurred at least once a week &r once a

.month. This information was confirmed by a similarly

large majority of non-Title I teachers whose pupils were
2nrolled in this activity. ~They reported sharing
information regularly»with PL teachers.

Nearly three-fourths of the non-=Title I teachers whose
questionnaire responses spe01flcally mentioned this

cactivity. said that the PL teacher had given a special
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presentation, at a faculty meeting, for example, to
improve their understanding of the activity goals and
procedures.

These data support the conclusion that the ILP requirement
and the communication on which it depended were generally
well implemented in PL.

PARENT»INVOLVEMENT‘ : '

Two-thirds of the 22 parents who returned questionnaires
indicated that they had visited the activity classroom.
Most of the parents, too, had helped their child with
homework every day or several times a week and felt: that
their child had achieved more than would have been
achieved without the benefit of the program. ©Of the.
teachers who returned questionnnaires, one-third indicated
that parents of their pupils were "actively interested" in
the program, while about half of the teachers indicated .

- that the parents were "interested but not active." f

About one-third of 118 teachers reported that more than 15
parents of their pupils had come to the school for
conferences about their children's progress. The number
‘of parents who had visited the PL laboratory at least once
during the year, as on an open-house evening, ranged over
50 in seven responses. »

PARTICIPANT ACHIEVEMENT.

Tabulatlons of the achievement data discussed in this
seciton and explanations of the statistical terms used
will be found in VolumF“Z of this report. . {
Pupils in PL reading components and in the mathematics
components, too, attainmed an average gain of elght
grade-equivalent months on the citywide standardized

tests. Hence, the objective of eight months' gain in -
achievement after no less than eight months' participation
in the program was met, These results were obtained from
matched pre- and posttest scores that were available for -
about 80 percent of the reported number of participants. !
As in Title I testlng results generally, the average gain
score for upper level pupils (10 months) was higher than
that for primary or intermediate level pupils (seven '
months in ea¢h case). ‘There was a corresponding

difference in the percentages of puplls who had attained a
positive standard score gain; it was the upper level

pupils who generallj met or exceeded the 60 percent
criterion with regard to pOSltlje standard score gains.

\ .
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COST EFFECTIVENSS

The cost per pupil of the PL activity, $620 in fiscal
1980, slightly exceeded that of most similar laboratory
‘programs. This was due partly to the greater variety of
materials and equipment in this activity and partly toithe
cost of the intensive 'inservice program and on-site
consultant services. Given its great popularity, the
total estimated cost for PL was $8,570,070. This was
higher than any other Title I activity. However, its cost
on a per.pupil contact hour was average for Title I .
laboratory activities. ‘ ' ' '

The activity was oftem selected, according to principals'
comments, because it could be structured and staffed to
serve all levels of pupils in reading and/or mathematics
and serve 60, 75, or 110 pupils. The principals in
general perceived these features to be cost-effective.

In fiscal 1980, PL's average costs and average achievement
gains indicated that it was about average in terms of
cost-effectiveness.

I3

CONCLUSIONS AND RECOMMENDATIONS

The data presented in this report support the folléwihg
general conclusions regarding the PL activity in fiscal
1980:

Initial and full implementation of instruction was
efficiently attained

Materials and equipment were adequate in quantity and
quality L

Operation of the program was better than the minimal
degree of efficiency expected ' , : :

Pupils showed a consistent interest in the program
and exceptional independence in pursulng highly"

individualized learning tasks |

Pupil ach;evement gains supported the view that this
activity is reasonably cost effective
The following recommendations are submitted for the
considerationxof the program administrators: E -
. “ v
Retaln PL among the act1v1t1es offered in to Chicago's
T;tle I schools.




Constrain the addition of increasingly eclectic
materials to the program unless benefits can be clearly
demonstrated ’

, Réquire the vendor to extend and improve the correlation
g of lessons in the activity materials with Continuous
Progress/Mastery Learning curriculum skills

Consider reducing the inservice training requirements,
not only to reduce the activity unit cost but also to
reduce some staff resistance to the meetings.

In summary,.one PL aide added this comment to a:
questionnaire: g '

PL is a fantastic program. The children are
motivated to come to school. Their attitudes
toward themselves and school work are signs ,of
the effectiveness of the program and also of the
teacher that makes the lab a nice comfortable
place for the children.

- " The data and other comments collected in fiscal 1980
suggest that a large majority of the activity teachers,
the sending teachers, and the other aides would agree with
that statement.




R&E #92 & 93

Project #648

Program #7692
FEvaluator: Marion Rice

HIGH INTEMSITY CENTERS

ACTIVITY DESCRIPTION

In fiscal 1980 the High Intensity Centers in reading
(HIC-R) and . in mathematics (HIC-M) enrolled approximately
1,300 pupils in fourteen public and two non-public schools
using materials of the High Intensity Reading Management
Program published by Random House, Inc. The program, in
its ninth year of operation in fiscal 1980, served pupils
in the first through eighth years of school beyond
kindergarten. '

All but two of the Centers focused on reading. Staffing
was to consist of one teacher and one aide for 75 pupils
or a teacher alone for 50 pupils. Teachers were to -
schedule five or more class sessions per day, and pupils
were to attend one period daily for 30 to 40 minutes
depending on their level: primary, intermediate, or

upper.

The Centers were organized into several stations for
reading or mathematics activities. Pupils used workbooks
and other printed materials from Random House, learning
kits, cassette tape and filmstrip plavers, and
library-type books in settings which were often
ingeniously arranged to promote individualized learning.
_The Centers were all housed in separate rooms Or arcas.

Inservice was provided in September 1979 to introduce new
teachers and aides to the materials and to allow
continuing staff members to review the program., Other
inservice meetings were held at appropriate intervals
throughout the year. ; '

.

ACTIVITY ORGANIZATION AND MANAGEMENT

&

Program Selection

The main reasons for selecting HIC inciuded: . the.activity ...
had been cffective at the school in previous years, its :
instructional emphasis and methods best met the nceds of
pupils in the school, and it best used the talents of the
school's staff., ~

Y i . ]
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‘Initiat;od of Instruction

Generally speaking, no difficulties were reported in

beginning instruction on time; however, a couple of

reasons were cited for late implemcntation, including

1ﬂstructlonal materials not delivered and equipment
stallation problems.

HIC teachers found it moderately easy to correlate
materials with for Chicago CP/ML levels.

Staffimi’

In most schools there were no major staffing problems.

One school reported a late staff assignment. Principals
rated staff above average for HIC-R and very effective for
HIC-M.

The 12 ‘HIC-R teachers responding to a questionnaire had an
avarage of 3.5 yecars of experience in the activity.
Eighty~two percent of the teachers wanted to continue
teaching this activity the following year; this was
slightly less than the 94 percent found in other
laboratory activities. For HIC-M, the one responding
teacher indicated 2.75 years of experience with the
activity. This teacher also wanted to continue teachirg
in the activity.

For those HIC-R teachers who received the services of:a
SCR or home visitor, 66 percent felt that they were more
aware of their Title T pupils' home situation. The HIC-M
teacher was also more aware of the Title I pupils' home
situations. ' '

Seventy-six percent of the of 12 HIC aideg. responding to a
gquestionnaire were in their first year with the activity;
this percentage was consistent with that observed in other
activities. "All of the aides felt that the teacher's’
directions regarding their duties were very clear. In
HIC-R, 10 of the 11 aides felt that the teacher had
confidaence+in their skills; this was slightly less than
was true of similar activities. The one HIC-M aide
indicated that the teacher had confidence in her skills
and she felt comfortable with the Title I taachear. Sh?
spent more than half of her time working directly witl
pupils and felt that she had been given c¢nough
responsibilities.

ins Ev1qg_?ra1n1nq

An inscrvice was provided by the vendor in Sentember for
new tcachers and for continuing teachers and aides.  The
inservice was designed to give staff an opportunity to
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review new miter ds. Inservice for HIC-R was rated

average by HIC-I principals. The one principal who rated
the HIC-M inservice called it ineftective. These ratings

were below the average of all Title I ratings.

The frequency and type of inservidés in HIC resembled
tivwse of other activities. Teachers in HIC-R rated

inservice as good or very good; aides' ratings ranged from

fair to very-good. HIC-R teachers gave bllghtly lower
ratings to on-site consultatiors. Seventy=s
the HIC-R teachers felt that thre inservice had

thair classroom instruction; this was slightly less than

the 90 percent found in other activities. The HIC-M

respondent reported that the inservice had nct improved

her classroom instruction..

~INSTRUCTIONAL PROGRAM

Facilitics, Eauipment, and Materials L Y

The nminimum space reguirement for the activity was one
separate full-sized classroom.- Several 110-volt
electrical outliets for audiovisual equipment were also
rogquirad.  All of the observed tHigh Intensity Centers v
located in fill-sized classrcoms that accommodaled thw
materials adeguately.

«

No problems wa2re reported WLLH materiais, equipment,

Pupplles. For HIC~-R materials and equipment were rated

above average in effectiveness by principals Vendor
gsorvice received an average rating. With respect to

HIC-#, the principal rated materials as very effective,
eouipnent receLved an average rating, and vendor service

received a vating of ineffective. |

L . .
ighty-five parcent of the teachers YTelt that the

instcruccional materials were provided in adequate quantity

for HIC-R; this was slightly less than the 95 percent

found in other activities. Ratings for the quality of the

instructional materials in tnis activity were also

slightly lower than usual. Seventy~five percent . of the
teachers L”DOLLGQ thiat Title T consumable supplies wvete

recoived in adecusto quantity which was less than the

prrcent observed in ginilar activities. Mereover, only

prrcent renorted that they .were able bty individuelize

inatruceion to the axtent necéssary with the instrucstional

materials:; 86 vevceent were able to do so in other
. . <] : . \
Laboratory activities. MNevertineless, cven with the

Capparca: lower vatings fFor instruct ional materials, more
of the MIC-R veachers weve involved in the selocuion of
matoeriats than was obasrvel in similar astivities. The

one teacher response foy PTC--% would indicate that the
teacher was (quite catisfied with the materials and

aupplion provided. ;
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ERIC

Aruitoxt provided by Eic:

. Communication.

Efficiency of Opcration

N . /r
Clagssroom observations within [IC-R revealed that the
average number of pupils enrolled was 13 and the average
numbér in attendance was 11l. Ninety-eight percent of the

pupils were found to be on task. The percentage of direct
‘instructional interaction time with pupils was not unlike

that of other activities. .
Teachers confirmed that teacher aides spent the greatest
proportion of  their time assisting pupils individually
with learning tasks and checking pupils' written work.
Title I classes had been cancelled an average of 8 days
which was not unlike”that of other activities. The one
espondent for HIC-M reported 10 days of Title I class
cancellation during the school year. Sixty-eight percent
of the teachers who were familiar with other Title I
activities felt that HIC-R was comparatively very
effective; this was lower than the 88 percent comparstive
rating for similar activities. The one HIC-M response
would indicate that the activity was perceived to be

comparatively very effective.

Pupil Response

HIC teachers reported that most of the students were
actively and cocoperatively interested. Non-Title I
classroofl teachers noted exceptional growtn n service to
schocl, personal responsibility, and acadenic effort on
the part of those pupils attending HIC-R.

Principals rated HIC-R above average in terms of meeting
its objectives, which placed it slightly higher than the

average for a.l Title I activities. HIC-M was rated very
effective. '

v

Ouestionnaire results suggest that all of the teachers
commun Lcated regularly with non-Title I staff about their
pupils' progress. The communication generally took placwe
informally on a weekly bhasis. Movecover, 94 percent of ' =
non-Title I tcavher% said they shared informehicn

.regularly with HIC teachers.

PZ\RENT INVOTVENSENT
Nirety~-four percent of the 17 HIC-1 parents and all 19 of
thn W1(—M parents responding te auestionnalres were aware
that -their children weye participsting in a Title T
wLoqram. Bighty-eight peircent of the HIC-R parents had

visitel their children's rogulax clauuroomf and . 53 porcent

- -

"9-4

>




had visited their children's' Title I classrooms. For
HIC-M, 89 percent visited the regular classrooms and 53
percent visited the Title I classrcoms. Most of the
parents in both activities agreed that their children were
. using their free time in a more useful way than they had
in the past; these ratings were higher than. for similar

activities. The percentage of parents who felt that their.

. children had achieved more than they would have without
the extra program was approximately ‘the same for the two
programs and both were consistent with the 77 percent
found in other laboratory activities.. All of the parents
in each Jof the activities felt that the priogram ought to
be continued.

HIC-R teachers reported minimal interest on the part of
parents. For HIC-M, the majority cf parents were
- considered interested but not active.

PARTICIPANT ACHIEVEMENT

TABLE 1. ITBS ACTIVITY OBJECTIVES*

ACLlVlLy Objectlve
Objective Criterion result net

Vocabulary subtest:
-Percent with Standard , 60% 52% No
Score gains '

Rqadlnq Comprehension subtest:
~Percent wit® Standard

Score gains © 60% ' 586% No !

—Mean grdde—equlvalont

gain : '8 mos. - 7 mos. Mo
Mathematics Total: = / .

-Percent with Standard . :

Score gains 60% 74% Yes

-Mean grade-equivalent '

gain 8 mos.~ 11 mos. Yes
*Vocabulary results are based on 813 pupils, reading

comprehension on 820, and mathematics total on 65,

An inspection of Table 1 rpv 2als that none of the
achicvenent objectives was met by HIC-R. In terms o
achievement as measured hj the Towa Tests of Basic Skills
{{11rR9), HIC-R aprncared to be aVQraam for ]uborﬁtOly
reading activities, HIC-R's throe-yedar average gain was
alao not unlike that of otner  laboratory acr1v§tlo i.g.,

{
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- gain in reading was consistent with Title I overall; how-

seven months. The perceﬁt having a positive standard score

ever, the grade-equivalent gain was slightly lower, i.e.,
seven months versus eight months for Title I overall.

The activity seems to have been most effective for the
older students and least effective for the primary
students. Younger pupils had difficulty in working on.
their individual tasks independently.

HIC-M produced better results. The percent of pupils
having standard score gains in mathematics exceeded the
overall Title I average, i.e., 74 percent versus ‘55
percent. The grade-equivalent gains in mathematics also
exceeded the Title I average, i.e., 11 months versus 8
months. With respect to other laboratory mathematics:
activities, HIC-M had the highest one-year grade
equivalent gain; the one-year. standard score gain

_approached the top placement and the three-year gain was

the highest.!

Complete tabulations of the achievement data appear in

Volume 2 of this report.

- - COST EFFECTIVENESS

HIC-R cost approximately $693,817 for 1,175 pupils. The
cost per pupil was $5¢0 and the cost per pur 1l hour of
instruction!was $5.34. The total cost for HIC-M was
$73,810 for;125 pupils, with a cost per pupil of $590, and
a cost per pupil bonur of instruction equalling $5.06. The
cost per pupil hour of instruction were up for both
activities from what they had been in 1979; nevertheless,
they remain%d average for laboratory activities.

i . - ' T

!
CON&LUSIONS, RECOMMENDATIONS, AND SUMMARY
o o

Conclusions

Implementation of the activity presented no major
problems. - . .

Non-Title I ggachers noted exceptional growth in service
to school, pe Egyal responsibility, and academic effort
on the partiof~the HIC pupils. -

Inservice w#s average for laboratory activities.

i - . : > . - . )
Individunlization of instruction was more difficult in
this activity than in other laboratory'activities. o

HIC appears to have been cffective at maintaihing a high
degreec of active learner involvement. ‘

9-6 :
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Aruitoxt provided by Eic:

ERIC

Parents noted that children were using their free time
more usefully.. :

There was regular informal communication among staff
regarding pupil progress.
) _

Parents were aware of their children's participation in
Title I and felt that the program ought to be continued.

Achicevement results for reading indicate that the prog:oam
was most effective at the upper and least effective at the
lower age levels. \ ,

Achievement results for mathematics indicate that the
program was extremely effective at the incermediate level;

" no data were available for the primary and upper age

levels
The ﬁ%r‘pupil cost was average for labcratory activities.

Recommendations

Limit the reading component to intermediate and upper age

‘cycle students.

With respect to teachers, imprnvéminstructional matevrials
in HIC-R in terms of quality, quantity, and dppropriate-
ness for individualization. '

improve the inservice component.

Review the appropriateness of‘méterials(for the lower a@e
cycles. Lack of success at the lower levels mijht be
caused by the materials. .

HIC-R has been assessed as capable of meeting the necds of
the Title I population and is reccmmended for continuation
in those schools where it is producing the desived .

effects.

a

HIC-M has bcon assessed as ohe of the moyt effective

mathematics activities.

Sunmary

- c

Whilz the Title I principals felt thu% HIC-R was above
average il Teeting objmctives, the achievenent results
indicatke that the achicvement objectives were.mzt in
reading compraznension and. vocabulery only at the upuar
level; the 'activity was not as cffective al improviag
reading scores at the primary and intermadiste levels. ]i

HIC-M was verv successful in the one sehnol using LU in
fincal 1980. 1ts achievement for the pasr LhEeoe yoars
have also becen excellint. '

9.7 |
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R&E #82
Project #624

Program #7629 : v 8
Evaluator: . John Brunetti

MULTIMEDIA AUDIOVISUAL READINESS KINDERGARTEN PROGRAM
. < .

v ACTIVITY DESCRIPTION

The MARK activity was to provide a learning structure to
meet the reading readiness needs of identified Title I
pupils from kindergarten through the third year of school
beyond kindergarten. Groups of 10 or 15 pupils were to
receive reading readiness and remedial reading instruction
‘on a prescriptive basis for a minimum of 30 minutes

daily.

Four public and one non-public school enrolled 375
kindergarten and primary pupils in MARK; the activity was
staffed by six teachers and three aides. One of the four
public schools purchased this program for only bilingual
pupils. This was the second year of the MARK option in
Chicago's Titl= I program.

Kits were to be provided to increase visual skills,
auditory skills, and alphabet recognition. Materials were
also available in Spanish. During each period some pupils
were to be involved in the multimedia skill=building
activities. These kits provided reading readiness and
remedial reading instruction on a prescriptive basis which
would individualize .the pupil's progress and allow the
pupil to progress at his own pace.

The vendor, Midwest Visual Equipment Company, was to
provide a one-day joint inservice for teachers and aides.
prior to the activity implementation as well as continuing
on-site inservice consultations dependent upon local
needs.

ACTIVITY ORGANIZATION AND MANAGEMENT

Initiation of Instruction

MARK was implemented in October. Classroom teachers
selected pupils for this activity based on their CP/ML
reading levels. The assignment of two aides was delayed
but this did not impede the initiation of instruction.

All equ1pment from Bell and Howell was in the schools from
the previous yéar.



Stadffing

Some initial shuffling of personnel in three schools
caused minor delays. However, all teachers and most aides
were assigned in time for Cctober implementation. A
substitute teacher handled a long term teacher absence in
one MARK unit in the spring which caused an interruption
in the continuity of instruction. Most of the teachers
were experienced with MARK as the majority of them had
conducted. this activity in fiscal 1979. The principals
felt that their MARK teachers were excellent.

Inservice Training

The vendor provided a one-day joint inservice for teachers
and aides prior to the implementation of this activity in
fiscal 1980. Two of the surveyed teachers rated these
vendor inservices and on-site consultations as good or
excellent; one did not. Over two-thirds of these teachers
felt that vendor inservice and on-site consultations:
helped them individualize instruction using the MARK
materials, but indicated- that these insexvices didn't
necessarily aid them in improving clasg¥pom instruction.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

Vendor materials were delivered in late September and

_early October 1979. A few of the teachers did not receive
materials for all age levels but made exchanges with other

MARK teachers for the appropriate materials. Principals
rated the materials and equipment of this activity as .
average. :

Efficiency of Operation

Observational data indicated that the instructional
content of the classes was well organized. Individualiza-
tion was evident. Program implementation was good. Many
classroom teachers who had pupils in MARK responded to a
questionnaire. Over 90 percent felt that the pupils
benefited from MARK instruction and that this was an
effective activity for the primary pupils. However, 56
percent of the responding teachers felt that pupils
sometimes missed profitable homeroom instruction by
attending this laboratory. This work had to be made up
through special instruction and homework. Classroom
teachers as well as the MARK teachers stated that MARK
materials correlated with ‘the board curriculum.

35 . , .
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Pupil Response

Classroom teachers indicated that both personal responsi-
bility.and academic effort of the pupils had increased as
a result of MARK instruction. Classroom observations
found pupils on task and actively engaged with the
instruction. Parents responding to a questionnaire (64%)
felt their children used their free time in a more
productive way as a result of participation .in MARK.

Title I and Regular Staff Communication

Classroom and Title I teachers communicated with each
other weekly on an informal basis regarding the progress
of the MARK pupils.

PARENT INVOLVEMENT

The majority of the parents indicated that they were aware
of their children's participation in Title I and had
visited the activity classroom. All of the parents wanted
this program to be continued. Parents as rated by the
teachers were found interested in the activity (52
percent) but only one-quarter of them were active.

'PARTICIPANT ACHIEVEMENT

Achievement results for MARK have been low since its
origination in Title I. It should be noted that only four
schools purchased MARK in 1979 and 1980. Three of the
four public schools tested pupils on either the ITBS or
CTBS standardized achievement tests, the majority on CTBS.
Only 12 pupils from one school had matched scores on the
ITBS; this is understandable, since MARK was designed to
serve needs of beginning readers and only age cycle eight
had gain scores on the ITBS.

As can be seen in'Table 1, the 12 pupils tested on ITBS
made sufficient gains in vocabulary to meet the objective
but not in reading comprehension.

Neither age cycle five nor six met the Title I objectives
for reading comprehension on the CTBS. The objectives
were that 45 percent of the kindergarten pupils and forty
percent of the six-~year-old pupils would exceed the
fiftieth percentile in reading for these ages nationally.
Only 14 percent of the kindergarten and 13 percent of the
six~year-old pupils accomplished .this in MARK. Mean
scores for both ages were in the low to average range
nationally.

10-3
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=12)

Activity - Objective
Objective Criterion, result met

Vocabulary subtest: ,
- Percent with Standard
Score gains : 60% ' 72% Yes

Reading Comprehension

subtest:

- Percent with Standard

, Score gains 60% 33% No
- Mean grade-equivalent

gain 8 mos. 2 mos. No

COST EFFECTIVENESS

The total cost of MARK was $198,065 or about $528 per
pupil. While per pupils costs of MARK were considered
average for laboratory activities, the low achievement
gains certainly indicate that this activity was not cost
effective.

SUMMARY, COMMENTS, AND CONCLUSIONS

Only four public and one non-public school selected MARK
in fiscal 1980. MARK materials correlated with the board
curriculum. Achievement results on the ITBS and CTBS were
low for the third consecutive year.

RECOMMENDATIONS

Based on the low achievement results as well as its un-
popularity, this Title I activity has again been assessed
as ineffective in meeting the needs of kindergarten ‘and
primary pupils in the Title I program and should be
dropped from the Title I application.

10-4
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R&E #97

‘Project #238

Program #7623 _
Fvaluator: George Dalin ‘ -

NEW CENTURY BASIC SKILLS

ACTIVITY DESCRIPTION

In fiscal 1980, New Century Basic Skills (NCBS), a
laboratory activity new to Chicago's Title I project,
operated in three public schools. Overall, 280 pupils
were served by three teachers and one aide. NCBS provided
an individualized reading program for 80 or 120 pupils in
the fourth through the eighth years of school beyond
kindergarten. Groups of 16 or 24 pupils received 40
minutes of instruction daily.

The three teachers and one aide from the three partlclpat—
ing schools engaged in a five-day training program prior
to the implementation of the activity. A half-day
inservice session was held during the school year. On-
site inservice was provided to ensure proper implementa-
tion of the activity.

Pupil participants worked in a 1l6- or 24-station labora-
tory. Pupils took a series of individually prescribed
sel f-administered placement and diagnostic tests. After
the prescription'was determined, pupils worked with the
Verbal Skills Curriculum which offered 16 courses that
provided a comprehensive system for the development of
reading skills. Audiovisual equipr.ent was also included
in the NCBS package. An additional amount of $2.00 per
pupil was provided for supplies.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

NCBS was selected by the three participating schools
because of the activity's instructional emphasis and
methods. Other reasons for selection were: the activity
was effective in other cities and the available school
space could accommodate the NCBS laboratory.

Initiation of Instruction

In two of the three participating schools selection of
pupils was not completed by the target date of October 15,
1879. One prlnc1pal reported that difficulties were
encountered in selecting eligible pupils. Principals

11-1

104




indicated that pupils were sclected on the basis of their
continuous progress levels, teacher recommendations, and
standardized test scores. Pupils of age cycles 10 through
14 were placed in the activity. Class instruction was !
reported to have begun in one school before mid-October.
In another -school installation of the reading laboratory
was not completed by the third week of October.

Scheduling of pupils was a problem in the third school.

Pupils' Individual Learning Plans (ILPs) were in
preparation at the time of the fall interviews with the
three principals. 1In the three schools the ILPs were to
be prepared by the Title I teachers in consultation with
the non-Title I teachers and the principals. Monitoring
of ILPs was reportedly done by the principal, the district
Title I reading coordinator, and/or the designated local
school Title I coordinator.

Staffing

There was no shortage of qualified teachers or teacher
aides to operate NCBS in the three schools. 1In one
school, however, the NCBS teacher was transferred to
another position at mid-year. This transfer required the
principal to select another teacher from her staff.

Inservice Training

Inservice meetings conducted by the vendor were rated Dby
activity teachers as-very good. On-site vendor consulta-
tion was rated good or very good by the activity teachers.
The district Title I coordinators' on-site consultations
were rated as very good. Activity teachers believed that
inservice meetings and on-site consultations improved
their classroom instruction. Principals also believed
that the activity inservices were effective for their
staf€.

_The final vendor inservice meeting held in May "1980

assessed activity effectiveness., Positive and negative
activity aspects were discussed by the staff and the
vendor. The vendor was quite, receptive to suggestions for
activity improvement.

INST@UCT[ONAL PROGRAM

Facilities, Equipment and Materials

In each school observed, NCBS was operating in a separate
classroom. In two of the three laboratories the physical
environment was rated above average because of the

organization of the activity materials and supplies.
11-2
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Observations also revealed that two of three school sites
were considered above average, i.e., in -terms of school
appearance and organization of the facilities.

Activity teachers felt thact instructional materials were
provided in adequate quantity, and they rated the quality
of the instructional materials as excellent. Title I
consumable supplies were received in adequate quantity in
each school. The NCBS materials were reported by teachers
as suitable for individualized instruction. Activity
teachers felt that the NCBS materials were easy to
correlate with Chicago CP/ML levels. Principals rated the
materials as effective or very effective.

Classroom observations conducted during the first semester
showed that all pupils were either—working with a learning
kit, programmed text, or writing material. The second
semester observations revealed that all pupils were
working with activity materials.

Efficiency of Operation

The activity teachers, during classroom observations,

were rated average or above average in giving clear and
organized instruction relevant to the activity format.
These teachers also presented challenging lessons which
were adapted to pupils' levels. Each learning environment
was rated above average because class routines were
established and pupils were attending to their assigned
tasks. All pupils were observed working on various
activity tasks. The teachers, therefore, were effectlve'
in establishing .the NCBS laboratory format.

Pupil Response

Generally, pupils were allowed to express their opinions
on their assigned reading tasks. New Century teachers

and cooperatively 1nterested in the laboratory activities.
Only ten percent of the pupils were interested but not
active in laboratory tasks. Five percent were not
noticeably interested in performing tasks. However, one
teacher indicated that pupils who were three to four years
below level in reading did not respond when the teacher
required them to complete a unit every two weeks.

Title I and Regular Staff Communication

Communication between the NCBS teachers and the board-
funded teachers of these pupils was done on a regular
basis. Informal meetings were used to update pupils'
ILPs. Pupils' skill achievement in the laboratory was
shared frequently with the board-funded teachers. The
School Community Representatives (SCRs) were also

11-3
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consulted by the NCBS teachers. Reports of the pupils”
progress were also transmitted to the pupils' homes by the
SCRs. ' :

PARENT INVOLVEMENT

Seventy-two percent of the surveyed parents knew that
their children were participating in the activity. ,More
than 80 percent had visited their child's regular *
classroom or teacher. Slightly more than half of the
parents had visited their children's Title I classroom or
teacher,

Pupils and their parents appeared tc have cooperated on
homework assignments. Parents reported that they assisted
their children daily or weekly. A majority of parents
believed that their children used their free time more
constructively than the previous school year. The
available evaluation data seem to indicate that pupil
pgrticipants' attitudes about the activity were positive.

The two parent objectives, awareness of the child's
participation and visiting the child's classroom or
teacher, were not met. However, parents of children in
the upper age cycles denerally have not participated in
school activities to the same extent as parents of younger
pupils. Parents, did request information on their
children's reading progress in NCBS. 1In response,.the
NCBS vendor prepared a letter reporting pupils' skill
achievements which was sent by the teacher to parents.

PARTICIPANT ACHIEVEMENT

Table 1 gives the ITBS results. All age cycles exceeded
the reading comprehension objectives. The distribution of
the mean gain scores. in reading comprehension for the
three schools ranjed from nine months to 2.2 years. It
should be noted that upper age cycle pupils in Title" I
_usually demonstrated greater grade equivalent gains than
lower age cycle pupils. 'The mean standard score for
reading comprehension was 238 on the pretest and 245 on
the posttest. These scores correspond to the 29th and
40th percentile respectively on the distribution of all
ITBS scores citywide. When compared with Title I results
overall the NCBS pupils demonstrated a greater percentile
rank improvement than did other Title I pupils. A

v
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TABLE 1. ACTIVITY OBJECTIVES (N=259)

\ ' Activity Objective

Objective ; Criterion Result Met

Vocabulary subtest:
-Percent with Standard
Score gains 60% 61% Yes

Reading Comprehension subtest:

-Percent of with Standard

Scores gains 60% 75% Yes
-Mean grade equivalent gain 8 mos. 14 mos. Yes

What is remarkable for this first year Title I reading
laboratory is that it ranked first in reading achieve-
ment gainm of all Title I reading activities. 'On the
average, pupil participants demonstrated a 1.4 grade-
equivalent year gain in reading comprehension. The
average grade-equivalent gain for two of the three schools
was 0.9 years. For the third school it was 2.2 grade-
equivalent years. This school also showed unusually large
standard score gains.

COST EFFECTIVENESS

The estimated cost per pupil for NCBS was $541. The
estimated cost per pupil instructional hour was $4.64.

The activity's per pupil hour cost canked the third lowest
of the 11 Title I reading laboratory activities. Although
NCBS operated in three schools, it appeared to be a
productive activity for intermediate and upper age cycle
pupils. Despite the transfer of a teacher in one school,
the activity still showed above average reading gains in
all thre¥ schools.

SUMMARY, COMMENTS, AND CONCLUSIONS

The New Century Basic Skills activity demonstrated
excellent ‘pupil reading achievement gains. As a
laboratory approach to reading, it was accepted by the
majority of pupils. But some pupils who wereé three to
four years below reading level could not maintain the
prescribed pace of a new unit every two weeks. Generally,
New Century teachers adapted well to the activity format
which was correlated with the CP/ML levels. “Parents who




were aware of the activity seemed satisfied with their
children's progress. Principals were satisfied with the
activity. However, a delay of full implementatioh caused
two principals some concern at the beginning of the school
year. Overall, the activity seemed effective in E
increasing pupils' reading skills.

RECOMMENDAT IONS

Installagionvof the New Century laboratory materials and .
equipment should be.completed by the first week of school.

Title I schools in need of an upper age cycle reading
laboratory approach should consider the New Century BasicQ

Skills activity.

Pupils who are selected for this activity should be
capable of completing the activity units at the prescribed

pace.




R&E #33. .

Project #599 ] . T .
Program #7633

Evaluator: George Dalin

TEACHING READING SKIPLS THROUGH DRAMA

&

-

ACTIVITY DESCRIPTION .

Teaching Reading Skills Through Drama (DPRAMA), in its
seventh year as a Chicago Title I activity in fiscal 1980,
served either 55 or 75 pupils in the fourth through the
eighth years of school beyond kindergarten. Pupils
received a minimum of 225 minutes of instruction weekly.

Twelve public schools purchased the’ activity to serve
a total of 780 pupils. There were 12 teachers and six
aides assigned. . Teachers were 'selected on the basis of
special. training in ‘reading and of some knowledge in
drama. The ESEA Title-I coordinators were responsible for
giving citywide and local school inservice and technical
assistance. 4 ‘ :

“ 1
The activity materials prdvided a balanced view of the
contriibutions .of .different ethnic groups in American
society. These materials.included illustrations of
scenes, situations, and.persons which could be esily
identified and had a motivational effect on the pupils.
Activty materialg cost $37 or $47 per pupil depending on

' the option. An additional amount of $4.50 per pupil was

provided for supplies. E

In addition to improving .their reading skills, pupils
created roles in the dramatization of a subject already in

. the activity classroom.

Parents were involwed "in all aspects of the program by
assisting, when possible, in the’ cosfuming, staging, -
production of plays and assemblies, and by helping pupils
read and memorize their parts in thé plays. Parents also
accompanied pupils on field trips and attended-school
programs and activity-related meetings.

.

ACTIVITY ORGANIZATION AND MANAGEMENT

.

Program Selection . »

s, ]

tar

Seventy-five percent of the;pringiggls:selecting the DRAMA
activity did so because of its instructional emphasis and
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and methods. Half of the principals indicated that the
activity had been effective at their schools in previous
years. A third of the principals stated that they- -
selected the activity becausz of the talents of their
teachers. ,

Initiation of Instruction

:Principals along with their staff selected intermediate
and upper age cycle pupils on the basis of continuous
‘progress placement. These pupil participants were at

least one and one-half years behind in reading
achievement. Some principals indicated that they selected
pupils who were not only in need of supplemental reading
instruction, but who were also in need of an activity that
would allew them to express themselves creatively. A
majority of the interviewed principals reported that
activity inst uction began before the middle of October.
puring the fall only two principals were concerned about
the late delivery of board suppies but this did not
prevent instruction from occurring. When asked who
prepared pupils'’ Individual Learning Plans (ILPs), the
principals' responses fell into three teacher groups:

IRIP teachers, non-Title I teachers, and Title I teachers.
The principals reported that they were planning to
monitor ILPs with another staff member. It should be
noted that ILP preparation was still in progress of the
time of the principal interviews. Finally, the fall
observations of activity classes showed that all observed
classes were adequately implemented.

Staffing
More' than 90 percent of the principals indicatd that there

" was no shortage of qualified teachers and teacher aides

for the DRAMA activity. Only one principal was
dissatisfied with the DRAMA teacher assigned.

Inservice .

A majority of the teacher respondents rated vendor
inservice training meetings as good'or very gond. The
teachers attended an average of three District Title I
meetings. "These meetings were rated as gooa or very good
by all the teacher respondents. All of the teachers felt
that the inservice meetings improved classroom
instruction. Although the DRAMA staff consider 1 h
inservice sessions beneficial, observations revealed that
very little time was spent on activity material use and
teaching techniques.’ More time on these components was
needed for the staff. A sample of teacher aides' ratings
about inservice training revealed that vendor and district
Title I meetings were considered beneficial. ?rincipals'
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ratings of inservice meetings showed that they felt vendor
inservice was average or above average.

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

In each school observed the DRAMA activity was operating
in- an unstared classroom. Ninety percent of these
classrooms were standard sized classrooms.

During a second round of classroom observations, 60
percent of the classrooms were rated above\average, i.e.
current student work was on display and the\ physical
condition of the classroom was good. The other classrooms
were rated average by the Title I field evaluators. Sixty
percent of the school facilities in which the act1v1ty
units operated were rated above average and forty percent
were rat.d average.

Instructional materials were provided in adequate quantity
for all levels. A majority of the activity teachers *(88%)
rated the ‘quality of instruction materials as excellent
and 12 percent rated DRAMA materials as good. All of the
act1v1ty teachers reported that Title I consumable
supplies were available in adequate quantlty In
addition, all act1v1ty teachers were able to individualize
instruction with the DRAMA materials. But the use of
activity materials was still a problem. DRAMA teachers
needed ‘to institute playwriting activities for their
-pupils. In addition, some schools did not allow pupils to
- take mater1als out of the act1v1ty classroom.

Classroom obseYvatlons revealed that 43 percent of the
pupils were working with instructional source materials
and almost 40 percent of the observed pupils were not.
However, 87 percent of the pupils were observed working on
assigned tasks. Many of these pupi.s were rehears1ng a

play.

Efficiency of Operatlon

Act1v1ty teachers were oObserved to be average (60%) or .
above average (40%) in giving clear and organized - -
instruction relevant to the actiyity-.format. Half of the
observed DRAMA treachers were rated averagg in adaptlng

- lessons to their puplls ability level and Qalf were
rated above average. However, all of the observed’ DRAMA
teachers were rated average in displaying fairness and/
fr1endllness with the1r puplls. The teacher a1des wére
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observed as assisting their teacﬁgrs'in_marking papers,
instructing small groups, and tutoring. ,

The learning environment in 60 percent of the observed
DRAMA classes was rated above average, i.e., class routine
was established, pupils were self-controlled, and minimum
time was lost. The other 40 percent were rated average in
these categories. . Additional assistance from Title I
district coordiqgéprs was needed for those DRAMA teachers
who were rated at€rage in classroom management.

Dur ing the first semester, classroom observations revealed
that 86 percent of the pupils were working on. assigned
tasks. The second semester classroom observations showed
that all pupils were working on assigned tasks. Pupils
were allowed to express their opinions freely in a
majority of the observed DRAMA classes.

Pupil Responses

Activity teachers rated a majority of their pupils (-78%)
as actively and cooperatively interested in the DRAMA
activity. 'Sixteen percent of their pupils were interested

_but not active,in the activity. Non-Title I teachers,

however, did not see that the DRAMA activity changed many
of their pupils' attitudes toward school, self, and school-
work. Only 20 percent of these teachers recorded an
increase in their pupils' service to school. A third saw
an increase in pupils' personal responsibility.
Approximately 60 percent thought the DRAMA activity helped

- pupils' academic effort. The pupil attitude objectives

were therefore partially met.

Title I and Reqular Staff Communication

" DRAMA teachers reported that they commun icated regularly

with non-Title I staff about pupils' progress. Usually
this was done weekly and informally. Although
commanication seemed to be on a regular basis, 23 percent
of the non-Title I teachers reported that their pupils

missed necessary homeroom class instruction. 1In most

cases the Title I teacher shared responsibility with the
non-Title I teachers on ILP maintenance. More than 80
percent of the DRAMA teachers were aware of their pupils’
home situation via the School Community Representatives'
involvement. ' '

] PARENT INVOLVEMENT

)

Only 81 percent of the sampleé parents were aware that

‘thelir. children participated in the DRAMA activity, thus

failing to achieve the goal of 90 percent. However, more.
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than 65 percent of the -sampled parents did visit their
child's teacher or classroom.  The goal was that 60
percent of the parents would visit; therefore, the DRAMA
activity met this ﬁoalt Furthermore, the surveyed
parents reported that they did work more with their®
children in fiscal 1980°than they had previously. More
than_half of the sampled parents indicated that they
assisted their children with homework daily or weekly.
Sixty-two percent of the respondents felt that the DRAMA
activity was instrumental in increasing their children's
achievement. o . ‘ ’

o~

PARTICIPANT ACHIEVEMENT

" The overall achievement gains for “"the DRAMA activity are .
reported in Table 1 below. o il C e

T
) ' : TABLE 1. ITBS ACTIVITY OBJECTIVES (N=609)

a

. Activity Objective
Objective Criterion result met .

T
L=

Vocabulafy subtest:
- Percent with Stahdard -
Scoreé gains .§0% 54% No

Reading Comprehension )
subtest: . ' -
- Percent with Standard . :
Score gains 60% 55% Yo
- Mean grade-equivalent
gain o ‘ 8 mos. 8 mos. Yes

The percent of pupils, age 9 and above, having a positive
standard score gain  in reading comprehension on the ITBS
ranged from 36 percent to 70 percent. Age cycle 13 and 14
- pupils met the goal of 60 percent. Age cycle 10, 13, and
. 14 pupils achieved a grade-equivalent gain of eight months
in reading comprehension which was the stated goal for all
participating age cycles. However, only age cycle 9 °

PN
pupils achieved the objective .which required, that at least
60 percent achieve a standard score gain in vocabulary on |
the ITBS. o ¢ - :
The distribution of school mean gains-in reading
.comprehension ranged from 4 months to 10 months. The

. percent of- pupils having positive ‘standard score gains in

reading comprehension ranged from 44 percent to 68 percent

o - g ' 12-5
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in the participating ‘schools. Only three schools achieved ’
the goal that at least 60 percent of the pupils would have
standard score gains in reading comprehension. '

'Phpils enrolled in DRAMA had higher pretest standard
scores than was average for Title I pupils in reading
comprehension. '

G

COST: EFFECTIVENESS
7The ‘activity's estimated cost per pupil hour of $4.01.
ranked second lowest of all the pull-out reading
activities. The total cost was $411,325 or about $527 per
pupil. - Achievement results were average for Title I
oull-out activities and slightly below average for all
reading-activities. This suggests that DRAMA was about

‘average in cost-effectiveness. : : ’

_ovek the years, principals selected the DRAMA activity
hecause most of their 'Title I pupils did not do well in
other Title I activities. The DRAMA activity offered

. something more than, drill in basic reading skills. What
"principals found was that the activity seemed to appeal to
supils at the intermediate and upper age, cycles. These
cupl ils needed different reading materials and the DRAMA
activity offered high interest materials. Activity
teachers renewed pupils' interest in reading by getting

pupils to participate .in performing activity plays. With
the performing component, many pupils seemed to learn more
about the nuances of natural language. Therefore, 'the
short term benefits were to renew pupil interest in
reading and the long term benefits were to increase

pupils' reading achievement scores.

¢

SUMMARY, COMMENTS, AND CONCLUSION

The DRAMA activity seemed to have a generally positive:
impact on.a majocity oi the pupil participancts. Reading
comprehension.achievement gains were slightly above ;
average when compared to overall Title.I results in terms
of grade-equivalent gains but somewhat below average in
terms of standard score gains. Attitude measures, however,
revealed that many pupils did not demonstrate positive
attitude changes toward service to school and personal
responsibility. T

Principals and activity staff were generally in agreement
that the DRAMA activity was beneficial for intermediate
and upper age cycle pupils. However, a sizeable minority
of the DRAMA pupils were missing necessary homeroom class
instruction. :

12-6
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Classroom visits revealed that many pupils were responding
to the activity format. Classroom environments varied in
organization, yet the demeanor of the typical teacher was
above average. Additional assistance on classroom
management from district Title I reading coordinators was
needed for some of the DRAMA teachers.

Activity materials were high interest plays. Supplemen-
tary workbooks were adequate for teaching many of the
CP/ML reading skills. However, pupils in many of the
units were not allowed to take drama materials out of the
classroom. Inservice meetings for staff were slightly
above average when compared to other Title I inservice
meetings. However, very little inservice time was spent
on the proper use of activity materials and teaching
teghniques.

>The effectiveness, then, of this actiVity should

be measured not by reading achievement gains only, but
also by the apparent motivation of many pupils who were in
need of a creative approach to learning reading skills.

RECOMMENDATIONS

District Title I teading coordinators and activity staff
should confer on methods to increase pupil participation
and, in some schools, to improve classroom management.

Activity staff should consider implementing playwriting
activities for their pupils.

Pupils should be allowed to use activity materials outside
the activity classroom. :

A citywide Title I Drama Festival should be considered so
that pupils could develop a positive view of themselves
and their home schools.
DRAMA pupils should receive the necessary classroom
instruction‘which they miss while in the Title I activity.

This Title I activity has been assessed as capable of
meeting the needs of pupils in need of a motivational .
component and is recommended for continuation-in those '
schools where it is producing the desired effects.
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R&E #91
Project #647
Program #7691
Evaluator: George Dalin

AN ECLECTIC APPROACH.TO CORRECTIVE AND REMEDIAL READING

* ACTIVITY DESCRIPTION

An Eclectic Approach to Corrective and Remedial Reading
‘(EC), one of the options in the Developing Reading Skills
and Abilities umbrella activity, was in its eleventh year
of operation in the Chicago Title I project in fiscal
1980. More than 80 public and 40 nonpublic schools
selected this activity to serve 5,791 pupils.

This reading activity allowed the local school staff to
design a supplementary reading program that would meet the
needs of 18, 35, or 50 Title I pupils in the first through
the eighth years of school beyond kindergarten. Pupils at
the primary level were to receive instruction for 30
minutes daily; pupils at the intermediate and upper levels
received instruction for 40 minutes daily. \

ESEA Title I coordinators were to provide inservice
meetings and workshops based on expressed or observed
needs and on the requirement that provisions be made for
the professional growth and development of §;aff.

Title I was to provide $19 per pupil for the purchase of
instructional materials, tapes, and manipulatives, all of
which could be selected from the approved list of
instructional materials. An additional amount of $4.50
per pupil was provided for supplies.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

Sixty-six percent of the principals interviewed selected

the Eclectic activity because of its instructional

emphasis and methods. Approximately half of the

principals (48 percent) indicated that the activity had

- been effective at their school in previous years. A
fourth of the principals stated that they selected the
activity because of the talents of their teachers who were
able to develop a supplementary reading activity to meet

their pupils needs.




o

Initiation of Instruction

Principals along with their staff selected primary,
intermediate, and/or upper level pupils on the basis of
their continuous progress placements. Previous Title I
placement, diagnostic test results, 1978 ITBS scores, and
teacher recommendations were also considered in pupil
selection. A majority of the interviewed principals
reported that the selection of pupils did not present any
major problems.

Instruction started before mid-October in most of the EC
schools. Variou$ problems existed in some schools
regarding the 8tart of instruction. There was a shortage
of - teachers and teacher aides in a few schools. Also some
principals reported that the selection of eligible pupils
was still in process by mid-October.

When asked who prepared pupils' Individual Learning Plans
(ILPs), principals indicated that non-Title I teachers
prepared ILPs with the Eclectic teachers. 1In some schools
IRIP teachers were to assist the Title I teachers on ILP
preparation and maintenance. Monitoring of ILPs generally
was .done by the principal and another staff member.

Staffing

A majority of the interviewed principals (89 percent)
indicated that there was no shortage of teachers and
teacher aides for the Eclectic activity. Many of the
surveyed principals rated their Eclectic staff.as above
average in operating this pull-out reading activity.

Inservice

Inservice meetings for fiscal 1980 focused on rules and
regulations of Title I, ILP preparation, materials,
supplies and equipment, parent involvement, and teacher
preparation of supplementary reading material. Most of
the Eclectic teachers (93 percent) rated inservice
meetings as good or very good. -:About the same percent
felt that on-site consultations by district Title I
coordlnators was good or very good. A little more than 80
percent believed that Eclectic inservice meetings improved
their classroom instruction. Teacher aides also believed
that activity inservice meetings were effective, and they
rated on-site consultations by district Title I staff as

~good or very good. Most principals rated Eclectic
inservice meetings‘as above average.
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INSTRUCTIONAL PROGRAM

a -

Facilities, Equipment, and Materials

In 75 percent of the schools, the Eclectic activity
operated in unshared classrooms. The remaining 25 percent
of the observed classes were in shared classrooms. Some
- 25 percent of the classes took place in a small room, a
hallway, or in an assembly hall. The physical atmosphere
. in 55 percent of the observed Eclectic classrooms was
.« rated above average. Pupils' work was on display.
Bulletin boards in many of these classrooms illustrated
supplementary reading skills fqor pupils' use. About 20
percent of the act1v1ty classrooms, however, were rated
below average, i.e., puplls' current work was not on
dlsplay and/or bulletin boards were not used.
Approx1matoly 50 percent of the schools in which the
activity operated were rated above average, and-nearly 40
pércent were rated average.

Instructional materials in most of the participating
schools were provided in adequate quantity for all levels.
Ninety-three percent of the surveyed Eclectic teachers
rated the quality of instructional materials -as excellent
or good. A majority of these teachers (91 percent).
received consumable supplies in adequate quantity. Eighty
.percent were able to individualize instruction to the
‘extent necessary. . Twenty percent could barely ;
individualize 1nstruct10n with the materlals avallable.

More than 70 percent of the teachers 1nd1cated that they
were involved to a great extent in the selection of
‘reading materials. However, 27 percent reported that they
had little or no involvement in the selection of ‘
materials. About 80 percent of the teachers claimed, that
the correlation of EC materials with Chicago CP/ML levels
was moderately easy or very easy. Nineteen percent, -
however, reported that materials correlation was -
moderately difficult.

Classroom observations revealed that a little more than
half of the pupils were working with instructional source
material, and a little less than half not. A majority of
‘the observed pupils (95 percent) were working on .assigned
tasks or waiting for assignments. y .

Efficiency of Operation

Activity teachers were observed to be average (37 percent)
or above average (33 percent) in giving clear and
organlzed instruction relevant to the activity format.
More than 70 percent of the observed teachers were rated
above average in adaptinrg lessons to their pupils' ability

« -~v‘
1 o
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levels, and they also gave assignments and directions in a
clear and definite manner. Approximately 80 percent of

the teachers were rated above average in displaying
fairness and friendliness with their pupils. The learning
environment in approximately 70 percent of the Eclectic
classes wa ated above average, i.e. class routine was
established, pupils werg self-controlled, and minimum time
was lost.

" Activity teacher aides were observed doing various .
activities to assist the teachers and pupils. Many of th .
teacher aides were observéd recordkeeping, supervising, . ‘
and/or, tutoring a small group or an individual. '”(

Classroom observations showed that a majority of the
pupils~(95 percent) were working on an activity task. In
40 percent of the observed classrooms, teachers gave
individualized instruction to many of their pupils. 1In 45
percent of the observed classrooms pupils were allowed to
express their opinions freely on activity work. A
|
\

majority of the teachers‘(?S’percent) were observed to be
pupil oriented in their instruction.

. Pupil Responses .

' EC teachers rated a majority of their pupils (78 percent)

w0 ' as actively and cooperatively interested in the Eclectic
activity. Eleven percent of their pupils were interested .

but not active. The remaining pupils were not noticeably ’ ’
interested or noticeably uncooperative.

-

Oonly 2% peccent of the non-Title I teachers with pupils in

the activity reéeported that their pupils increased their

service to school, but 56 percent said that their pupils

demonstrated an increase in personal reponsibility. More

than 70 percent of the respondents indicated that their .
‘ pupils showed an increase in academic effort as a ‘result

.of their participation in the activity. \

Title I and Reqular Staff Communications

; A majority of the surveyed Eclectic teachers (96 percent)

R commun icated regularly with non-Title I staff about their

*\\ pupils. More than half of the teachers (55 percent) met )

\\\zeekly with the non-Title I teachers, 28 percent met daily . .
ith nan-Title I staff, and 17 percent met monthly. *

Elghty-seven percent of the surveyed non-Title I staff
reported that Eclectic teachers shared reading skill ..
progréss information on their pupils. A little more than '
half of the ron-Title I teachers claimed that they were
given an ihggrvice on the format of the Eclectic activity.
Maintenancg the ILPs was done by a variety of school
personnel. Usually the Eclectic reading teacher conferred

n
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with the non-Title I teachers with pupils in the activity.
In some schools, the principal assigned the IRIP teacher
to maintain pupils' ILPs.

A little more than 60 percent of:the Eclectic activity
teachers were made more aware of their pupils' home
situations by conferring with the School-Community

- Representatives (SCRs). Half of the Eclectic teachers felt

that the SCRs' home visits made them more aware of their

~pupils' instructional needs. The remaining activity

teachers were not sure or were not. aware of pupils'
instructional needs. ~

Parent Involvement

Ninety percent of the surveyed parents reported that they
were aware that their children.participated in the '
Eclectic activity. All of these parents had visited their
children's regular classrooms or teachers, but only 40
percent visited their children's Eclectic classrooms or
teachers. These surveyed parents also indicated that they
assisted their children with school work more than they
had previously. Seventy-five percent assisted their
children with their homework daily or weekly. A majority
of parents (70 percent) rated the Eclectic activity as
excellent or good, and the same percent believed their
children achieved more academically because of the
Eclectic activity. This reflects a sizeable percentage of
parents who felt the activity to be fair or poor.

However, 90 percent felt that the activity should be
continued. ' o '

Participant Achievement

The ITBS achievement results for the Eclectic activity are
reported in Table 1. More detailed tables appear in
Volume 2-of this report. .

Age cycle 12, 13, and 14 pupils met the goal of at least
60 percent having a positive standard score c¢ain in ‘
reading comprehension. At least 50 percent of age cycle
8, 9, 10, and 11 pupils had a positive gain score in
reading comprehension. QOnly 36 percent of the age cycle 7
pupils demonstrated a positive standard score gain in
reading comprehension. Sixty-five percent of the age
cycle 14 pupils had a positive standard score gain in
vocabulary. Less than 60 percent of the age cycle 7
through 13 pupils had a positive standard score gain in
vocabulary. But pupils at-age cycles 7, 12, 13, and 14
were able to achieve at least an eight month grade-
equivalent gain in vocabulary. The average vocabulary
gain for age cycle 9, 10, and 11 pupils was a meager five
months. e
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=4,618)

14

Activity Objective
Objective Criterion . result met

Vocabulary subtest:
~Percent with Standard
Score gains 60 55% No

Reading Comprehension

subtest:

-percent with Standard

Score gains 60 © 58% - No.
-Mean grade-equivalent

gain 8 mos. 7 mos. No

It is interesting to notice that the distribution of
individual school mean gains in reading comprehension

ranged from two months to eighteen months. The range of
standard score gains in reading comprehensioin was from 33
percent to 92 percent. Less than half of the reporting
schools (44 percent) had their pupils gain eight or more
months in reading comprehension, and only 39 percent of

the participating schools had at least 60 percent of their® -
pupils demonstrate a positive standard score gain in

reading comprehension.

Finally, the CTBS results revaled that 31 percent of the
age cycle 6 pupils exceeded the fiftieth percentile in
reading. Although these results were below the objective
of 40 percent, it was average for Title I.

COST EFFECTIVENESS

The estimated cost per pupil instructional hour was $7.54.
This cost was about average for the pull-out activities.
Although pupil reading achievement and attitude results
were slightly below average for pull-out activities, some
principals and their staff believed that the Eclectic
activity was better than many of the other pull-out
activities available. Reasons for this belief were that
the Eclectic activity cost less (in ‘terms of the unit
costs used to compute costs to the schools) when compared
to the unit cost of pull-out activities and reading
laboratories, and each school could select its own
materials and use various teaching techniques. 1In
addition, principals felt that by selecting experienced

.staff there would be long range academic benefits for many

of their pupils. For those schools with excellent reading

13-6

119

“




achievement and attitude results, the principals'

- perceptions were probably accurate; however, these

perceptions point to the fact that the success of an
activity emerges as much from the schools and teachers, as
from a given instructional approach.

K

SUMMARY, CONCLUSIOIIS, AND RECOMMENDATIONS

Many pr1n01pals belleved that the Eclectic activity was
above average in meeting its obJectlves. Fur thermore,
they rated staff and vendor service as above average.

- Activity teachers also believed that the Eclectic format

was above average. Parents indicated that their children
seemed to benefit from this activity.

Pupil responses to the Eclectic Approach to Reading were
good. Their classroom behavior revealed that most were
attending to assigned tasks. Their attitude changes,

however, depended partlally upon the Eclectic classroom

env1ronment.

Overall, the Eclectic activity's reading achievement
results were slightly below average. But part of these
results showed that pupils at the upper age cycles
achieved more in reading comprehension than pupils at the
lower age cycles. However, this was true of Title I
generally. Upper age cycle pupils also demonstrated
greater gains in vocabulary. 1In addition, there was a
considerable range of pupil achievement results among
schools. Less than half of the schools were able to meet

the achievement goals. e
LA e

The following recommendatlons are offered

Principals and their Eclectic staff should
confer on the selection of appropriate reading
material for their pupils.

Additional communication between School-
Community Representatives and Eclectic staff
should be considered so that more information
on pupils can be shared and used to 1mprove
instruction.

Since there were many schools which did not
meet the reading achievement objectives,
district Title I staff should confer with
school staff on organizing an effective
instruction format.

This Title I activity has been assessed
as being capable of meeting the needs of
Title I pupils in some schools and is
recommended for continGation if competent
and experienced reading teachers can be

assigned to it.
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R&E #85

Project #647

Program #7691

Evaluator: John Brunetti

BEHAVIORAL RESEARCH LABORATORIES/SULLIVAN READING PROGRAM

ACTIVITY DESCRIPTION

. In fiscal year 1980 the Benavioral Research Laboratories/
Sullivan Reading Program (BRL) activity was implemented in
two .public and one nonpublic school as an option of’ the
umbrella project, Developing.Reading Skills and Abilities.
Three teachers and three teacher aides were to serve
.approximately 150 pupils. This was the ninth year of
operation for this activity. : '

This 5ctivity provided the opportunity for the local

school staff to structure a supplementary program in

reading to meet the needs, for 40 minutes daily, of Title

. I pupils in the first through the eighth years of school
beyond kindergarten.

The vendor package offered a wide range of remedial,
corrective, and developmental reading instruction, includ-
ing diagnostic-prescriptive procedures, priorities of
sequence, and the various levels of comprehension skills.
There were specially developed materials for instruction
in reading, 1listening, writing, and speaking. The reading
materials included practice books, readers, and

diagnostic and prescriptive components.

BRL was to provide a three-hour workshop prior to imple-
mentation and two others during the year.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

In fiscal 1980, interviews with principals revealed that
BRL was selected because it was uniquely different from
the usual basal reading programs found in regular classes.
Two of the principals said that the school selected the
activity because it was cost effective. Budgeted costs of
the activity were moderate and these principals mentioned
that they could and did purchase this activity because of
its low cost. They also emphasized that they thought that
the activity's instructional methods best supplemented the
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needs of pupils of their school. These sgme’principals
said that thev chose the activity because it had been
effective in meeting particular needs in other schools.

one principal, in choosing BRL for primary pupils, stated .
that the activity's instruction program was well
structured phonetically and "hence, ideal for the youngest
pupils.®™ On the other hand, an upper grade center
purchased the ,activity because the activity could serve
pupils in the first through sixth ye-~rs of school and the -
teachers wanted a program highly effective in developing

phonetic skills for the children of these ages who were

very slow.

Implementation’

Instruction began promptly in two schools in September,
1979. The third school had some problems with reorganiza-
tion and pupil- selection, so classes began in October. At
one point during the year one teacher was replaced for
several weeks and then returned. Instructional continuity
was not affected, according to the principal.

Vendor inservice was not provided until mid-October. Even
then, a teacher who was newly selected to teach the
activity could riot attend. Inservice was provided for
this teacher later in the year. The two teachers who
responded to the questionnaire indicated that the
i¥§ervice was poor and did: not help them in the

classroom. : .

Altlfugh instruction began in the fall, all materials and
supplies were not delivered on time by the vendor. Vendor
service was erratic because of problems internal to the
vending company. Local district Title I coordinators
provided some inservices for the teachers to partially

compensate for the loss of professional vendor inservice.

INSTRUCTIONAL PROGRAM

Two full-size regular classrooms were used for BRL in the
public schools. 1In the non-public school classes were , .
held in crowded makeshift space.

The schools which served primary and intermediate level
pupils apparently had sufficient materials and, according
to principals and teachers, were adequate for .
meeting pupil needs. “h teacher of upper level pupils,
however, found some of "the materials to be inappropriate

for these age levels and so used many supplementary
materials-together with the BRL materials, thus creating

an eclectic type of approach.
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All teachers indicated that the materials were.difficult
to correlate with Chicago CP/ML levels. . Communication
with the classroom teachers concerning each pupil's
progress was regular and informal. Almost all pupils were

~judged by the teachers to be actively interested in

learning. Parents were generally judged to be interested,
with only a few actively participating. . '

PARENT INVOLVEMENT

Seventy-five percent of the parents responding to a
questionnaire said they had worked more with their child
in fiscal 1980 than during the previous year. Eighty-two
percent reported that the activity helped their child
achieve more than if there had been no Title I '
involve-ment. All parents felt the program should be
continued; however, when asked to rate the activity, only
two parents felt it was excellent and a quarter of the
parents rated it "fair." '

PARTICIPANT ACHIEVEMENT
Pupils in age cycle six were tésted in reading using the

Comprehensive Tests of Basic Skills. They achieved a mean
standard score in the average range and 39 percent. scored

_above the national mean. " Pupils in age cycle seven and

above were tested using=the. Iowa Tests of Basic Skills.

" These pupils averaged eight month gains, which was the

objective, but only 56 percent had standard score gains,
thus not meeting the 60 percent objective.

COST EFFECTIVENESS

Total cost of the activity was $114,623. Per pupil cost

was $764. It must be noted that all materials and ser-

vices were not delivered. The vending company experienced
bankruptcy during fiscal 1980. ¢ o g

SUMMARY AND CONCLUSIONS
BRL was not completely implemented in all schools, but
teachers functioned quite well and indicated a desire to
continue in the activity. Because of bankruptcy of the
vendor, the activity will not be retained as part of
Chicago's Title I project. '
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R&E #86
‘. Project #647 . '
. Program #7691 - -
Evaluator: Morven Ngaiyaye

scoTT, FORESMAN READING SYST®#M

ACTIVITY DESCRIPTION

Thie Scott, Foresman Reading System (SCOTT) in its ninth
@ . _Year of’ operation in fiscal 1980 provided for individual-
“ized.and small group instruction using a multimedia )
approach. This basal reading system, based on phonetic
principles, provided 27 different readingeinétruction
levels. i
Schools purchasing the activity had to provide space for
classes of 8 to 12 pupils. Materials were to be ordered
from Scott, Foresman Reading Systems .at a fee of $24 per
pupfl. SCOTT was to provide a three-hour workshop prior
to implementa-tion as well as two additional three-hour
workshops during the year.

e

* ACTIVITY ORGANIZATION AND~MANAGEMENT

Implementatibn '

~n fiscal 1980, two SCOTT units each with one teacher

and one aidée were purchased by one public and one
nonpublic school to serve 30 primary and 120 ‘intermediate
level pupils. The schools purchased.SCOTT because they
felt the activity would best fit the needs of Title I '
pupils. In one school, activity classes apparently began
by the 15th of September. In the other school, initiation
of instruction seemed to have been delayed because the
teacher and aide were assigned late.

In order to facilitate operation of the’ SCOTT activity and
to enhance its effectiveness, the activity vendor provided
. workshops for the teachers. One teacher reported attend-
ing three of these meetings. Of the three meetings, one
was considered to have been a good meeting and the other
> two were from poor to fair in'quality. 7his viewpoint
appears to have been supported by one of the two
principals who ¢ompleted the Principals' Evaluation Form
for Title I activities. . According to the principal, the
inservices provided for the teachers were, at best,
average in quality.

° ﬁ . 15-1
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INSTRUCTIONAL PROGRAM

[

A total of three visits_weré made by evaluators to obtain
a comprehensive and detailed picture of the prevailing

classroom envigpnment in the SCOTT activity. 1In one
school the activity was housed in a regular classroom. In.
the other school, the facility used was also a regular v

classroom except the teacher shared that room with another
teacher. - In either case, pupils' tasks centered ptrimarily

on seat or desk work, silent reading, listening and watch- .
ing, in that order. To a lesser extent the pupils were '
also engaged in recitation exercises. . :

The materials used by 63 percent of the pupils were
observed to be workbooks/or worksheets. The other 37 .
percent had no materials; they were engaged in listening ;
or watching activities at the time of the observations. -

- This—-finding—is probably a reflection of logistic problems
experienced by the school system and which resulted. in’

late or no delivery of prescribed materials.

Teachers in this activity appear to have used, primarily,
the individual pupil to teacher technique in much of their
teaching. To a lesser extent the whole class lecture
method was also employed. One fourth of the time appears
to have been devoted to independent pupil activities
during which time the teacher's task became one of super-
vising the pupils. The teacher aide was observed to be
assisting the teacher in all tasks, including instructing:
pupils and supervising.  The, teacher aide also had the
responsibility ‘for marking papers and escorting pupils
between the Title I room and the regular classroom. ' Thus,
the predominant "instruction mode in this activity appears

to have focused on giving individual attenﬁi@ﬁ%to the : "
pupils. . N - :
The attitude of teachers appears to have been character- L

ized by enthusiasm. 1In no less than 37 percent of the
observation time the teachers were observed to be making
positive remarks or giving clues to the pupils. This high
degree of enthusiasm on the part of the teachers was not
typical of some other Title I activities. Pupils appear
_to have responded positively to the teachers' manner of
teaching.. Evaluators noted, in all three visits, that
all pupils were engaged in tasks and none were seen to be
of f the assigned learning tasks.

PARENT INVOLVEMENT

A Parent Questionnaire was mailed to a random sample of
parents of Title I pupils to measure the extent of their
involvement in Title I activities. Of those who returned
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the questionnaires, two responded to the items dealing

- with SCOTT. One of these parents indicated awareness of

the child's participation in the activity. . Further, the
parent had visited both the Title I and the regular
classes which the child attended. In addition, this

- parent offered help to the child at home with school work
"and felt the child had achieved more in school than in
‘previous years. This same parent. suggested that the

‘activity be continued in the future. C

/

\

From the teachers' point of view, it seems that most
parents did not appear to be interested and involved in
Scott. One of the two teachers in‘the activity felt that
as many as 70 percent of parents whose children partici-
pated in the SCOTT activity were neither active nor
interested. Among the remainder,._ 15 percent were active
and an equal proportion seemed interested but did not take
an active part. '

Thé picture was different with respect to pupils.

Eighty-five percent were said to be interested and active{

teq percent were believed to be just interested. . Among
the pupils, the proportion of those who were either

" inactive or uninterested was placed at five percent.

The evidence presented on the question of parental
invogvement’does seem to suggest that neither of the two
parent involvement objectives specified in

Reading Top Priority was successfully attained. 1In view
of the fact that only two schools participated in the
'v%ty'and cnly one reported process information, the
lusion to be drawn with respect to the SCOTT activity
imited. The reason for the-low rate of parental
lvément ¢ould be a reflection of the local school
ation, rather than the activity itself. Given another
elde another time, the picture might be different.

v

v PARTICIPANT ACHIEVEMENT

oallof the SCOTT activity was to improve the pupils’
tency in reading comprehension and vocabulary

edge by at least eight months. The evaluation

tive, specified that 60 percent of the pupils would

ve a standard score gain. Tables 1 -and 2 provide
mation on the extent to which the activity was effec-
in meeting Title I reading objectives. The tables

de information on pupils who were tested on the Iowa
‘of Basic Skills. The number of pupils shown .in the
tabld represent only those pupils for whom it was possible
to match pretest scores with posttest.scores ands are

for the public schools only. For each age cycle, the

©
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number of pupils with matched scores as shown in each
table represents no. less than 91 percent and up to 100
percent of the pupils whose posttest results were
reported. An asterisk following an entry indicates the

objective was met.

4

TABLE 1. ITBS READING.COMPREHENSION GAINS

Number Pretest Posttest % Having Grade-

Age of °~ Standard Standard Standard Equivalent
" Level Pupils Score Score Score Gains Gain
9 28 233 236 61* .6
10 33 237 241 70* 8*

11 31 229 - 234 77% 9%

Complete tabulations of the achievement data and :
explanations of the statistical terms used will be found
in Volume 2. , :

Table 1 indicates the achievement of the pupils in reading
comprehension.” As the table shows, all three age cycles
improved their position from the pretest to the posttest
distributions. All these age cycles appear to ‘have met
the standard score objective. In terms of grade ,
equivalents, thé gains attained were six months for th
nine-year-olds, eight months for the ten-year-olds and
nine months for the eleven-year-olds. These figures
indicate the eight months gain objective was attained by
the ten- and the eleven-year-olds. The nine-year-olds did

not do so well.

-
3

Table 2 indicates the gains in vocabulary knowledge of

the pupils in the activity. 'The table suggests that only
the ten-year-olds profited significantly from participa-
tion in the activity. 1In terms of grade equivalents, this
age cycle's net gain in vocabulary knowledge was 9 months.
Thus, both the 60 percent standard score objective and the
eight months expectancy level were successfully attained
by the ten-year-olds. e '

For age cycles 9 and 10, the picture is not so encourag-
ing. Both groups appear to have maintained a position
close to their pretest standing in the posttest distribu-
tion. Among these pupils, the proportions of those '
attaining standard-score gains fell short of expectations
and each group's mean grade-equivalent gain failed to meet
the eight months criteria. ' -

15-4
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TABLE 2. ITRS VOCABULARY GAINS

. Number Pretest Posttest % Having Grade-
Age of Standard Standard Standard Equivalent
Level Pupils Score Score . Score Gains Gain

9 28 235 237 57 6

10 34 - 240 245 62* 9%

- 11 31 235" 235 52 4

¢

<

- SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

SCOTT has not been a popular choice with schools so far. .
In fiscal 1980, only two schools selected the activity. A
total of two teachers, two teacher aides, and
approximately 120 pupils comprised the entire activity.

Over the years the effectiveness of the activity has been
considered to be above the average Title I activity. This
conclusion is limited, however, since, in the past,
schools have tended to enroll in the activity Title T
pupils who were above average in the first place. Never-
theless, these pupils have generally done well. 1In

fiscal 1980, over 60 percent of the entire activity's
enrollment appears to have attained standard score gains
in reading comprehension, but they were well below-average
for Title I. Over 50 percent of all pupils achieved a
similar status in vocabulary knowledge.

At this time, these results cannot be attributed entirely
to the activity's methodology or management system in view
of the fact that only two teachers were involved. Rather,
the picture shown may. be the result of the effects of the
interaction between the two activity teachers, on one
hand, and the activity's management system and materials
on the other hand. )

In view of the information available so far, the Scott,

Foresman Reading System activity appears to be capable of
meeting the needs of Title I pupils. However, the

activity should be considered for deletion from the Title
- 1 project since the number of schools selecting the

activity has consistently been very low. At the present,

there are other activities for schools to choose which may
"be as effective as SCOTT. :
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R&E #89

Project #647

Program #7691

Evaluator: Jeanelle Jennings

OPEN COURT CORRELATED. LANGUAGE ARTS PROGRAM

ACTIVITY DESCRIPTION

Thé Open Court Correlated Language Arts Program (OCC) is
one of eight options of Developing Reading Skills and

Abilities. Title I pupi.s have participated in OCC for

seven years. Six public schools purchased this activity

~ 4in fiscal 1980 to serve 350 primary and intermediate level

puils. This option uses the materials of the Open Court
Correlated Language Arts Program.

This program reduces dependency on visual images; develops
spelling, dictation, work study, and oral reading; and
emphasizes effective communication through self-correcting
and early writing activities.

One teacher and one aide were to teach five groups of 8 to

12 pupils for 30 to 40 minutes daily.

Inservice meetings were to be held throughout the year by

‘Board of Education personnel and the vendor.

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

The selection of OCC was based on several factors: the
activity's effectiveness in past years; instructional

emphasis and methods which best met the needs of the

pupils, especially at the primary level; experienced and
qualified staff; and sufficient space in which to
accommodate the activity.

Most school administrators did not experience problems
related to activity selection. The few problems which did
surface occurred after program selection and concerned a
shortage of teacher aides and the late delivery of
materials and supplies.

All participating classes were implemented and
operational, with:staff and -pupils selected well before
the objective date of October 15, 1979. A shortage of
materials was experienced by a few schools, but they were
able to function with the\materials on hand.

16-1

12y



i

¢

procedures for the selection of pupils involved an assess-
. ment of the participants' CP/ML levels. The majority were .
one to nne-and-a-half years below grade level. Some of
,the participating pupils were below this level. Other
determinants were test results and teacher r@commendations
of pupils most in need of remediation. The non-Title I
teachers also had input in the pupil selection for
participation in OCC.
The ma‘jority of tthe 0CC schools adhered to the guidelines
which crnncerned the goals of the Individual Learniny Plans
(ILP). The ILP was designed to set goals in reading for
each participant. It provided the teacher with a
framework of instructional objectives and also was a
- // , vehicle of articulation among teachers who instruct the
’/// same child. Most pupils had an ILP prepared by the
regular ¢lassroom teacher or the Title I teacher which was
monitcred by the principal and used by the regular Title I
teachevs.

Staffing

The teachers and teacher aides in OCC were administered a
questionnaire designed to assess their opinions concerning
rhe inservices, implementation, and operation of the

activity. The questionnailres were completed by six
" teachers and seven teacher aides.

All responding teachers said that the Title I activity
instruction had begun by September 11, 1979. Adequate
instructional materials were provided for all levels of
pupils.- A teacher aide was assigned to each classroom for
the majority of the school year. Most teacher aides were
experienced. One teacher aide had worked in the activity
_for six years and another for four years. Three aides
“were first assigned to the activity in the fall of 1979.

Inservice Training

publishing company consultants provided a three-hour work-
shop prior to the implementation of the program and two '
additional three-hour workshops during the year for
participating teachers and teacher aides. The local staff
also made periodic specialupresentations. '

The administrators, teachers, and teacher aides were asked
to areess the quality of the inservice. There was a
minimal amount of variation in the opinions of the
teachers and teacher aides. The teachers believed the
inservices provided by the program vendor, District Title
I coordinator, and local staff were good and helped to
improve classroom instruction. According to the teacher
aides, the quality of most inservices was good, 'especially
. those presented daily or weekly by the local school staff.

130
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Principals' assessment of the OCC inservices varied
somrwhat from that of the staff members. Some believed
they were very effective, while others considered them to
he ineffective. ' .

Instructional Program

OCC osservations were conducted during the fall and spring
of fiscal 1980. The observations were centered on the
interaction between the teachers, teacher aides, and the
pupils. The instructional activities varied somewhat from
classroom to classroom. Most teachers instructed the
entire class or a group of pupils. The majority of the
teacher aides supervised pupils who worked independently.
Other teacher aides tutored one pupil.

The majority of the pupils were on task. The main
activity involved reading for a purpose. All observed
pupils were attentive to task and appeared to be generally
alert, responsive, and motivated by the instruction. The
small class size, good leadership, positive learning,
environment, expert management, and skilled instruction
contributed to the behavioral patterns of the. .
participants. -

In most classrooms the materials frequently in use were
workbooks, worksheets, and paper. A small number of
teacher utilized charts .and the chalkboard as the pre-
dominant instructional materials. ' , :

The working relationships of the teachers and teacher aides
appeared to pbe good. The teachers were unanimous in their
positive responses concerning the assistance provided daily
by the aides. All responding aides believed the teachers
gave clear directions and exhibited confidence in their
abilities. The daily duties of the aides involved working
more than 50 percent of the time with the pupils to provide
group and individual assistance with learning tasks.

In order to assess the effectiveness of the reading
instruction in the- ESEA Title I programs, homeroom

teachers of the pupils who attended pull-out activities
were asked to complete a questionnaire. The responses to
the Non-Title I Teacher Questignnaire revealed the depth

of the correlation between these areas of learning.

The respondents reported that most pupils left the
homeroom at the same time to participate in Title I
activities. The size of the departing group was usually
comparable to the Title I class (8 to 12 pupilg). If the
number of eligible pupils exceeded the specified class
size, the group was divided and departed at different
periods. ’

13 "
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Participation in a Title I activity did not eliminate
reading instruction in the home room. However, pupiis
sometimes missed profitable instruction while away from
the homeroom.  The subjects most often missed were math
and reading. The missed instruction was made up through
homework assignments, regular classroom assignments, and
special periods of instruction. The most unique method
reported was the use of tapes of the missed instruction.
The Or.C activities correlated well with the school's
curriculum. ‘

over fifty percent of the responding homeroom teachers
felt that the participating pupils learned more than if
they had remained in the homeroom. This response

-indicated that these teachers considered Title I instruc-

tion beneficial. Three-fourths of the non-Title I
teachers understood the methods and objectives of the
activities in which their pupils participated. Several
teachers believed that participation in OCC increased the
personal responsibility and academic efforts of the
pupils. .

PARENT INVOLVEMENT

The attitude of a random sample of parents toward the
participation of their childred in Title I was measured by
their responses to a questionnaire.

An anaivsis of the 72 responses. from OCC participants'
parents indicated that 75 percent of the parents were
aware of *heir children's participation in a Title)I
activity. A large number said the amount of time spent
assisting their children with homework had increased
considerably over the year. Parents also reported that
their children had increased in productive use of leisure
time. The activity\was rated as excellent by most

parents. All parents said that they would like to see the

activity continued because most felt that their children's
achievement levels imprbged through participation in OCC.

During the school year approximately eighteen out of a
possible forty parents came to school, either voluntarily
or on reguest, to discuss the.progress or problems of
their children. The teachers felt that the parents should
exhibit a higher level of active and cooperative interest
in their children's school work. >

- { A

)' ‘

PARTICIPANT ACHIEVEMENT

Nata in Volume 2 presents the ITBS reading achievement

results for Open Court pupils ages seven through ten.
Overall, these pupils achieved an average grade-eqnivalent
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gain of six months, thus not meeting the eight month gain
objective. 1In all, only 45 percent had standard score
gains. This was less than the 60 percent objective.

The Comprehensive Tests of Basic Skills (CTBS~-B) were
administered to 99 age cycle six pupills to measure their
reading achievement. The program appeared to be effective
for these pupils, for 50 percent achieved scores above the
> national mean. This was well-above the Title I objective
» redquiring that 40 percent exceed the 50th percentile, a
well as above the Title I average. :

COST EFFECTIVENESS

OCC cost approximately $296,000 to serve 350 primary and
intermediate level pupils. The cost per pupil was $770 or
$7.85 per pupil per instructional hour. The cost of the
activity was in the upper mid-range of all pull-out
reading activities for fiscal '1980.

SUMMARY AND CONCLUSIONS

The Open Court Correlated Language Arts Program was
implemented before October. There was a material shortage
in a small number of schools, but this did not interfere
with the operation of the activity. The staff was
experienced and qualified. The inservices were adequate
and were conducted according to the guidelines of the
activity. o '

Most parents indicated a degree of knowledge concerning
their role in the guidance and education of their
children. They expressed a desire to see the program
continue next year. One principal felt there should be
definite guidelines concerning the depth of the parcnts’
"involvement in the program. o

Achievement scores partially confirmed the parents'
belief in their children's improved learning abiliti .
e The CTBS scores of the OCC six-year olds surpassed those
' of the overall six-year old Title I participants, with
half of them exceeding the national mean. However, none
of the achievement gbjectives for those tested on ITBS
were met, and less than half had standard score gains.
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RECOMMENDAT IONS ‘-
eThis Title I activity has been ;Esessed as %agable
of meeting the needs of the Titl

1 population and
is recommended for continuation in those schools
where it is producing the desired\effects.

-Steps should be taken to expedite ithe delivery of
materials and supplies. Loy
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R&E #87

Project #647

Program #7691

Evaluator: Elissa Bakall

EMC CORPORATION/SCHMERLER:
PHONETIC/LINGUISTIC READING AND LANGUAGE SYSTEM

.

ACTIVITY DESCRIPTION

The EMC Corporation/Jchmerler: bhonetic/Linguistic
Reading and Language System (EMC) activity employed five
teachers and one aide to serve approximately 190 pupils at
the primary, intermediate, and upper levels in one public
and four nonpublic schools in fiscal 1980. It was the
third year of this activity in the ESEA Title I project in
Chicago as an option ofthe Developing Reading G5kills and
Abilities activity package. '

The program provided intensive daily supplementary reading
instruction for groups of 8 to 12 pupils. Pupils at the
primary level received instruction for 30 minutes:; pupils
at the intermediate and upper levels received instruction
for 40 minutes. Activity diagnostic placement tests were

. available.

Materials were purchased through the EMC Corporation at
$§21 per pupil, with an additional $4.50 per pupil provided
for supplies.

EMC used phonetic, linguistic, and sight-word principles
to help pupils in the first through eighth years of school
beyond klndergarten develoy decoding and comprehension
skills. Instructional activities for each of the three
pr1nc1p1es were arranged in hierarchies and taught
sequentially. Consultants from EMC provided a three-hour
workshop prior to implementation of the activity and two
additional three-hour workshops durlng the year assisted
by central office and district Title I personnel.

\

ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

EMC was selegﬁed by two public and four nonpublic schools
during fiscal 1980. Information gathered in the fall

. indicated that most principals selected EMC because the

activity best used the talents of the school's staff and
had been effective in past years. .Cost-effectiveness and
the value of the instructional emphasis and methods were
also factors in the act;vity s selection.
184 -
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consideration was given

Initiation of Instruction

The program was implemented promptly in five of the six
sites by mid-October with two minor delays reported in
teacher assignments. One site reported not implementing
the activity at all because the materials were too
restrictive and regimented in design. "A phone interview
with the principal indicated that these materials would
not serve the needs of the pupils and that the teacher
could do a better job using a variety of instructional
materials. Delivery of instructional materials and pupil
scheduling presented no problems, although some delays in

delivery of supplies were reported.

Pupil Selection

The 1inquistic/phonetic approach of thé activity was said
to be particularly effective with primary and intermediate
pupils. Selection was on the basis of teacher
recommendations, reading achievement scores, and other
evidence of performance below expectations. Additional
to pupils who had failed to reach
achievement goals from the previous year Or who might
benefit from continuing in a Title I program. The

p) etests provided by the vendor were reported to be valid

fsr pupil placement

ILP

In the public school, the regular classroom teacher
prepared an Individual Learning Plan (1Lp) for each pupil.
The ILP provided a challenging goal in reading for each
pupil and provided teachers with a framework of
instruptional objectives and a vehicle for articnlation
among teachers who instructed the same child. Classroom
teachers and the EMC teacher met regularly, and also
informally, to coordinate the instructional program and
monitor pupil progress and program effectiveness. The
time spent on record-keeping in Title I continued to cause

concern among teachers.

staffing

Late teacher assignments were reported in two nonpublic
sites. Only one site selected the program with an aide
option. 1In the spring, one public school principal, on
the Principal Evaluation Form, rated the staff assigned to

thig program as being very effective. This teacher had

worked in the program for three years and was very .

¢amiliar with the materials -and procedures.
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Inservice

|

Several citywide inservice meétings were scheduled during

the year. Early in September EMC teachers met with

teachers in the other optipons of Developing Reading Skills

and Abilities. For the most part, the joint meetings were

rated useful .and . beneficial py. teachers nev to the

. activity,  less so by éexperienced teachers. - S

One public school teacher, having had previous exper ience
using EMC materials, provided initial inservice training

for nonpublic school teachers early in October 1979.

The inservice meetings provided by central office and
district Title I personnel gave teachers an opportunity to
learn more about comprehension skills, a content area of

_concern to them. - Principals reported that vendor service

was average.

vy .

INSTRUCTIONAL CPROGRBM- - e

Facilities, Equipment, and Materials

Interview$ were conducted with teachers from ohe §hblic

and one, nonpublic school. . The teachers indicated that the
program _did what was expected of it: it used phonetic/
lingui;

Although materials aimed at devéloping dictionary skills
and comprehension were reported to be lacking, the

. structure and desidh of the program (18 different

- content and detailed management techniques.

N N

workbooks covering multiple levels and content areas) were

rated "very good" overall. The manual provided structured

The materials flowed éfficiently from simple to compléx.

~ Teachers had the opportunity to learn pupils®' needs and
“provide them with the appropriate remediation individually
or in small groups. Correlation with Chicago's CP/ML

levels was reported ‘as being moderately easy.

One teacher indicated that teaching vocabulary words in
isolation was not conducive to total reading °

compr ehension.’ Usihq‘ph6ﬁétiéfiIﬁgui@ticwtechniqueswforw"«~w~

word recognition and taking words out of context without
correlating these words to their place in a sentence
reduced the total rgading effect.

The activity was observed operating in separate classrooms
large enough to accommodate eight to twelve pupils. '
Because no special equipment was required, no time was

lost in installation or maintenance.

+fc methods and spelling techniques-to-develop— - =
- reading, skills. ’

-
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Efficiency of Operation

3 o

Pupils were observed in both the fall of 1979 and spring of

1980 as being on task, attentive, and motivated. Class

routines were-well estahlished with minimum loss of

instructional time.' The activity prompted frequent

' pupil-teacher -interchange because of the small. class- size

and the teacher-directed nature of the activity. The
predominant grouping patterns were whole class instruction
and, to a lesser degree, independent work on individual
tasks. One teacher emphasized that instruction was more
effective when pupils were grouped by age and skill.

Reguiar classroom teachers indicated that they noticed
increased pupil effort and felt that §upils had learned more
as a result of being in EMC. . ,

<

PARENT INVOLVEMENT

Parent involvement for this activity was higher overall than

for other Title I pull-out reading programs. Parents of the
pupils participating in EMC were surveyed. Twelve responses
were received. Approximately 92 percent of the surveyed EMC
parents knew that their child was participating in a Title I
program. This percentage exceeded the stated objective of

90 percent.

Lot °

In addition, 73 percent Of the respondents had visited thel g

children's Title I classrooms, on average three times. This
visitation by the parents exceeded the stated objective of
65 percent.. Over 90 percent of the parents indicated that
they had worked with their children on school related

activities more ‘in fiscal 1980 than the previous year.
The parents rated this prograﬁ‘as excellent and felt that it
should be continued. Since this rating reflects the opinion
of parents in only one school,.a teacher effect may be more
influential than the activity effect. h

PARTICIPANT ACHIEVEMENT

Table 1 illustrates the objectives, goals, and resuits for

‘EMC in fiscal 1980. Results for one public school having 30 ;
_matched _pre-_and posttest scores are presented. '

A

Overall, the public school pupils enrolled in the EMC
program did not meet the achievement objectives in reading
or vocabulary. The activity, however, appeared to be of
most help to those pupils who were below average for fitle I
pupils. :

Tabulations of the achievement data discussed in this'

section may be found in Volume 2 0L tris T'eports

o
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TABLE 1. .ITBS ACTIVITY OBJECTIVES (N=30)

Objective

) v Activity
. Criterion result met
. " Vocabulary subtést: - - y L
* i -Percent with Standard 60% 62% No - "

Score gains )
Reading Comprehension subtest:
-Percent with Standard , ©

Score gains 60% 53% No
-Mean grade-equivalent
gain ‘ 8 mos. -6 mos.

No

COST EFFECTIVENESS

There were approximately 190 pupils ﬁ%ﬁﬁi&ipating in the EMC
procgram at a tota) estimated cost ofl$i#4,l45. Cost per
pupil was $774. The activity did not re?uire the services
of an aide in order to operat=z efficrgﬁt3y and effectively.

.. This cost was comparable to that of othei pull-out reading
activities. According to achievement data, the activity did -
not prove as effective as other Title I eading activities.

i} .

SUMMARY, COMMENTS,

AND

CONCLUS ION

EMC/Schmerler operated in one public and four nonpublié
schools in its third year as a Title I ESEA project. The
pull-out reading.program provided remediation with  a

e . phonetic/linguistic fermat.

The structured curricu}um‘aﬁd

the systematic management
suitable for all schools.

techniques may not have been
Teachers repcrted that an

insufficient supply of instructional materials were provided
in the area of comprehension. Implementation generally
posed little difficulty; however, a few delays were reported
in teacher-assignments in the nonpublic schools. 1In some
instances' sypplies were delivered late. K

_ Inservice/sessicns were.provided jointly to EMC users and to
o other optibns of Daveloping Reading Skills and Abhilities.
The meetings were rated as being good, especially for
wvy%www-M“wwwwteacheréwnEW'tO“thewactivityT”W“ - e o e e

it e it

Although primary, intermediate, and upper level pupils were
selected to ﬁarticipate in the EMC program, only the-
eight-year-old ‘participants in the one public school
achieved the objective of an eight month grade-eguivalent
gain in reading. The other age levels did not mreet the
grade-equivalent. .gain objective in reading.




Only the twelve-year-=old participants met the activity

' objective-of a standard score gain in vocabulary. The.
‘achievement data indicated that the program had the greatest
impact on pupils with below average pretest scores.

T RECOMMENDATTONS

Sites selecting this activity should be aware of the
phonetic/linguistic approach of the materials and their
correlation with the basal reader. Although the achievement
results suggested that the:activity was effective for
primary level pupils in reading and for intermediate and
upper level pupils in vocabulary, the achievement data
related only to 30 students in one public school.

Therefore, it was not known whether this represented an
activity or a teacher effect.

The activity's curriuculum content, somewhat lacking in
comprehension skills, was a structured program not providing
for a wide variety of innowative teacher techniques. ‘
Therefore, teachers should be selected who can operate
within the parameters of the program. :
Special cave -shceuld He waken <0 Goup prupils Hy age and

a¥ill levels in ocder co anhance the efficiency of the ‘
CEOGLAT e S ' : ' :

Because of the unigue chavactecistics of the activity .
materials, the initial pre-iwplemantation inservice session
ghould be conducted Ty the vendor ecnsultant or a teacher
experienced in the FMC techinigoe in octder to provide an
appreonciate intvoduscticon o the matecials.

The effectiveness of EMC did not compare favorably with
other ~ull-out veadirg pregrews. Over the past three years
only a winirwum numbev of csohonls bave selected this
activivy. Bvaluaticon data ©or this activity suggest that
7Me glrenld he deletad fvom Chiczgn's Title T projact. ’

v
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R&E #88

Project #647
Program #7691
Evaluator: Marion Rice

BFA COMPREHENSION/VOCABULARY PROGRAM  ~ .7/

ACTIVITY DESCRIPTION

‘The BFA Comprehension/Vocabulary Prdgram (BFA) was one of

several options in the Developing Reading Skills and
Abilities activity. -BFA enrolled approximately 140

primary, 1ntermed1ate, and upper level pupils citywide .

from four publlc schools in a series of learning .
activities drawn from three components developed by BFA
Educational Media. These instructional kits covered

" comprehension skills, vocabulary Skllls, and power

reading.

3

Controlled reading and vocabulary levels were essent1a1
aspects of the BFA stories which aimed to develop

wvocabulary through "reading in context." Cassette tapes

were available in addition to the boxed sets of
materials.

BFA of fered .two options, one providing one teacher for 35
pupils and other providing a teacher and an aide to serve
50 pupils. Only the 35-pupil option was purchased.

.Inservice meetings were organized hy Board of Education

personnel with spme. consultatlon prov1ded by the BFA
vendor.

ACTIVITY dRGANIZATION AND MANAGEMENT

In1t1at10n of Instructlon

Instructlon was begun in all schools by October 15.
Correlation of Title I activity materials with -Chicago
CP/ML Levels was moderately easy.

Staffing

All requ1red personnel were assigned promptly in
September. BFA principals gave the activity the highest .
rating in terms of staffing which placed it above the
average rating for Title I overall.

~




Two-teachers responded to a teacher questioﬁnaire. Both

teachers wanted to teach in this activity again. Reaction
toward the services of the SCR varied: one teacher was
certain that the service had increased awareness of the’

- home. situation of thé pupils; the other was not sure.

o

Inservice -

Inservice requirements consisted of one half-day of
initial inservice andgithree half-days during the school
year. Principals rated the inservice average; this placed
it slightly below the mean overall Title I rating for
inservice.. - ° :

Teachers rated inservice and on-site consultations fair to
very good. Inservice ratings were consistently higher
than on-site consultation ratings. ,

.

INSTRUCTIONAL PROGRAM e :

Facilities, Equipment, and Materials

The activity required space for 8 to 12 pupils and at
least two 110-volt electrical outlets. One unit of the
activity was conducted in a space where there were no
electrical outlets. Cassette tapes, kits, and workbooks
were furnished with the activity. BFA materials were
delivered after December 2 in one school. ‘Instruction
began with few materials at this school. The necessary
cassette players also were not furnished. Materials and
equipment were rated slightly less effective by BFA
principals than was true of materials and- equipment for
all Title I activities; however, the vendor service rating
exceeded the average Title I rating by‘a very small
amount. -

Teacher Questionnaire results indicated that at one school
Tnstructional materials were provided in adequate quantity’
for all levels and in the other they were not. One :
teacher respondent rated the quality of the instructional
materials good and the other rated them-adequate. Both
respondents agreed that the Title I consumable supplies
were received in adequate quantity. With respect to
individualizing instruction with the materials, one
respondent was able to do so to the extent necessary; the
other was only able to individualize instruction a little.
Neither of the respondents participated in the selection
of materials. ' '

©




Efficiency of Operation

‘One classroom observation revealed an enrollment of seven

students with six in attendance. All- students were

:'engaged in reading and all were on task. ' The pefcentage.
of direct instructlonal interactiorn time with ‘pupils’ fell

below that. for similar ‘activities. BFA classes had been
cancelled an average of eight days during the school year;
this was consistent with other pull-out activities. Title
I teachers who were familiar with other Title I
activities felt that this activity was comparatively
effective.

o

Pupil Response

BFA teachers reported that most of the pupils were
actively and cooperative interested.

ILPs

Title I teachers communicated regularly with non-Title I
staff. Communication took place informally on a weekly
basis.

PARENT INVOLVEMENT
Of the 32 parents of children enrolled in BFA who
responded to a sample survey, all indicated that they were

_aware that their child was participating in a Title I

program; this exceeded the 90 percent objective desired
for the activity. Ninety-one percent of the- parents
indicated that threy had visited their child's regular

-classroom or teacher and 50 percent had visited their

child's Title I classroom or teacher; this too, exceeded
the objective set for the activity. The parents' ratings
for the activity surpassed those of parents with children
in similar activities. Furthermore, their perception of
their child's achievement in the program and their desire
to have the program continued were consistently higher
than the average Title I rating.

BFA teachers reported a .great deal of variaHili\y in terms
of parents' interest in the activity: many were
cooperatively interested but some were noticeably:

uncooperative. o
: e

PARTICIPANT ACHIEVEMENT
For pupils of age cycle seven and older, three achievement

objectives were set for BFA. Table 1 indicates that none
were met by the activity, although age cycle 11 pupils met

19-3
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the grade-equivalent and standard score objectives in
reading comprehension and age cycle nine pupils met the ™
vocabulary objectives.

" TABLE 1.  ITBS ACTIVITY OBJECTIVES (N=66) -

. Activity Objective
. Objective Criterion results met

Vocabulary subtest:
-Percent with Standard

Score gains 40% '58% . No
Reading Comprehension

subtest:

-Percent with Standard “

Score gains" ' 60% 58% No
.~ ~Mean grade—-equivalent 8 mos. 7 mos. No

BFA appears to have been moderately effective at the
intermediate level. For the primary and upper levels, the
data were mixed and, because of the small number of :

s tudents tested, no firm conclusions could be drawn about
the activity's effectiveness at these levels.

In terms of the percent of pupils having standard score
gains and grade-equivalent gains in reading comprehension
on the ITBS, BFA ranked about average for pull-out reading
activities. The percent having positive standard score
gains in reading.was consistent with that of Title I
overall; however, the grade-equivalent gain was less, 7
months versus 8 months for Title I overall.

For the three participatinq schools‘with ITBS results, the
averaqge grade-—equivalent qgains in reading ranged from 5
-months to 8 months and the percent having standard score
gains ranged from 50 to 68 percent.

Pupils younger than age cycle seven took the Comprehensive
- Tests of Basic Skills. The relevant objective, that 40
percent of the puplls exceed the national 50th percentile,
was met. However, this result was based on only four

pupils.

Complete achlevement results appear in Volume 2 of this
report.

3
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COST EFFECTIVENESS

~ BFA's total: estlmated cost was $104, 452 for. 140" puplls 1n' "

" ‘fiscal 1980. Thé cost per. pupil was $746 and the ‘cost per
pupil hour of instruction was $6.39. The cost per pupxl
hour of instruction was quite reasonable for a readlng
pull-out activity.

. ' - CONCLUSION AND RECOMMENDATIONS

Conclusions

Instruction began promptly in most units, even though some
of the materials were not delivered until December.

No problems were observed in staffing the one teacher per
unit. :

Materials were late in arr1v1ng; electrical outlets were
not always available.

Pupils were observed as actively involved in the instruc-
tional program.

~ Staff communicated regularly, but 1nforma11y, about- the
activity.

Parents were aware of their child's participation in Title
I; a majority had visited the school and desired to have
the activity continued.

BFA teachers perce1ved the activity as comparatively
effective w1th respect to other Title I activities.

Achlevement results on the ITBS were average for pull-out
activities. Grade-equivalent gains in reading were below
the Title I average but the positive standard-score gains
were consistent with Title I overall. Three of the four
students who took the CTBS scored above the national
average in reading. A

. : Cost was below average for pull-out activities.

Recommendations

- Modify activity budget so that all necessery supplies for
the act1v1ty can be purchased.. ,

BFA shOuld orily be purchased by scnools that have tape
players available. .

Vendor ought to deliver materials early in the ‘school
year; delays should be eliminated.

Q ‘ ‘ © ' 19-5
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i

.. This Title I activity ‘has been assessed as capable of:
.meeting .the needs 6f some members the Title I population

and--is recommended |for:continuation in those schools where

it is producing the desired effects.
i .

|
|
|
i
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SRA CORRECTIVE READING PROGRAM
. ACTIVITY DESCRIPTION

The SRA Corrective Reading Program (SRA), an option of the
Developing Reading Skills and Abilities activity, was -
rew to the Chicago Title I project in fiscal 1980. Six
public schools and one nonpublic school purchased SRA to
serve 355 pupils. 1In all, eight teachers and five 'aides

‘'were assigned to the project.

This program provifled a concentrated direct instructional
approach for pupils in the fourth through eighth years in

school. Scripted lessons in decoding and comprehension

skills were taught sequentially, with immediate feedback.

The content material provided continuous reading skill 3
development with a built-in reinforcement and management v
system. Daily lessons included criterion-referenced

measures based on performance objectives which were

correlated to the Continuous Progress Mastery Learning

continum. : ’ '

" Lessons were designed for use with groups of 8 to 12

pupils. Materials were purchased from Science Research
Associates at $17 per pupil. Activity diagnostic
placement tests ‘are available. ° An additional $4.50 per
pupil was provided for supplies. :

A prééimplementation workshop and two -additional sessions
were held during the year. Central office, district Title-
I personnel, and vendor representatives cooperated in .
these workshops. ‘ . .
'ACTIVITY ORGANIZATION AND MANAGEMENT o

o

Program Selection

t

School principals indicated in the fall of 1979 that SRA

[

T T T TUNiAs “sélecteéd primarily because-therinstruct ional-emphasis o o

‘and methods best supplemented the needs of pupils. 1In
addition, administrators commented that the activity best
used the talents of the school's staff, had available
space, and coordinated with the school schedule. Other
reasons were: cost effectiveness, absence of equipment
requirements, and familiarity with the SRA instructional
materials. The majority of schools chose the aide option.

20-1
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~Initiation of Instruétidn T
Few implementation problems were reported!“_Alfhough one
school reported that an aide was assigned late and another’
experienced late delivery of supplies, instruction began

in all sites by mid-October.

Pupil Selection

_ Intermediate and upper level pupils, a minimum of 'a year
and a half behind in reading, were selected to participate
in this activity. According to principals, teacher o
recommendations, scores on standardized tests, and CP/ML
reading levels were other reasons for selecting pupils.

i ‘ ’ Selected pupils ranged from those with lower than average

: (for Title 1) pretest scores to those with higher than

average pretest scores. More upper level pupils were

selected than intermediate.

ILP .

For pupils in the public schols an' ILP was prepared by the.
Title I and classroom teachers to coordinate pupil
instruction. It was reported that schools conducted
formal meetings and consultations as needed. One teacher
: - -reported that meetings'were held reqularly every five’
. E s weeks. However, most teachers communicated informally at
least once a month. ' ' ’ -

Staffing

No difficulties were.reported in assigning staff to this
activity. In fact, several administrators- indicated they
had a specific teacher in mind when they selected the
program, and in the pring, a majority reproted tha their
staff had been very effective in operating the SRA
activity during the year. '

I4

Inservice.

In addition to consulting with publisher's representa-
tives, teachers in the SRA program attended several

~ citywide inservice meetings held in conjunction with the
other options of Developing Reading Skills and Abilities.

‘ These meetings were rated "very good" to Yaverage" by

o M”‘“*”M“w*administratefsf~teachers,;andﬁaidqs.wwmeacheps were all

" in agreement that the inservice, sessions helped them
improve their classroom instruction. In the first year
in Title I, the SRA vendor representative was not able to
provide the appropriate pre-implementation workshops.
Individual schools were visited to provide additional
assistance with direct instructional techniques and the
SRA reinforcement system. Teachers were also trained in

procedures for testing, scheduling pupils, and selecting

20-2
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workbook levels. The. services provided by the vendor did
promote proper management procedures.: :

B INSTRUCT fONAL PRQGRAM

I

‘Facilities, Equipmenf, and Materials

Most of the SRA classes were held in separate rooms. A
large mobile unit served as the instructional area for two
units of SRA in one.school. The two teachers alternated
instructional groups and supervision. The aides in this
situation were used primarily to escort pupils. 1In
another situation, the SRA classes shared basement space
with another ESEA program (Language in Transition) and
occasionally with a parents' group.

All but one teacher reported that an adequate supply of
instructional materials-and consumables was: provided.
These maQerials were rated as being "excellent" to "good."
Program materials, however, did not lend themselves easily
to innovative technigues or to a great deal of individual
instruction, according to teacher comments. In the
spring, program managers said the matetials did provide
supplementary work in ‘reading skill development but were
not correlated sufficiently to the citywide reading skill
program. These comments indicate that SRA is
predominantly group-oriented with a framework that does
not individualize instruction to the extent that may be

. found in other ESEA-programs. No sp€cial equipment was

required since SRA is a workbook-based program.

.SRA materials start out easy and gragually“increasé-in

difficulty. The succession of tasks, positive -built-in °
reinforcement, and immediate feedback devices the program

- of fers might "trigger” achievement results.
N

Efficiency of Operation

Fall and spring classroom observations indicated that
classes were often taught as a whole group. Occasionally
pupils were involved in independent work on a group task.
Pupils were all Observed working ‘attentively on the
assigned task. Classroom observations illustrated total
pupil participation as the teacher proceeded through the
lesson using programmed techniques and hand signals.

Mistakes were corrected immediately and reinforced with

additional skill practice.

The observed SRA direct instructional format provided

"lessong that were repetitious, structured, and cumulative.
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The intense group lessons required pupils to respond
immediately and in unison. The teachers, trained in the

SRA instruction -techniques, taught reading using set.
phrases and signal words. B - : :

Some teachers without aides commented that, in order to
implement the curriculum effectively and to provide the
maximum amount of instruction time, a teacher aide is
indispensable. Escorting pupils, supervising independent
work tasks, providing individual assitance, keeping
records, and helping to prepare instructional materials
were among the tasks xeported by aides.

However, not all aides indicated that they were called
dpon to perform the variety of instructional tasks
indicated; they would have preferred being given more
classroom responsibilities. One teacher commented that
aides-.assigned to participate in Title I programs needed
better training in dealing with the curriculum and in
working with Title I pupils.

Several interviews conducted with SRA teachers suggested
tha: earning points for performance on each part of a

‘lesson provided positive reinforcement and evidence of

-success for all pupils. Bonus points were awarded in a

variety of ways:; typically for such things as classroom
behavior, promptness, materials ready, attentiveness, or

being able to apply particularly difficult skill tasks.

Points were converted into a grade at various times during
the year and rewardad with fun days, movies, prizes, etc.
Teachers indicated that they liked the motivational aspect,

of this technique.

Both teachers and aides reported some occasions when SRA
classes had to be cancelled. Among the reasons mentioned
were beind called upon to substitute, inservice meetings,
and other school-designated responsibilities. ‘

Interviewed teachers reported that pupils improved in the
areas of reading comprehension, vocabulary, listening
skills, and oral language. The intense nature of the
lessons required total participation and created a sense
of responsibility for each pupil. The pupil had to listen
attentively in order to respond correctly. One teacher
said that although some pupils resentzd the repetition,
they did learn.

Most teachers reported that they enjoyed working with the
SRA materials and found the activity to be very effective
as a supplementary reading program.

Regular classroom teachers indicated that those pupils who
participated in SRA had benefited from the instruction
they received. 1In addition, they felt that these pupils
exhibited increased academic effort and personal

1H0 20-4




9

Cex

responsibility. The regular classroom teachers all felt

that the activity supplemented the school's curriculum.

PARENT ({NVCLVEMENT

Teachers of pupils enrolled in SRA were asked to rate the
interest of parents. Six teachers completed this rating.
On the average, teachers .indicated that about one-quarter
of the parents were actively interested in the activity; -
one-half were felt-to be ‘interested although not active;
the remaining one-quarter were rated by the teachers as
not interested. Differences between schools were
noticeable; one teacher, for instance, indicated that 95\
percent of the parents were actively involved in the
activity and in two other schools active parent
involvement was totally lacking. .

Teachers were also asked to indicate how many parents had
visited the school to discuss their children's progress or
difficulties. The average number of parents visiting a
SRA classroom was 18. This suggests that about
one-quarter to one-half of the parents were interested in
their children's progress. This proportion was average
for all Title I pull-out programs. '

PARTICIPANT ACHIEVEMENT

Table 1 illustrates the standardized test objectives

and results for the SRA program in fiscal 1980. Achieve-
ment results for 273 pupils-from six public schools with
matched pre- and posttest scores are provided.

2

.TABLE‘l. ITBS ACTIVITY OBJECTIVES (N=273)

Activity Objective
Objective o Criterion result - ‘met

Vocabiilary subtest:
- Percent with Standard

Score gains .. 60% 52% No
Reading Comprehens1on L ‘ o
subtest: ° ' .
~ Percent with Standard ' :
Score gains- 60% 62% Yes
~ Mean grade—equ1valent '

gain 8 mos. 9 mos. Yes

o




o

©

Public school pupils enrolled in the SRA program on the

" Approximately 355 pupils participated in the SRA progfam

$781.

 average-had“aggzmonth_gLade:equivalent,gain5inwteading, , B
"slightly higher tHan the overall. Title I grade-equivalent

gain of 8 months. Based on pretest standard scores, .SRA
pupils were lower achievers than average Title I pupils.
The standard-score gain in vocabulary of 52 percent fell
below the activity criterion as did the overall Title I-
standard-score gain in vocabulary. However, the pupils in
the SRA activity achieved a 62 percent standard-score gain
in reading comprehension, which met the activity criterion
and slighly exceeded the overall Title I reading gain of .
58 percent. The distribution of grade-equivalent gain

scores in the six participating public schools ranged from

six months to 1.1 years in reading comprehension. :

Achievement data from six public schools participating in -
SRA suggests that pupils with particularly low pretest

standard scores at the intermediate level made substantial
gains. At the same time, pupils with above-average . ' |

pretest standard scores did not make comparable gains.

The SRA program was most effective in improving reading

“comprehension. Comparable gains were not made in

vocabulary, although pupils had .achieved a 7 month

. ‘'grade-equivalent gain. It appears that instruction

emphasis might have been placed on comprehension between
pre- and posttests. In addition, pupils had somewhat

higher pretest standard scores 1n vocabulary than in:
comprehension and gains were not, as apparent.

Tabulations of: the achievement data discussed in this ‘ }

section and explanations of the statistical terms used can
be found in Volume 2. :

COST EFFECTIVENESS o . /

at a total estimated cost of $277,106. Cost per pupil was

The activity had no equipment requirements whféh\é0weréd
costs. Without an aide, 35 pupils could be served;
however, when the aide option was purchased, 50 pupils
could participate and teachers reported that the activity

functioned more effectively with increased instructional
benefits. . : i

SRA appeared to be comparable in achievement as well as
cost to other Title I reading pull-out programs.
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SUMMARY, COMMENTS,.AND.CQNCLUSION

In its first year as a Title I project, SRA operated in
six public-schools and one nonpublic school. This
pull-out reading program provided remediation in decodlng
and comprehension with scripted lessons and a highly
) structured format for intermediate and upper level pupils.
. Those schools selecting the aide option reported.easier
: implementation and more effective programlng, particularly
when the aide had actively participated in the instruction
» program and had not just been utilized for escortlng and
housekeeping purposes.

Other than one incident reported regarding late delivery
of supplies, the program had. no difficulty injitiating
instruction. Vendor consultants visited school sites to
facilitate the testing of pupils and implementation of the
program. Inservice meetings were prov1ded jointly for~
teachers in SRA with other options in Developing Reading
Skills and Abilities. . These meetings were well-received,
especially by teachers new to the program. Vendor
consultants provided addltlonal local school service.

There were considerable differences in achievement scores ;
among the schools selecting SRA suggesting variations in
.~ teacher effectiveness in addition to pupil selection. '-é///

Intermediate and upper level pupils who had failed to
‘achieve success in improving their reading scores by
various techniques and instructional materials benefitted
from this direct, structured program design. Upper level
pupils, eager to reach grade level scores to graduate,
were assisted by this intense reading program that insists
on total participation. Pupils do not spend the majority
of ‘their time on individual t;sﬁs. The greatest degree of
individualization occurs when pupils reach comprehension
level C. Vendor pretests place pupils at the appropriate °
skill levels for remediation’ in both decoding and
comprehension.

Recommendations

Grouping low-performing intermediate and Qper level .
pupils with similiar skill needs. (not necessarily by age)’
promotes more effective instruction in both rate and .
.mastery.. :

S

- - _ The activity appears to be more effective for puplls w1th
" lower pretest standard—scores, particularly in ‘
comprehension. .The inconsistent achievement gains in
different schools suggests that schools should carefully
assess their pupil's needs when selecting supplementary
programs. . '
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The services-of an aide, as an integral part of the
instructional program, would enable the teacher to -
‘maximize each 40 minute session. Vendor representatives
should supply the necessary training. '

Teachers selected to manage the program must function
within the constraints of the activity and be aware of
~ the structured techniques employed in the SRA program.
Schools should assess staff capabilities and select
programs accoxrdingly.

Program materials are scripted and highly structured for
group lessons. They are teacher-directed and intense by
- design. Because of this unique instructional format, it
would be more profitable for teachers involved in the SRA
option to receive separate inservice training during the
school year. - ~ '

This Title I activity has been assessed as.effective in
meeting the needs of the Title I population and is
recommended for selection by local schools to replace
activities not producing desired/effects or meeting local
school needs. ) :
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SUPPORT SYSTEMS FOR INDIVIDUALIZED READING

NS

- ACTIVITY DESCRIPTION

The Support, Systems for Individualized Reading (SSIR)
activity operated in four public and four nonpublic

schools in fiscal 1980, its seventh year of operation in
Chicago's Title I project. It served 475 pupils ranging
from the first through eighth year beyond kindergarten.

As a management and support system, it provided intensive’
supplemegtary reading instruction for groups of 8 to 12 v
pupils. At the primary level, pupils received instruction \
for 30 minutes daily; at the intermediate and upper -
levels, pupils received instruction for 40 minutes daily. |

»

Prior to implementation, teachers and -aides new to the . \
activity were prov1ded with one day of citywide inservice Voo
and additional inservice at the local school. Three days

of inservice were also provided during the year by the

vendor, Random House, for the 1l teachers and 6 aides in

the activity.

All materials and equipment were ordered from Random -
House. However, two of the four activity options could
purchase some instruction materials from parts oné* and two
of the approved ‘list of instruction materials, .

. Language Arts: Reading 1978-8l. An additional amount of
$4.40 per pupil was prov1ded for supplies.

ACTIVITY. ORGANIZATION AND MANAGEMENT

Proqram Selection

SSIR was selected by a majority o@ the part1c1pat1ng
schools because of the act.ivity's\instructional emphasis
" and methods. Additional reasons for the selection of the
activity were effectiveness at other schools, evaluation
reports, and the availability of competent reading
teachers.

Initiation of Instruction

Class instruction began before mid-September in most of
the pértic1pat1ng schools. However, full implementation
was not achieved in a few schools because all activity .
materials were not delivered. In schools new to SSIR,
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‘on their continuous progress levels. Nonpublic school

teachers had‘td use available local school materials. -
This was a major problem in at least two of the eight
participating schools. '

[

Pupil Selection =~ Vo

Public school pupil participants were selected primarily .

pupils were selected by scores:on diagnostic tests. Some
schools focused on primary level pupils while other Ty ~
schools selected pupils from intermediate and upper grade ;

levels. ° : f

ILP - - /
Individual Learning Plans (ILPs) for pupil participantS‘/

were prepared by the classroom teachers. SSIR :
teachers reported that they conferred with sending - /

teachers on the preparation of ILPs during the first two oo

months of the 1979-80 school year. About half of the |/
Support Systems staff maintained the Title I pupils' ~/
Individual Learning Plans. The remaining teachers /
reported that they shared ILP maintenance with non-Title I
staff. ' : ‘

Staffing _ :

A majority of the interviewed principals reported t/at the
teachers they selected for SSIR were very effective. Two

of the eight local school principals thought that the
activity best suited the talents of their school staff.

. The teacher aides assigned to the activity were also rated

as very effective by their principals. Principals did not
report a shortage of qualified teachers and teacher aides.

Inservice .
A majority of the SSIR teachers.who had attended at least
two vendor inservice meetings rated them as good or very
good. Vendor on-site consultations as well as district
Title I reading coordinators'’ consultations were rated
good or very good. At the 'spring activity inservice

_meeting, teachers exchanged information on local school

communication with sending teachers and discussed how they .
were able to integrate skill mastery into reading lessons.
Overall, the SSIR teachers felt that the inservice

' meetings improved their classroom instruction. Prin- .

cipals, however, rated the activity inservice meetings
as average. .

{

15¢
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¢ INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

In each. school observed SSIR was in operation. in a
separate classroom. In 57% of the observed classes, the
physical enviroment was rated above average, i.e. current
student work was displayed on bulletin boards and a good
quality of materials and supplies was evident. Twenty-
eight percent of the class environments were rated average
while ‘fourteen percent were rated below average. The
school facilities in which the activity units operated
were rated above average. .

A majority of the teacher respondents (83%) to a teacher
questionnaire reported that instructional materials were
‘provided in adequate quantity for all levels; the quality
of these instructional materials was rated excellent or
good. SSIR teachers learned at the spring inservice
‘meeting that Random House was planning to concentrate on
reading material. Although principals rated activity
materials and equipment above average, they considered
vendor service to their schools as below average.

Classroom observations held during the first semester
revealed that pupil participants were working with various
kinds of Random House or local school instructional
material.

Efficiency of Operation

<

‘Classroom observations revealed that 75 percent of the
~ teachers were rated above average in giving clear and
organized instruction relevant to-the activity format.
‘Lessons adapted to pupil's levels were observed in 87
percent of the observations. The learning envircn-ment
was above average in 75 percent of the observed classes.
Activity-teachers in a majority of the class-rooms (71%)
gave individualized instruction to pupil participants.
Overall,. the teacher effect was sound or better than sound
in a majority of observed classrooms.

The teacher aide's role was instrumental in classroom
operation. The aide assisted the activity teacher in
working with small groups of pupils, grading papers,
preparing materials, etc. '

During the first semester, classroom observations showed
that 80 percent of the pupils were working on assigned
tasks. The second semester observations revealed that all
pupils were working on assigned tasks. 1In the. majority of
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the observed classrooms, pupils were allowed to express
_freely their opinions about their work. The observations
also indicated that there was very little time loss
regarding pupils' activity work. '

Pupil Responses

SSIR teachers reported that a majority of their pupils
(90 percent) were actively and cooperatively interested
in this activity. . :

In addition, a sample of non-Title I teachers' opinions on
SSIR's pupil participants' attitudes showed an increase in
the percent of. pupils who demonstrated personal responsi-
bility (68 percent) and academic effort (82 percent).:
However., only 33 percent of these pupils were judged to
have improved in service to the school. At least 70
percent of the pupildparticipants improved in one of the
three attitude measures as perceived by the local schools'
staff. Therefore, the evaluation objective that at least
70 percent of the pupils would have favorable attitude
scores was partially met.

Title I and Reqular Staff Communications

All of the activity teachers communicated regularly with
non-Title I staff about their pupils' progress. Eighty
percent of the activity teachers met weekly with the non-
Title I staff while twenty percent of the Support Systems
teachers met daily with non-Title I staff.: Half of the
Support Systems teachers indicated that their meetings
with non-Title I staff were informal, and the other half-
of the Support Systems staff had formal meetings with
non-Title I staff. ' : .

SSIR teachers' communication with the School Community
Representatives was minimal. This was reflected by 75
percent of the activity teachers who reported that they
were not sure or were not aware of their pupils' home
situation. :

A

PARENT INVOLVEMENT \
SSIR teachers were asked to rate parents"intérest in the
activity. Results showed that the parents who\were active
and interested in SSIR (23 percent) was slightly below the
average percent of. parents (25 percent) who were active in
Title I pull-out reading activities. The activity
exceeded the Title I average percent of parents| who were
interested but not active. However, the activity had a
lower percent of parents who were not noticeable interested
than did the other Title I pull-out reading activities.'
}
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At least 90 percent of the parents who responded to a
parent questionnaire were aware that their children were
~enrolled in the SSIR activity. More than 75 percent
visited their children's Title 1 classroom and more than
90 percent visited their child's regular classroom or
teacher. The two evaluation objectives on parent
involvement in-the Title I program were met. It should be
noted, however, that these percentages are based on only
about 14 parents. :

PARTICIPANT ACHIEVEMENT

The overall achievement gains for the SSIR activity are
reported in Table 1. The ITBS achievement objectives were
-not met by SSIR in fiscal 1980. None of the four
participating public schools achieved an eight month
grade-equivalent gain nor did 60 percent of the pupils at
any age cycle demonstrate a positive standard score gain
in reading ¢ mprehension. Furthermore, three of the four
public schools achieved only a five month gain in reading -
comprehension; the other participating public school had a
seven month gain. -

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=185)

Activity Objective
Objective Criterion Result . Met

3

Vocabulary subtest:
-Percent with Standard »
Score gains ' 60% 51% No

Reading Comprehension subtest:
-Percent with Standard Score : '

gains . 60% 45%  No
-Mean grade-equivalent gain 8 mos. 6 mos. No

The six-year-old pupils also did. not meet the CTBS reading
objective. Only 1l percent of the pupils tested exceeded

the. 50th percentile nationally. The objective required 40
percent. : . '

. ‘COST EFFECTIVENESS |
The cost per pupil for SSIR was $817. The per pupil hour

cost was the second highest of all pull-out reading
activities. Although a majority of the activity teachers
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and teacher aides belileved SSIR was an effective activity,
reading achievewent results were poor. Part of the -
problem may have been that teachers still had not learned
to manage the activity optimally and that vendor service
was average. '

' SUMMARY, COMMENTS, AND CONCLUSIONS

The Support Systeﬁs activity produced below average

results. Achievement gains in vocabulary were slightly.

higher than gains in reading comprehension, but the
activity failed to meét the reading achievement
objectives. The percent of pupils who demonstrated

positive attitude changes did not meet the attitude

objective. Generally, pupils responded well to the .
activity format and the teachers were responsive to their
pupil's needs. However, some of the activity teachers had
to use local school materials for months before they
received delivery of SSIR materials.  This late delivery
delayed the proper implementation of the management

system.

°

Parents seemed receptive to the activity and many visited
activity classrooms. But parent participation in the -
activity was below average. Activity -inservice meetings
were considered beneficial by SSIR teachers; yet prin-
cipals considered them as average. Activity teachers

set up good communication with non-Title I teachers who
sent pupils to the activity, but SSIR teachers' communi-
cation with.School Community Representatives was minimal.

RECOMMENDAT IONS

Vendor delivery service to the schools should be completed
by the second week of school.

More activity inservice meetings should be considered in
order that all teachers may gdain an.adequate understanding

of activity operation.

A review of activity materials should be conducted to
determine if CP/ML skills are included.

Schools using SSIR should consider changing to one of the

more successful Title I reading activities consistent with
their pupils' needs. .

1()0 . 21-6
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" LANGUAGE IN TRANSITION
ACTIVITY DESCRIPTION

Langiage in Transition (LIT) enrolled 1,105 pupils ranging
from klndergarten to the eighth year of school after
kindergarten in 18 publlc schools in fiscal 1980, its
eleventh year in Chicago's Title I project. Most pupils
taking part in this program of daily instruction in
English as a second language were of limited English
fluency (Bilingual Placement Categories A and B) and were
enrolled in LIT Component I; the activity offered: a second
component for children of greater English proficiency.
Materials were prepared by the teacher, or chosen by the
schools from approved lists and included charts,
workbooks, manipulatives, and English language development
texts. Cassette tape players and other audiovisual
equipment were also on hand. Funds were provided for
field trips. : '

Pupils met in small groups in a variety of school
locations which were usually small .and often shared with
other functions. A teacher and an aide were assigned to
each group of 50 pupils or a teacher alone for 35 pupils.
The instruction period was flexible and could extend from®
30 to 60 minutes, per day.

Board of Education personnel and consultants from
publlshlng companies served as resources for the inservice
tralnlng program.

ACTIVITY ORGANIZATION AND MANAGEMENT

i

Rt

Program Selection

The two main reasons for selecting the activity were: the
activity's instructional emphasis and methods best
supplemented- the needs of pupils in the school and the
activity had been effective at the school in previous
years.

Initiation of Instruction .

Generally, instruction began on time. Reported delays
were due to late pupil testing and selection and to

non—delivery of instructional materials. Correlation.of

Title I activity materials with -Chicago CP/ML Levels was

22-1
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somewhat more difficult than for other activities.

- Staffing

One teacher or one teacher and an aide were required per
unit. Aides were assigned.late in a few schools. Staff
were rated abové raverage by principals; nevertheless, the
rating was slightly lower than the average rating for all
Title I activities. .
For_ the 20 teachers who responded to the Teacher .
Questionnaire the average amount of experience with ‘the
activity at the time of the survey was 1.5 years. >
Eighty-nine percent of the teachers reported that they
would like to continue to teach in the activity the next ,
year. For those teachers who had the services of a SCR, 40
percent felt that they were more aware of the pupils' home
situations; this was not as great as the 65 percent

observed in other activities. At times, language
presented a problem in communication.

" Results from 11 teacher aides returning the Teacher Aide
Questionnaire revealed that 79 percent of the aldes were
in their first year with the activity; this was fairly
consistent with the 77 percent for aides in other
activities. All of the aides felt that the teachers were
clear in their directions and had confidence in their
skills, indicating an excellent working relationship
between teachers and aides. Sixty percent of the teacher
aides spent more than half of their time working directly
with pupils. .

Inservice Training

Board of Education and other resource persons provided
teachers with instruction in techniques suited to pupils
whose first language was not English. ©No problems were
reported with respect to inservice. :

The rating given LIT inservices by principals, although
average, was slightly below the overall Title I rating.
The total number of inservice meetings was somewhat less
than was observed in-cther activities. Results of the.
teacher and teacher aide questionnaires indicate some
disagreement as to who provided the best inservices: the
teacher aides felt that the vendor/publisher inservice was
as good as or better than other inservices; the teachers
perceived the inservices provided by central office and
local school personnel as far better. The vendor inservice
was rated only fair by 67 percent of the teachers.
However, on-site vendor consultations received higher
ratings from the teachers than did district and local
on-site consultations. Eighty-three percent of the




teachers felt that the inservice had improved their
classroom instruction: this was consistent with other
activities. : : o ' -

INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

The activity required space to accommodate 20 pupils.
Many units were observed operating in makeshift or shared
space (corridors, basements, or cloakrooms). ‘Some
observers reported distractingly high noise levels from
adjacent teachers' pupils, audiovisual equipment, and an
engine room. Class .scheduling problems were encountered
with the usSe of the maximum time option.

Equipment and materials were selected by the local school
from the approved list. Teacher-prepared materials,

_charts, manipulatives, workbooks, worksheets, and English

language development texts were observed. Materials,
equipment, and vendor service were rated average by
principals, placing them slightly below the average
overall Title I rating for materials, equipment, and
vendor service.

Results of the Teacher Questionnaire indicate that 80
percent of the teachers felt that the instructional
materials in this activity were provided in adequate
quantity for all levels; this was typical for Title I. The
quality of the instructional materials received lower
ratings than those of other activities; only 20 percent
rated the instructional materials as excellent. It must
be noted that, in this ‘type of activity, finding and
incorporating appropriate instructional '‘materials is’ far

‘more difficult than in other activities. Consumable

supplies were not received in. adequate uantity by 21
percent of the teachers, presenting a real problem. Only
half of the teachers were able to individualize - '
instruction to the extent necessary with the materials; 66
percent were able to do so in other activities. The

. number of teachers involved in the selection of -materials

resembled that.of other activities.

Efficiency of Operation ’ _ .

Classroom observations revealed that the average number of
students enrolled was seven and the average number in
attendance was six. The percentage of direct instruc-
tional interaction time: with the pupils was slightly
higher than for other academic supportive service
activities. ‘ ‘ ' "

22-3

- deg




-

‘Peacher aides spent the largest proportion of their time
‘engaged in the following activities: assisting pupils
individually with learning tasks, assisting pupils with
‘minor behavior problems or nersonal needs, and supervising
Title I pupils outd'ide the classroom. Title I classes had
been cancelled an average of 10 times during the school
year, which was consistent with the number of cancella-
tions in other activities.

Non-Title I classroom teachers, in responding to a
questionnaire, indicated that,K pupils attending LIT never
missed profitable instruction’in the home room. An
unusually high percentage, 80 percent, said the students
benefitted more from the LIT class than if they had stayed
in the classroom. .

For those Title I teachers who were familiar with ocher
Title I activities, 63 percent rated the activity as
comparatively very effective; however, it must be noted
that there was no truly comparable Title I activity.

Pupil Response

Language in Transition teachers reported pupils to be
actively and cooperatively interested. Positive attitudes
of pupils were increased by LIT involvement according to
sending teachers. In all, 75 percent noted an increase in
personal responsibility and 90 percent an increase in
academic effort.

Pfincipals'gave the activity an above average rating in
- terms of meeting its objectives; this was consistent with
the average overall Title I rating.

t

Communication

Language in Transition teachers reported excellent
communication with non-Title I staff about their pupils'
progress; communication took place informally, usually
daily or weekly. Non-Title I teachers also indicated an
exceptionally high level of communication with Language in
Transiton teachers. ' — :

PARENT INVOLVEMENT
Nine parents of pupils participating in LIT:returned the
parent Questionnaire. Six parents were aware that their
children were participating in a Title I program; this
fell short of the 90 percent objective set for the
activity. All of the parents had visited their children's
regular classrooms or teachers during the year; however,
only four had visited their children's Title I classrooms
or teachers. Five parents reported that their children
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were using their free time more usefully than in the past;
81 percent of the parents of pupils in other activities
reported that this had occurred. Most of the LIT parents
assisted their children with their homework assignments on a
weekly basis. Two parents rated LIT excellent, two as good,
‘ three as fair, and two as poor. These appear to suggest o
considerable variation in parental opinion; the ratings of
many other activity were consistenly higher. Even though all
. of the parents felt that the program ought to be continued,
R ‘ only five felt that their children had achieved more than
' ‘tHey would have without the program. Once again, this
percentage was slightly less than for other activities.

. PARTICIPANT ACHIEVEMENT . ’

Table-1 demonstrates that LIT pupils met the objective
requiring that at least 60 percent of the pupils achieve
§" _ standard score gains in reading comprehension. “The
o objective requiring eight grade-equivalent months of gain
in reading was not met, nor was the vocabulary objective.

TABﬂE 1. ITBS ACTIVITY OBJECTIVES (N=121)

t ° : N
g 'y Activity Objective
Objective . Criterion result met

A

. Vocabulary subtest:
-Percent with Standard.
Score gains ° 60% . 58% ' No
. Reading Comprehension subtest:
. : . -Percent with Standard v

) Score gains _ " 60% 64% - Yes’
-Mean grade-equivalent: v
, gain " . - 8 mos. 7 mos. No

a9

v

In terms of the percent of pupils with standard score gains
A ) in ‘reading comprehension, LIT ranked second in the
- distribution of pull-out reading activities; the reading
grade-equivalent gain was about average for pull-out
activities. The activity compared favorably with overall
Title I results in “terms of the percent of pupils with
standard score gains in reading comprehension, 64 percent ~
u versus 58 percent for Title I overall; howeyer, the average
: grade-equivalent gain was lower, seven months versus eight
months for Title I overall. The pretest grade-equivalent
scores reveal that pupils in LIT generally had reading.

scores at the second and third grade levels. : -

i
[ 3
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Of the-25 five-year-old pupils who took the Comprehensive

‘Tests of Basic Skills, four percent scored above the

natibnal average in pre-reading. Of the 93 six-year-
olds, 18 percent were above the national average /in

_ reading.

‘Several evaluation objectives dealt with the progress in

English of pupils enrolled in LIT. One of thes

Ob]GCthES required that 75 percent of the pupils starting
the year in Bilingual Instructional Categories/ A or B
should receive a higher placement by the clos¢ of the
year. The available data, although severely Aimited (to a
total of only 98 pupils whereas about 1,100 yere
enrolled), sudgest 88 pejrcent of the categog& A pupils and
about 72 percent of the /category B pupils were reassigned
to a higher category;

,These results were based on pupils for whOﬁ placement
i

categories were recorded both at the beginning and the end
of the year. Looking at all 155 LIT pupils with a
beginnind category, 39 percent were in A, /19 percent in B,
6 percent in C, and 57 percent in NP. At/ the end of the
year, of 176 pupils with placements, 6 percent were in A,
S percent in‘B, 4 perjcent in C, and 86 percent in NP.
These data, and those of the previous paragraph, suggest
that most pupils made considerable progress in English
fluency. '

The other objective required proportion of pupils to
achieve at least the|equivalent of a year's progress in
terms of CPML reading levels. At least 50 percent of the
category A pupils were to accomplish &t} is; only 28 percent
actually did.  Sevently or 90 percent, depending on their
initial CPML level, of category B pupils were to achieve a
year's growth; 64 percent did.

COS EFFECTIVENES

The activity's total cogt was estimated to be $732,450,
the cost per pupil $663,, the cost per pupil hour’ of

“instruction $5.04. In terms of cosq per pupil hour, LIT

ranked among the three least: expen51ve pull out readlng
activities. \

\

CONCLUSIONS, RECOMN:NDATIO$S, AND SUMMARY

Conclusions

Activity selection was based| on perceived=effectiveness in
meeting the needs of the pupils. |

/. o 22-
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Instruction generaily began on time; however, there were : :
\delays due to non-deliwery of materials. : '
Most of the teachers and aides were. in the first or second

year of instruction +in this activity. ‘ |

Teachers and aides had an excellent working ‘relationship..

Inservice was average for supportive service-academic
activities. :

A&t

LIT often operated in a makeshift area; on occasion the
location presented educational problems. ‘

Teachers found the materials somewhat difficult to
_correlate with the CP/ML Levels and to use in individual-
izing instruction to the extent necessary.

LIT teachers' ratings of the activity effectiveness were
not as high as for some activities, but non-Title I
teachers considered LIT to be very effective.

<

Pupils were cooperative and actively engaged in the
instructional activity.

Communication was excellent between non-Title I and Title
I teachers; they conferred inﬁormally on a weekly basis.

Only two-thirds of the responding parents were aware that
their children were participating in a Title I activity;
however, all of the parents felt that the program- ought to

continued.

Standard score gains in reading were the second highest of
all pull-out activities; the grade-equivalent gains were
slightly below the Title I average. '

o LIT was one of the least expensive pull-cut reading

|
|
activities. - ‘ )
Recommendations ; ‘ ' - '
Improve the physical location of the activity where
i

~ necessary so that it operates in more educationally
conducive environments. . .
Allow teachers more involvement in the selection of
materials. - S -

Try to retain teachers and aides over multiple‘years.

Improve parent involvement.
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\

LIT has been assessed effective in meeting the needs of
limited English speaking Title I pupils and is recommended
for selection by local schools to replace activities not

prodUcing desired effects or meeting local school needs.

Summa%z ) : ‘. ) -

Given the poor facilities allocated in many schools to
this activity, the results were encouraging. The pupils
tested with the ITBS were making.good progress. The fact
that across all ages the pretest grade-equivalent  scores on
the ITBS were very low was an indication that students were
tested as soon as their English proficiency was at about
the second grade level. . | ' g

1
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HOME VISITING INSTRUCTION TEAM
© ACTIVITY DESCRIPTION

The Home Visiting -Instruction Team activity (HV).provided
a resource teacher and two home visiting aides who spent a
minimum of 45 minutes per week in each of the homes of the
participants. In fiscal 1980, its seventh year of
operation in Title I, the activity served approximately
400 preschool children, three to five years of age, who
resided in the attendance area cf eight schools. Each
school served approximately 50 preschool children who were
not enrolled in any other preschool program. The staff
consisted of 8 teachers and 16 teacher aides. It was
recommended that each school provide a classroom ‘for
weekly parent meetings. :

Inservices for all staff were provided by the districc
Title I coordinator with the assistance of the central
office staff. 1In addition, the aides were 1nserv1ced by
the resource teacher before each visit.

The focus of the activity was to provide experiences thét
'would aid in the development of communication sk..ls of
preschool children by increasing vocabulary and
strengthening the ability to describe objects ard speak in
sentences. Perceptual and motor skills were also
developed.. Parents were encouraged to use household
objects to develop language arts skills and arithmetic
concepts. :

During the home visits both parents and children

- participated in the learning activities planned by the

teacher and home visiting aides. Between visits the
parents worked with the children using the materials and
techriiques provided in the activity.  They also received
additional instruction and/or materials at weekly group
meetings with the resource teacher. Parents and

- children were also given an opportunity to'participate in
cultural field trips planned to broaden the experience of
preschool children.




'ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

The selection of the Home Visiting Instruction Team
program was based, according to most principals of schools
in which the program was operational, on several factors.
These factors were the program's effectiveness in past
years; the instructional emphasis and methods which best
supplemented the needs of the pupils; requests by the ‘
‘community and parents for a program which provided needed
school readiness training; the unique quality of the
program; the good, conscientious parent involvement; the
availability of space for a parent room; and the
evaluation reports which indicated the past success of the
program. : ' '

Most school administrators did not experience problems,
related to the activity selection. One principal felt
that the instructional aides should be members of the.
community because outsiders do not adapt well to home -
visitations. The parents' acceptance level was felt to be -
low for persons who resided outside of the community.

All classes were implehéntedAand operational by October
15, 1979. Most schools had a waiting list for prospective
participants. ‘ - .

The participating principals were asked to rate the
program's effectiveness in the several areas. HV was
rated as a very effective program in-the meeting of
objectives and.availability of materials. The staff, the
inservice, the equipment used in the program, and the
vendor service were all considered to be above average.

Staffing ' .

The principals were equally divided in their assessment of
the staff. At the beginning of the school year, three
principals rated the staff as’ very effective and three as
average. The overall rating of the staff in the spring by
all HV principals was very effective. : .

. i ,
During the fall administrative interview the respondents
made general comments concerning the staff. Some _
discussion centered on the need for a better selection .
process for ESEA teachers. Those with expertise and
experience in the program were preferred. Teacher
assignments within the school were the responsibjility of
the principal; however, reassignments to meet faculty .
integration guidelines and other personnel changes created
staffing problems. Occasionally incoming teachers were
assigned under the position number of an ESEA teacher.

, 23-2
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The newly assigned teacher frequently entered the ESEA
activity without exper1ence in that area.

Another comment was related to criticism of the
performance of the HV teachers by regular teachers. The
remarks concerned the belief of some teachers that the
ESEA teachers did not fulfill the teaching requirements.
" a " The basis for dissension among some faculty members was
probably because the HV staff performed most of the
activity's instructional duties outside of the school.
- The in-school activities were usually related to
preparation and parent involvement meetings.

A positive statement by one principal indicated that the
one-to-one or one-to-two child/teacher ratio provided
intimate contact between the teacher and child. An
additional comment referred to the need for local.
community 1nput in the selectlon of the 1nstruct10na1
aides.

Inservice ;
‘ - The district coordinators assigned to Title I provided
| - three days of inservice training to new teachers and

‘ : ' * teacher aides and one day of -inservice for staff
continuing in the activity. Two half-day inservice
sessions for all staff were provided during the year.

The teachers and aides rated the inservices provided by
the coordinators and publisher representatives as
excellent and useful to the program's implementation. The
teachers also felt that the inservices provided valuable
ideas and materials for the improvement of classroom
instruction and successful parent meetings. ‘ :

The initial inservices were conducted by ESEA adminis-
trators and district coordinators. The inservices were
held at the Center for Urban Education. The participants
were the teachers, instructional aides, publisher's
representatives, and an evaluator from the Department of
Research Evaluatlon and Long. Range Planning.

The topics covered at these 1n1t1a1 inservices included an
introduction to the guidelines of HV, budget information,
material and equipment availability, field trips, the
evaluation, vendor services,; and the role of the
'administration and district~coordinators.

Among the act1v1ties at the initial -and follow—up
inservices during fiscal 1980 were: :

_ : ~ —=A discussion. and demonstration of how teachers could
Y ) correlate Continuous Progress and the Alphaphonlcs
materials.

L 23"’3
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~-A day at Northeastern Univergity's Teacher
Center to construct manipulatives, games,
. instruction charts.

-An inservice on nutritinn presented by the
Illinois State Council on Nutrition.

~A discussion and sharlng period concernlng !
parent activities covering field trip
destinations and fund-raising.

INSTRUCTIONAL PROGRAM

The HV teachers and instructional aides transported the
learning materials from the school to the ‘homes of the
participants. The instruction kits included a variety of
materials such as: puzzles, worksheets, crayons, pencils,
scissors, books, and manipulatives which were used for
counting, color, and number recognition.

The scenario of a typical HV class session was the teacher

and/or instructional aide, child, and parent sezied at a

table in the home, engaged in a readiness lesson. The ' ’
instructidénal program procedure encouraged the parents to

emulate the instructor and to assume the role of teacher

during the week between class sessions.

During the visits by the evaluator,‘the pupils were -
observed engaged in a variety of readiness activities
which included handwriting, tracing, coloring, number:
recognition, drawing, cutting paper, pasting, colcr and
shape recognition,.gross motor activities, listening to
stories, and reciting rhymes. . A selected group of these
activities were conducted. in"each home. The presentation
of the instruction was.organized, clearly presented, and
adapted to the readiness level of the participants.

It is not unusual, because of a short attention span, for
the preschool child to f£ind it difficult to remain on task y
for the entire 45-minute instruction period. Such

inattentive or restless behavior can create discipline

problems. During these observations, however, there were.

no discipline problems. All observed pupils were : *
attentive to tasks. They were alert, motivated, and

responsive to the instruction. The setting was conducive

to learning because there were no external interruptions -
such as TV, radio, or family conversations. The

atmosphere, the instruction, and the behavior of the

pupils contributed to the program's positive effect.




Most classes were conducted at the dining room table.
Telephone books were often used to elevate the child. The
lighting .was natural -and supplemented by an overhead
fixture, but it was usually good. The rooms were welkl
ventilated and comfortable.

The instructional aides and the resource teachers wocrked
well together. The resource teachers and instructional
aides, because of security reasons, cften travelled
together during the home visits. It was an acceptable HV
procedure for one family to host the children of two or.
more neighboring families during the 45-minute instruction
period. This was a reciprocal action and it was the
responsibility of the visiting families to see that their
children were present for instruction. The failure of a
parent to follow this procedure did effect the adult-pupil
ratio distribution. - It was not unusual, during home visit
observations, to see three HV staff members and the parent
.engaged in the instruction of one or two children.

At the end of each session; an assignment with appropriate
materials for use during the coming week was given to the
parent.

Parent Involvement

Parent attitudes concerning themselves and their children
as they participated in Title I were measured by their
responses to a Parent Questionaire. Analysis of responses
from the HV parents indicated they all were aware that the
proyram their child was part1c1pat1ng in was a Title I
funded activity.

- °

The HV parent component was unique because the instruction
was centered on the parent and child. The parents'
presence during the instruction session assured the
children of the importance of the parents as teachers.
More than 85 percent of the parents said that they had
worked with their children more in flscal 1980 than in
previous years.

Parents were asked how often they assisted their children
with homework assignments. = Just over half of theé parents
said daily. Since the parents were instructed to work
with their children daily on the- assignments given each
week, this result appears to indicate that many parents
could have 1mproved their participation.

The schedules of the home visits were sometimes disrupted.
This was usually a consequence of one parent or another to
refuse to bring their children to the designated home

where the class was being conducted. ,




The majority of the parents rated the program as excellent
and 21 percent said it was good. Ninety-three percent of
the parents believed that their children achieved more
during the year than.they would have without the program.
All respondents felt that the program should be continued
next year.

PARTICIPANT ACHIEVEMENT

The Chicago EARLY Assessment was administered to
preschool children (age cycles three and four) on a pre- .
and posttest basis. The purpose of the Chicago EARLY
Assessment was to,giveé teachers a systematic ‘means of
collecting information for educational planning. The
instrument yielded a score in each of five skill areas.
These were Gross Motor, Fine Motor, Language, Visual
Discrimination, and Memory. Each score was translated
into a percentile rank. As a general rule, children who
scored below the 30th percentile in any of these areas
were considered to be in need of special remediation.

pPosttest information was used to measure the extent to

which the activity was meeting the specified objective.
This objective required 75 percent of the preschool pupils
who scored below the 30th percentile in one or more areas
of the pretest to achieve imprcoved scores in those areas

on the posttest. As Table 1 indicates, this objective was

met in all areas..

TABLE 1. CHICAGO EARLY ASSESSMENT RESULTS (N=328)

Gross Fine Visual

Motor Motor Language Discrimination Memory
A: 146 180 l46 170 - 187
B: 53 79 . 758 ' 72 93

~C: 91% ‘ 82% 83% 89% 81%
N = number who had pretests in fall, 1979 '
A = number scoring below thirtieth percentile on the
pretest

B = number of those in line A who were posttested
C = percent of those in line B who achieved percentile

gains
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COST EFFECTIVENESS

The HV program coét approximately $400,603 to serve 400

‘preschool pupils in fiscal 1980. The cost per_pupii‘was

$1,002 or $38.11 per pupil instructional hour. Based on
the cost per pupil instructional hour this program was the
most expensive fiscal 1980 Title I program, if one counts
only the hour the teacher spends with the child. The
hourly cost would be reduced considerably if the hours the
parents spent instructing the children between visits were
included. : : 3 :

SUMMARY AND CONCLUSIONS

The Home Visiting Instruction Team was implemented by
October 15, 1979. The activity was requested by the
community and parents because it provided needed school
readiness training. Parent involvement was considered to
be exceptional. With two instructional aides. in addition
to a teacher on each team, HV provided an unusually high
adult-pupil ratio.

The principals' assessment of. the staff improved as the
year progressed. Among the principals' favorable comments
concerning the program were the intimate contact between
the teachers and children, the conscientious involvement
of the parents, and the community's interest. '

The results of the pre- and posttest administration of the
Chicago EARLY Assessment indicated most of the pupils
achieved improved scores. Based upon these findings, the
children should enter the regular school setting prepared
to meet the challenge. : _

RECOMMENDAT IONS

Reduce the number of instructional aides to one per unit.
Two aides per unit are useful but given the other staff
and the number of children served, retaining both is too
expensive. :

Some thought should be given to the revision of the
guidelines. - A possible suggestion is to require

parents to accompany their children to school and sit with
them, as at home, during the instruction period. A class
should not exceed ten children, or a sixty minute -
instructional period. This suggestion is offered

primarily to reduce costs and increase the number of -

pupils served.

HV has been assessed effective in meeting the needs of the
Title I population and is recommended for selection.,

v
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® TEACHING READING THROUGH LITERATURE WITH THE
. NEWBERY AWARD SERIES

N

ACTIVITY DESCRIPTION -

In fiscal 1980, a new activity for upper age cycle pupils,
Teaching Reading Through Literature with the Newbery Award
Series (NEWB) operated in six public schools and served
450 upper level pupils. Seventy-five pupils participated
. in the activity in each school. A teacher and one aide

| : were to provide groups of 12 to 15 pupils with a minimum

‘ of 225 minutes of individualized reading instruction
weekly.

Principals were requested to select teachers who had
~ special training in reading or who had demonstrated ‘
. special competency in the teaching of reading to Title I
- pupils and who were interested in the offerings of the
. school library. .The vendor, Academic Learning Systems,
- ' would provide-a one-day inservice session for teachers and
' aides prior to the implementation of the activity, and two
\ half-day inservice meetings during the school year. ESEA
\Title I coordinators also were to provide local school .
- + ‘inservice and technical assistance. ‘

Activity materials consisted of selected Newbery Award
iterature. Activity books were used to stimulate .

interest in creative writing, fun and games, craft
~activities, and questions pertaining to the Newbery Medal

or Honor books. In addition, 225 student take-home books

for a home library, an automatic filmstrip projector,

headsets, and cassette players were included. Each school

received an amount of -$3.50 per pupil for supplies.

- : ACTIVITY QRGANIZATION AND MANAGEMENT

Program Selection

f .
Principal interviews revealed that half of the schools .
selecting NEWB did so because of the activity's
instructional emphasis and methods. Other reasons. for
selection were that the activity best fit the available
classroom space, and that the activity furnished
additional staff to the school program.
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Inititation of Instruction

Pupils were selected primarily on their Continuous
Progress levels. Other criteria for selection were

teacher recommendations, diagnostic test results, and CRT /
results. Class instruction began before mid-October in /
all of the participating schools. 1In a few schools, boapa
supplies' for the activity had not been delivered by mid-/
October. Individual Learning Plans (ILPs) were in the /
process of being completed for pupils dukring October.//

ILPs were prebated by either Title I teachers or regular
reading teachers. Monitoring of ILPs was done by the

district Title I reading ccordinator and/or the local

school principal. Title I teachers and non-Title I
teachers with pupils in the activity were planning to use
ILPs to pace pupil's reading skills progress. ’

.. Staffing

None of the prﬁncipals reported a shortage of qualified
teachers or teacher aides for the activity. A majority of

‘the principals rated their NEWB staff as very effective.
Only one principal rated his NEWB staff as average.

Inservice Training

A majority of the activity teachers, in response to a
teacher questionnaire, rated the .vendor inservice meetings
as good or very good. One teacher, however, rated the
vendor meetings as fair. At one representative

inservice meeting, activity teachers shared effective
teaching techniques and materials. Some teachers

displayed art projects which were used to supplement
activity materials. In addition, the Title I reading
coordinator discussed déyeloping a literature program with
the NEWB teachers. o ' E

Vendor on-site consultations were rated by a majority of
the activity teachers as good or very good. District
Title I reading coordinators' on-site consultations were
also rated as good or very good. A majority of these
teachers indicated that the .inservice meetings improved
their classroom instruction. Activity teacher aides rated

_the vendor's inservice meetings as good, and they rated

the district Title I reading coordinators' consultations
as very good. Half of the principals rated the vendor
inservice meetings as very effective, and the other half
rated these meetings as average. Vendor service at the
local school level was rated as very effective by a
majority of the principals.




INSTRUCTIONAL PROGRAM

Facilities, Equipment, and Materials

In half of the observed school facilities, NEWB operated
in a separate classroom. The other half were operating in
shared classrooms. One NEWB teacher was dissatisfied with
the small class space which caused an overcrowded
condition for each pupil group. In most »f the observed
¢lasses the physical environment was rated above average.

Activity teachers had student work on display, and they
also put illustrations of Newbery Award winning books on
display. The school facilities in which four of ‘the
‘activity units operated were rated above average.

The other two units-were in facilities which were rated
average. ’

All activity teachers were provided with an adequate
quantity of instructional materials for all levels. A
majority of the activity teachers rated the quality of
instructional materials as excellent. However, some of
the te-.chers had to supplement reading skill material tor
some of the more challenging Newbery books. Many of these
teachers reported Title I consumable supplies adequate in
quantity. The majority also stated that they were able to
individualize instruction with Newbery materials.
Correlation of the Newbery materials with the Chicago
CP/ML levels was moderately easy or very easy. Most of
the principals rated activity materials and equipment as
very effective. :

Fall classroom observations revealed that 41 percent of
the pupils were working with some kind of instructional
materials, but 55 percent were listening and watching.
Spring classroom observations showed that most pupils were
using NEWB materials. It should be noted that some pupils
relied too much on the audiovisual NEWB materials rather
than reading a Newbery book in its-entirety. ‘ :

Ffficiency of Operatioh

s £ .
Classroom observations revealed that activity teachers
were either instructing one pupil (64 percent) or
supervising pupils' tasks (36 percent). -

All of the aétivity teachers were rated above average in
giving clear and organized instruction relevant to the
activity format. The use of lessons adapted to pupils'
levels was rated average (67 percent) or above average (33

176




o
Qf" . ) [

rated above averlage in giving their pupils clear
directions and a551gnmentsﬂ Pupils' opinions on activity
lessons were allowed in all observed activity classes.
This was reflected by obsérvations which rated. all
activity teachers as pupil-oriented rather than
subject-orlenteg All NEWB teachers were rated above
average in their individualization of -instruction, i.e. in-
meeting the reading skill needs for each pupil. Despite -
the apparent good classroom performance of NEWB teachers,
in 66 percent of the NEWB classrooms there was significant
time loss in gett1ng 1nstruct10n underway.

vperéeht). A majfrity of the teachers (67 percent) were

Dur ing the first semestez classroom observations showed

that approximately 70 percent of the pupllsmwere working ..

on assigned tasks. But more than 20 percent ‘Wwere. not on

task. The second semester observations revealed that 89

percent were working on asﬂlgned tasks. A majority of the

pupils (89 percent) were observed as doing seat work, ' 1

silent reading, or listening. NEWB teachers maintained at ‘ ;
' the vendor inservice meeting that pupils' group work on

the NEWB materials was part of the activity. However,
g . group work was not observed during the school visits.

Pupil Responses ‘ o \

Activity teachers reported that a majorlty of the1r puplls L
(80 percent) were actively and cooperatively interested in
the NEWB activity format. Eleven percent of the pupils
were interested but not act1ve1y involved in class

actlv ties. The remaining nine percent were not
notlceably 1nterested ‘oY were not1ceab1e uncooperatlve.

' - A sample of non-Tltle I teachers' opinions on NEWB pupil
’ participants' attitudes showed an improvement in, attitudes
toward school, acaderic work, and personal respons1b111ty. = )
With the available attitude data, at least 70 percent of
‘the pupil participants improved,in one of the three
att1tude measures. o '
AN ] T

‘ Title Inand Regular Staff Communications . R

, All of the act1v1ty teaqhers communlcated ‘regularly with .

: e non-Title I staff about their pupils' progress. Informal - ’

r .’ meetings were held daily by two act1v1ty teachers, ‘weekly

¥ . by two. teachers, and monthly by one teacher. Most of the :

' non-Title I teachers with pupils in NEWB (90 percent)

‘L ; 1nd1Cated that NEWB teachers shared information on their
pupiis' progress. Seventy-nlne peércent of ‘the non-Title I
teachers with pupils in the act1v1ty reported- that the
NEWB act1v1ty teacher ‘gave a special presentation on the

act1v1ty format. . v . .

<




ILP maintenance was an ongoing effort b tween NEWH
teachers and non-Title I teachers with pupils in the
activity.

| . |
| PARENT INVOLVEMENT

i

Eighty-two percent of the surveyed $arents reported that
they were aware that their ch11dren!part1c1 ated in the
NEWB activity. A majority (85 percent) had\visited their
children's regular classroom or teacher dur ing the school
year. Approximately 60 percent v1spted theirxr children's
spec1a1 Title I classroom or teacher. More than half of
these parents (59 percent) indicated that they worked more

"with their children on reading sk1lls during the fiscal

1980 school year than the previous {year. Close to 80

‘percent assisted their children w1rh homework as’signments

daily or weekly. Many parents (70/percent) - -beliieved that
their children used their free time in a more useful way.

Parents (72 percent) rated overall activity effectiveness
as excellent or good, and they believed that their ‘ = =

_children achieved more academ1caliy because of t e NEWB

activity. A majority of these surveyed parents thought
that the activity should be continued.' Despite the

' positive responses from many of the parents,.the NEWB

activity did not meet the two parent objectives.
|

\

PARTICIPANT ACHIEVEMENT : \

The overall read1ng achievement ga1ns for the New ery

activity are 111ustrated in Table 1.

mABLE 1. ITBS ACTIVITY OBJECTIVES (N=365)
. : j . ‘:
. _ Cy Activity Obﬂective
Objective \ Criterion  Result \~Met
! : i . ‘

Vocabulary subtest: : - ‘ ; - !
-Percent of Pupils wlth . . .
- Standard Score gains 60% 55% No

v

rReading _ Comprehen51on subtest-
-Percent. with Standard

Score gains : 60% 58% . No
-Mean grade- equ1va1ent : o - .
~gain 8 mos. ; 8 mos. Yes

d
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Overall, the NEWB activity had a mean grade-equivalent
gain of eight months, which met the-evaluation objective.
All age cycles except age cycle 14 met this objective, as
did five of the six participating schools.

However, the other achievement objectives--at least 60
percent of the pupils will have positive standard score
gains in reading comprehension and vocabulary--were not
met. Only age cycle 12 pupils met the standard score
objective in reading comprehension, and only age cycle 14
pupils met the vocabulary objective. Standard scores on
the pretest indicated that the average pupil in NEWB was'’
above-average for Title I, and an examination of the
tables in Volume 2 shows that NEWB was most successful
with helping the eligible pupil who was above-average for
Title I but well below the citywide average.

1

COST EFFECTIVENESS

Newbery had the lowest cost per pupil, $521 or' $3.96 per
pupil instructional hour, of all the pull-out reading
activities. 1In terms of achievement results Newbery was
low-average as a pull-out activity, because of lower grade:
equivalent gains for the upper age cycles and poor
standard score gains. However, principals and activity
staff viewed the activity as effective in the sense that
upper age cycle pupils were given good literature to read.
Schools which selected the activity were seeking an ,
activity which would stimulate reading or upper age cycle
pupils, -and these schools apparently did not want a
pull-out activity which simply emphasized reading skills.

SUMMARY, COMMENTS, AND CONCLUSION

o Newbery was viewed as effective by a majority of

principals and activity teachers. Reading achievement
gains were low average and not enough pupils made adequate
gains in reading comprehension or vocabulary. Some of the
Newbery award books were too difficult for the pupils. '5
Some of the activity teachers had to supplement activity
materials to assist pupils in thelir learning of new
reading skills. Also, pupils relied too much on’ ,
audiovisual NEWB materials thus diminishing the goal of. !

= , ‘ the activity which was to read good children's
literature. ’

Vendor inservice meetings were considered beneficial by
the activity staff. NEWB teachers were given the.
opportunity to share effective teaching techniques and
materials at vendor inservice meetings. Vendor service
was considered. very effective by a majority of principals
with the activity in their schools. o .

’ @
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RECOMMEMDATIONS

Sehunls which select the Newbery activity should be
alinwed to choose Newbery books which best meet the
reading skill needs of thei. pupils.

- Teachers who are selected for the Newbery activity should
have an adequate background in children's literature.

- NEWB audiovisual materialS'shbuld not be used as a
substitute for reading NEWB books.

NEWB
book
what

teachers should institute group discussions.on each
in order to lead pupils to a better understanding of
is read and to increase vocabulary.

This Title I activity has been assessed as being capable
of meeting the needs of the local schools' Title I
participants in selected situations. If a more effective
activity is available, which is consistent with teachers'
and pupils' needs, replacement is recommended. .

-
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‘A KINDERGARTEN AND PRfMARY LEVEL PROGRAM
OF INDIVIDUALIZED INSTRUCTION WITH AUGMENTED STAFFING

ACTIVITY DESCRIPTION

Individualized Instruction with Augmented Staffing (AS-KP)
has been a Title I activity in Chicago since 1967. 1In
"fiscal 1978 it became: two activities separated by age
groups, one for kindergarten and primary and the other
for intermediate and upper level pupils.

* In fiscal 1980, AS-KP was implemented in 68 public schools
serving approximately 4,140 pupils. Responsible for the
activity were 243 teachers, 125 of them funded by Title I,
.and 125 aides. There were two options for kindergarten:
the half-day option was present in 12 schools, the
whole-day option was selected by six schools. The
activity was chosen for‘:all primary age cycles, including
older (age cycle nine) pupils.

This activity was designed to enable t=2achers to A
individualize instruction to accommodate a variety of .
‘learning styles and meet the educational needs of the

. pupils by providing. a’ small-group class structure. ' Each

- group of {30 Title I eligible pupils was to be divided into

two classes of fifteen each. The two teachers would share

the service of an aide. 1t was preferred that each class

have its own room, but in several schools two classes co-
existed in one room with a divider. Instruction was to

include the regular Chicago curriculum as well as supple-
mentary reading and _language components keyed to ‘

" individual needs. Monies varying from $20 to $25 per

pupil, for supplementary locally-selected materials and : .
supplies, were to be allocated as part of the activity. ' -
The- teachers and aides in- this activiyy were provided a--’
minimum.of three days of inservice training by their

respective district Title I coordinatcrs. These

iAservices varied from district to district, as did the
activity from school to school. The digtrict coordinators’

also provided assistance, and guidance to the teachers and
administrators throughout the year. -y

n
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ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection:

'Fthem,

Because there were no designated materials or instruc-
tional approach, AS~KP was primarily chosen for its self-
contained structure and small class size. Interviews with

- administrators showed that most believed a self-contained
_situation! is the most beneficial for primary level pupils
-and that Feduction of class size is essential to really

help the slow pupil. Several principals reported that
they placed their .slowest pupils in AS-KP rooms, and *
pretest standard scores indicated that this was generally

S true.

About one-third of the schools that selected this activity
were new to the activity. Continuing schools appeared to
be relatively unconcerned about good achievement results,
for only one of the twelve schools that had had almost no
gains on the Iowa Tests of Basic Skills. (ITBS) 1n flscal
1979 dropped the act1v1ty

In1t1at10n of Instruction

Although~ihstruction in AS-KP began in all schools in
September, there were somie problems with full implementa-

‘tion. Shortages of materials, equipment and supplies were

reported in one-fourth of the schools as late as
mid-October. . At that time, five schools were Stlll
w1thout ass19ned aides. 5
Pupil selection presented a problem for full implementa-
tation in only two schools. Kindergarten-°pupils were
selected on the basis of lowest scores on the Kindergarten

Checklist. Most prlmary pupils were chosen on the- bas1s
of their placement in the lowest Chicago CP/ML levels.
Many principals‘reported choosing pupils:who were most
immature. Three principals reported their AS-KP classes
served low achieving bilingual pupils. In all, 57 percent

that -they placed their slowest pup1ls, as perce1ved by

of the principals reported in the Administrative Interview
&n this activity..

Staffing

Since this activity functioned as a regular classroom,
with the exception of the small enrollment and
supplementary reading, staffing of this activity presented
no problem, as reported by the principals. Responsés to
the Principal's Evaluation Form revealed that teachers in
this-activity were not rated as effective as were those in
the average Title'1 activ1ty,'however, only three percent
were consldered 1neffect1ve. _

25-2
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Spring classroom observations of AS-KP revealed that the

-average rating for teacher effectiveness, on a scale of
one to five with one being least effective, was 2.75.
- This was below the average rating of 2.99 for all Title I

teachers. It suggests that the best teachers were not
always assigned to this activity.

According to the Teacher Questionnaire the average. teacher
in AS-KP had taught in this activity for more than two
years. However, more than three quarters of the aides
were new to.the act1v1ty. :

Inservice Training

Because inservices for this activity were the responsi-
bility of the different district Title I coordinators,
there was no uniformity of inservice quality or content.
This diversity may account for the lower-than-average
rating that principals ass1gned the AS-KP 1nserv1ces on
the evaluation form.

Teacher questionnaire responses showed 84 percent rated
the district inservices as good or very good. Almost all
of the surveyed aides also felt the inservices were good.
Individual on-site consultations by the coordinators were
reported to be very helpful. About half of “the teachers
reported having attended vendor inservices, pdssibly to
help select or implement the AS-KP program. These
inservices were not viewed as being very helpful on the
average, although teacher remarks indicated a need to know
more about different supplementary materials.

Significantly,'in spite of the high ratings for the
inservices, only 75 percent of AS-KP teachers, as compared;
to 83 percent of all Title I teachers, said the inservices
improved their classroom instruction. This suggests that
the ihservices were not always directed toward the, =
classroom (or teacher) needs. In fact, most distrlct R
inservices were quite general in:nature and’ dombined
teachers serving pupils of all ages from five “through .14.
Perhaps there should be separate inservices for teachers
of kindergarten and ‘primary pupils that would give more
specific classroom instruction -help.

Y

%
€

INSTRUCTIONAL PROGRAM

Facilities, Eqpipment} and Materials_

In 75 percent of the schools W1th AS- -Kp, classes were held
in ordinary classrooms. In the remaining schools,
classes were in shared classrooms. In most cases, the

- 25-3 1835




evaluators who observed the classes judged these shared
facilities to be somewhat less than adequate for
successful implementation of the activity. Exceptions to
this perception were cases where the. original classroom
was large enough to encompass two classes.

Equipment and materials varied from school to school,
since these were school-selected items. Principals felt
the materials and equipment were merely adequate. Even
though two-thirds of the teachers had selected them,
teacher ratings of the quality of the instructional
materials were lower than the average for Title I. This
could reflect ‘a'lack of adequate money to spend for the
most desirable materials or it could mean that not enough
information for intelligent selection of appropriate '
supplementary materials was available.

Teachers were asked to indicate what supplementary reading
materials they used. Responses varied from none, to a
potpourri, to specific materials which were the basis for
other vendor-serviced activities in Title I. Many
teachers commented that they needed to supplement the
materials with purchases -of their own in order to provide
adequately for individual needs. : '

Only 62 percent of the teachers felt they had materials
-that enabled them to individualize instruction adequately,
30. percent felt it could be done with d1ff1culty, and
eight percent said they couldn't individualize instruction
at all. Correlation of instruction with the Chicago CP/ML
levels was considered to be much easier in AS-KP than in
most activites.

Efflcxencx of Ogeratlon

:

Overali AS-KP operated as an average self—contaxned Title
I actxvxty As revealed in fall and spring classroom
observations, about one-third of the time in AS-KP
classrooms was spent in whole class instruction or .
supervision and one-third in partial class instruction.
Seatwork was the predomxnant pupil task observed (44
percent of the cases) and most of these pupils were.
working on worksheets or from the chalkboard. Rooms were
generally attractive and assignments given clearly.
Several ‘observers noted that ‘there was little to distin-
guish an AS-KP room from a reqular classroom except for
the class.slze.n ;

S N . -

The evaluators who did. the observatxons were asked to rate
the degree of good 1mpiomentat10n on the part of the
teacher. Of the 137 obse::ations, the average rating was
a.little less than "sound implementation."™ This may have
been because of the lack of individualization which

was supposed 'to be a part of this activity. ’

25- 4
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- Teachers were asked to compare AS-KP with other Title I
activities as to effectiveness. Sixty-eight percent of the
responding AS-KP teachers rated it as being "very
effective™; 75 percent of a11 teachers in Title I rated
their activities as being "very effective." Also, fewer
teachers than in most activities indicated that they'd
like to teach in the activity again. Thus,. teacher
perceptlons of AS-KP were not generally positive.

Teacher a1des were not present in half of the observa-
tions, as one might -expect since they were shared between
two rooms. The aides were used for a var1ety of purposes,
but they reported their duties as belng focused on
assisting pupils in some way. Almost all of them
1nd1cated that they assisted pupils individually with
learnlng tasks, and most of them conducted small group
instruction or practice. Teacher directions were not
always perfectly clear to some of them, but all of the
aides felt the teachers had confidence in their skills.
Overall, 90 percent of the aides felt comfortable with the
Title I teacher and were satisfied with the assigned
responsibilities. '

Pupil Resgonse

A majorlty of pupils in AS-KP were generally observed to
be attentive, but from 10 to 20 percent were perceived to
be below-average in attention, some of them completely Off
task and obstructive. . Given the size of an AS-KP class,
this translates to one or two pupils per room and is not
surprising considering the kind of pupll (lowest
achieving) who was typically placed in the activity.
Certainly the shared classroom situation had an effect on:
the level of pupll attention also. ix
Most of the observers could not Judge whether classes were
pupil or subject oriented. Student 1nput, whlle not
generally rejected, was not eagerly welcomed “by the
"teachers either. 1In only 13 percent of the observations:-
was there recitation or oral reading, surprisingly low ‘for
a program for young puplls.

Teachers were asked to rate the. pupils' interest in the
act1v1ty. By their estimates, about three-fourths of the
.pupils were actively and c00perat1ve1y interested. They
~“indicatéd that an average of one or two pupils per
classroom was uninterested or uncooperative. yﬁ?s
correlates well w1th the observatLonal data.

A sample of parents revealed that almost all of them
regularly helped their children with -homéwork, suggestlng
that the children were willing to work at home.

3
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Sixty-eight percent of the parents'said'the children had

achieved more than if they had not be in the activity.
This percentage was much lower- than that in other
self-contained Title I activities. Parents were also
asked to rate the activity. There appeared to_be some
dissatisfaction for, compared to the average response for

. all of Title I, fewer gave it an excellent rating and more

rated it only fair. -

PARENT INVOLVEMENT

Parents of AS-KP pupils were, according to teachers, as
interested in the activity as were most parents of pupils
in self-contained activities; i.e., 34 percent were
actively interested, 36 percent were interested but not
active, 23 percent were not interested, and 7 percent were
uncooperative. About)two-thirds of the surveyed parents
had discussed their children's progress with the teacher.
Communication between the home and the Title I teacher was
good, as was true for all Title I self-contained
activities. ’ )
Only three-fourths of the parents were aware that th R
child's participation in a class of only 15 pupils was due

to Title I. All sampled parents responding to a

_questionnaire had visited the child's classroom. Most of

them worked with their child at. home.

PARTICIPANT ACHIEVEMENT

Because this activity served young pupils who were tested
with several instruments, achievement assessment must be
viewed separately for each test.' Gain scores on the ITBS
provided a measure of the academic growth of age cycles
seven and above. ‘

As shown in Table 1, all of the ITBS objectives were met
or almost met by the activity as a whole. Thus, on, °
average, the achievement needs of these pupils appeared to
have been met as well as . in most Title I activities.

Mean reading comprehension gains for individual schools
varied considerably for this activity. One school had no
gain and the others ranged from one month to 2.2 school
years. Six schools. had mean standard score gains of more

- than 10 units, mean grade equivalent gains_of more than

one school year, and improved the percentile rank of all

‘or almost all of the pupils in AS-KP. 1In contrast, 11

schools had a loss in average standard scores, almost no
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N = 1187)
- /

/

' . Activity Objective
Objective Criterion Result Met

Vocabulary subtest:
-Percent with -Standard '
Score gains - , 60% . 62% Yes
Reading . Comprehension subtest: ~
-Percent with Standard
Score gains 60% . 59% No
-Mean grade equivalent gain 8 mos. 8 mos. Yes

Mathematics Totai:
-Percent with Standard

Score gains : 60% 61% Yes
-Mean grade equivalent gain 8 mos. 8 mos. \\xgs

grade equivalent gains, and decreased the percentile rank
of most of the pupils. " Thus the range of individual
school achievement can be seen to be very wide and the
teacher and the supplementary materials to be of utmost
importance to successful impleémentation of AS-KP.

The Comprehensi?e Tests of Basic Skills (CTBS) was Lo ST
administered to kindergarten and age cycle six pupils.
Results were computed as standard scores based on a ‘ B

national mean of 50 and a standard deviation of about 21.

AKindergartén:pupils in AS-KP had a mean éééhbard score of
39 in reading and 42 in mathematics, showing they tested
as low-average. In all, 26 percent of the kindergarten

- pupils scored above the national mean in reading and 40

percent in mathematics. There was a considerable 'spread
of scores, with scores in each stanine. }

Age cycle six pupils had a mean -standard score of 37 in
reading and 42 in mathematics, whichiwere also low-
average. Twenty~six percent scored above the national
mean in reading and 37 percent in mathematics. Here, too,
scores were spread over all stanines. - )

Ay

COST EFFECTIVENESS

This activiti-cost $1,213 per pupil making it one of the -

most expensive Title I activities for fiscal - 1980. It met. -
the needs of many pupils in many schools and was v . - ‘
considered by several principals to be an.eff ctive ‘use of /A

"+ the money. . . ' )

-
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Other alternatives, however, should be considéred when’
examining costs. Developing Language Arts Skills at the
Kindergarten and Primary Level (DLAS), an umbrella
activity offering three self-contained activities within
it, also served kindergarten and primary levels. One unit
of this served 60 pupils for a cost of $989 per pupil, .
more than $200 per pupil less than AS-KP. In fiscal 1980,
19 schools served at least 60 pupils (2 or more units) in -
AS-KP, and 10 of the 19 used materials which were the same
as those used in one of the-activities in DLAS. 1In these
schools, consideration should have been given to choosing
the specific activity desired under the/DLAS umbrella, for
it would have cost $13,500 less and would have enabled the
teachers to be trained in the specific approach. :

- SUMMARY AND CONCLUSIONS

The self—containea approach of AS-KP was perceived by
many pr.ncipals to serve most effectively young children .
who were the most in need of reading help. : '

On thelaverage,vteacﬁeré‘fﬁ’BS-KP were judgeﬂ—to—be44i
somewhat less effective in classroom instruction than
those in other activities.

In fiscal 1980, 25 percent of the schools with AS-KP had
shared classrooms; these situations were judged to be less
than desirable. ‘
Inservices varied between districts and, while highly" '
rated, often weren't perceived by teachers or administra-
tors to help class instruction. B ‘ :
Achievenient varied greatly,from school to school, suggest-
ing that the activity was poorly implemented in many
schools, although it was effective in others. - -
AS-KP was one of the mostgexpensive Title I activities
and, for many schools, was not cost-effective. :
4 A ‘ ) ‘

-~

RECOMMENDAT IONS

Teacher selection is critical to the successful implemen-
tation of this activity; teachers should have-a good
"knowledge of the teaching of reading “so’they can help
select the appropriate materials and can use appropriate
instructional strategies. ' )

. . . ¥ ) R P .
Separate inservices for kindergarten and primary teachers—
should be provided and should be designed to help teachers
wit!: classroom management and instruction.

25-8




Wherever goséibleb separate classrooms should be provided
for each pupil group if this activity is chosen.

This activity is capable of meeting the needs of the
kindergarten and primary pupils in Title I and should be _
continued where it is successful. However, achievement
results should be examined by each principal before
continuing this activity year after year. .o

o
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AN INTERMEDIATE ANb UPPER LEVEL PﬁOGRAM
OF INDIVIDUALIZED INSTRUCTION WITH AUGMENTED STAFFDNG

.

AC’&‘IVITY DESCRIPT ION

Ind1v1duallzed Instructlon with Augmented Staffing (AS-1IU)

was designed to augment the regular teachlng staff by

praviding oné teacher and one teacher aide.in .addition to
th board-funded teacher for each group of 32 intermediate
an upper level pupils. In fiscal 1980, Augmented

ngfing s 14th year in Title I, 73 publ;c schools
implemented AS-IU 1nvolv1ng 124 Title I teachers, 124
board-funded teachers, 124 teacher aides and 3,968 pupils.
An additional classroom was to be prov1ded for each Title
I ¢lassroom.

Schools 1mp1ement1ng AS-IU were expected to design their
own curriculum, to provide maximum readlng'lnstructlonal
time, and to offer individual help for each pupil. To
provide an individualized instruction program, teachers

- were advised to administer a diagnostic test in reading

and mathematics to participating pupils. TInstruction was

. then to be planned and provided according to the pupil's

diagnosed strengths and weaknesses. Various instructicn
materials, methods of presentation, and assessment
techniques were used to allow each pupil to progress at

~his own rate. Teachers responsible for instruction were

to allocate maximum time to language development, the

" improvement of readlng, and associated communlcatlon

skllls.

-~

* 'ACTIVITY ORGANIZATION AND MANAGEMENT

Implementation

From all accounts, instruction in AS-IU began by the

$econd week of, September. This early initiation of

instruction was possible since many of the schools with

. this activ1ty had used it for several years and thus many

of the implementation procedures were known to them. The
schools that selected the activity cited the activity's
instructional emphasis and methods as the primary reason
for their choice.- In addition, according to the
principals who were interviewed about their selection of
Title I activities, a number of features made AS-IU a.
popular choice with schoolsg. These were: (1) the small
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class size, (2) the availability of a half-time teacher

aide, and.(3).the provision allowing schools to _use . ., _.__ ...

locally selected materials as well as the best talents of
° the local school staff. C .

Staffing

The activity was intended to involve 124 Title I teachers.
However, this appears to have been modified at the time of
implementation for the,records indicate 129 teachers were
finally engaged to operate activity classes. The previous
Title I experience of these teachers averaged l.4 years.
This low level of experience in Title I activities
probably indicates the extent to which transfers of
teachers within the school system affected AS-IU. In terms
of general teaching experience and professional
qualifi-cations, however, the activity teachers were above
average. This assessment was made by 53 principals who
completed the Principals' Evaluation Form for Title I
activities. - T ,

With respect to the assignment of teacher aides,-it
appears schools were unable to fill all their positions.
Accordipng to information from the Teacher Questionnaire,
approximately three ‘percent of the activity's teachers
reported operating- the activity without the required
teacHer aide. The experience level of the teacher aides
. in the activity appears to have been éven less than that
of teachers. Of the 61 teacher aides who completed the
Teacher Aide Questionnaire, 78 percent reported being in
their first year, thus a large number of teacher aides may
have been still in the process of learning how to operate
a an individualized instruction program.

Inservice Training

In order to facilitate operation of AS-IU and to enhance
its effectiveness, an inservice training program was
provided. These inservices were provided in each district
by the district Title I coordinator. ‘There were mixed
feelings, however, regarding the quality of the inservice
program. Although 84 percent of the teachers and about 30
percent of ‘the teacher aides rated the inservice meetings
attended as either good or very good, twenty-two percent
of them did .not believe the inservice program, in general,
improved classroom instruction. It is only natural to
find mixed reactions towards the inservice component of
the activity, since the teachers were reacting to ™

dif ferent meetings arranged in different districts for

di f ferent teachers. Among principals, 53 rated the
inservice program slightly above average. This indicates
a general agreement with the teachers in that among
principals as well as among teachers there were mixed

-
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feelings towards the effectiveness of the AS-IU inservice
program as it related to improving classroom instruction.
While some felt the program was effective in meeting
teacher needs, others did not seem to share that
viewpoint.

INSTRUCTIONAL PROGRAM

During.the fall, a total of 169 observations were made of
activity classes to obtain a comprehensive and detailed
picture of the prevailing classroom environment in AS-IU.
In spring, additional visits were made as a follow-up of
the earlier observations. The most important findings are
discussed below.

Organization

The facility used for this activity was found to be a
‘regular classroom in 95 percent of the observations. 1In
five percent of the cases, evaluators observed unusual
space used for classes, such as hallways qg?élosets. In
12 percent of the observations, two class groups shared
the same.room. Schools that used unusual .space, rather
than combine groups in the same room, were probably
reacting to the requirement in the activity description
for schools to provide an additional classroom. The
predominant class size in this activity was 1% pupils per
group, conforming to the general design of the activity.
Thus, where two class groups shared the same room the
number of pupils averaged 30 pupils per room. With .
respect to the age cycle of the pupils, evaluators
observed more intermediate age cycle pupils than pupils in
the upper age cycles. This finding was not surprising
since preliminary plans in Reading: Top Priority had
indicated such a situation would exist.

Of the 169 classrooms visited, the teacher was present
with the class in 92 percent of the cases. The teacher
was absent from school in four percent of the obser-
vations. In four percent of all cases, the teacher

was either on field trips or attending a district
inservice meeting. There is very little evidence to
indicate that activity teachers were used as substitutes
in other rooms. '

In the instances where the teacher was absent from school,
the evidence indicates that the class was covered, A
number of methods were used: providing a regular
substitute teacher from the Céntral Office (36 percent);:
using the local school staff (18 percent); combining two
class groups (18 percent); cancelling the Title I class
(18 percent); and assigning the teacher aide to be in
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charge (10 percent). These figures indicate that
cancelled classes were less frequent than was custopary in
other Title I activities. =

In 75 percent of the cases where teacher aides had been
assigned to AS-IU, the aide was either in one of the
assigned rooms or at duties outside the classroom but
related to the activity's operation. The aide.was said to
be absent from school in 12 percent of the observations,
which was a little more often than in other Title I
activities. 1Instances where the teacher aide was assigned
duties unrelated to the operation of the activity
accounted for eight percent of the observations and in a
further five percent the aide's duties could not be
explained. )

3

Implementation of Instruction

¢

During the fall observations, special attention was given
to methodologies and strategies in the various activity
classes. Evaluators found that reading was the subject
emphasized in 64 percent of the observations. Mathematics
was emphasized in 20 percent of the cases; and in 16
percent some other subject was being studied. These data
suggest that the major focus of classroom teaching was
reading, with mathematics taking second place. This
finding appears to be in line with the purposes for which
the activity was designed and the needs to be served.

" £ -
The atmosphere in the classrooms visited was considered to
be typical of other classrooms in general. The effort of
teachers was rated average. An average rating was given
also to the clarity and appropriateness of lessons taught
in the clasrooms. The degree to which individualization
seemed to take place in the rooms was rated ‘a little 'lower
than average. This finding is surprising since AS-IU'is
the one Title I activity in which individualization had
been expected to be at the highest level, in keeping with
the mame of the activity.

Classroom Management

-

Within the activity classrooms, the common practices in
the arrangement of pupils for instruction appear to have
been primarily the whole class method, followed by partial
class groups, particularly when the teacher aide was
present. The teachers' activities included providing
instruction in 66 percent of the observations, super-
vising pupils at learning tasks (22 percent), housekeeping
(4 percent), marking papers (3 percent), disciplining (2
percent)’, and testing (2 percent). Thus, it appears most
of the teacher's *ime was spent on teaching and super-
vising. Correcting pupils behavior or disciplining did

-
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not _seem to occupy much of the teacher's time and such
instances were rarely observed. Much of the paperwork,
apparently, .was done_by the teacher aide. The role of the
teacher aide, in addition to marking papers, was observed
to include instructing groups or individual pupils,

supervising pupils,and housekeeping.

Materials Used

The materials used in AS-IU frequently included workbooks
and worksheets (27 percent of all observations), textbooks
(22 percent), chalkboard and charts (15 percent), and
manipulatives and other materials (5 percent). 1In 29
percent of the-observations, no materials were used. The
finding of no materials in use ‘s not surprising, since
these observations were based on what individual pupils
used at the time evaluators were in the rooms. By
comparison, the percentage distribution of materials used
in other self-contained activities was: workbook or
worksheets (29 percent), chalkboard and charts (18
percent), textbooks (17 percent), miscellaneous (6
percent), manipulatives (2 ‘percent), writing materials (1
percent), hardware (1 percent), and learning kits (1
percent). The percentage.of observations where no
materials were in use in the other self-contained
activities was 25 percent. Thus the differences between
AS-IU and other self-contained activities appear to be
small in as far as materials are concerned. '

‘Level of Pupil Involvement

The activities of pupils in the AS-IU activity classrooms
included seat work or desk excersises (55 percent),
listening or watching demonstrations (20.percent),
recitation (10 percent), silent reading (6 percent),
taking tests (5 percent), and other -activities (4
percent). The extent of pupils' involvement was indicated
by being on-task, in 91 percent of the observations and
waiting for tasks or being off-task in 19 percent of the
cases. This picture of pupils' level of involvement does
seem to have conformed to the general pattern of behavior
in self-contained activities in general. ) o

PARENT INVOLVEMENT

A Parent Questionnaire was distributed to a random sample
of parents of Title I pupils to measure the extent of
their involve-ment in Title I activities. Eighteen of
those who returned the questionnaire responded to items

‘dealing with AS-IU. All the respondents indicated that

they were aware of their child's involvement in the Title
I activity and they all had visited their child's room.
Fifty percent of the parents worked with their child at
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home gut less than one-half (47 percent) believed their
child had achieved more in school in fiscal 1980 than in
previous years. On the question of whether the activity .-
should be continued, 94 per®ent of the respondents were
favorable to the idea. Thus the data suggest a state of
ambivalence on the part of parents. The majority of them .
would like to see the activity continued, and yet they are’
not sure if the activity really helped their child. 1In
spite of the ambivalence on the part of the parents, it
appears the two objectives dealing with parental

. involvement in the activity were successfully attained.’
That is, the 65 percent objective expecting parents to
visit their child's teacher and the 90 percent expectance
level for the parents to be aware of their child's
participation in the activity were both met.

-

PARTICIPANT ACHIEVEMENT

Reading Comérehension Gains

Table 1 provides information on the extent to which AS-~-IU
was effective in meeting Title I reading objectives. The
table provides information on pupils tested on the

Iowa Tests of Basic Skills. Complete tabulations of these
data and explanations of terms appear in Volume 2 of this

report.

TABLE 1. READING COMPREHENSION RESULTS BY AGE CYCLE

Number Pretest Posttest % Having Grade- ‘
Age of Standard Standard Standard equivalent
Cycle Pupils Score Score Score Gains Gains
8 34 239 241 44 o7
9 522 231 234 . 56 .6.
10 724 - 230 233 ., 59 .7
11 580 230 233 ) 64* . 8%
12 536 231 234 62* . 8%
13 423 231 235 - 63*% 1.0*
147 177 _ 229 233 69*% . 9%

Table 1 presents results only for those pupils for whom

it was possible to match pretest scores with their
posttest scores. For each age cycle, the number of pupils
with matched scores represents no less than 76 percent of
the pupils who were reported in the activity and more than
91 percent of the pupils whose posttests were reported.

An asterisk appears if an evaluation objective was met.

AS-1U appears to have been effective in improving reading
comprehen'sior) ékills of pupils mostly at the upper age
197
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cycles, 11 through 14. These four age cycles exceeded the
objective that 60 percent achieve standard score gains and
the objective requiring eight grade-equivalent months of
gain. ’

None of the remaining age cycles, 8 through 10, met the
‘criteria for either the standard score or the eight months
reading objective. Although- each of the three age cycles
appears to have made some improvement between’ the pre-and
posttests, the gains made were not significant enough and
| the proportions of pupils improving their achievement were
’ not sufficient to meet the criteria.

L

Vocabulary Gains

N Table 2 provides information on the extent to which AS-IU
\\ effected an improvement in vocabulary knowledge among
N Title I pupils.

FABLE 2. VOCABULARY RESULTS BY AGE CYCLE

N . "Number Pretest Posttest % Having Grade-
~, Age of Standard Standard Standard equivalent
Cycle Pupils Score Score Score Gains Gains
8 33 - 240 243 73* 1.0*
9 538 . 235 237 54 .5
10 729 233 235 © 53 .6
-11 582 233 235 51 .6
12 537 233 234 55 .6
13 413 231 235 61* 1.0*

14 - 174 230 234 Co6l* - T.9%

The table indicates that ége cycles 8, 13, and 14 attained

the standard score vocabulary,objective and the grade-
equivalent gain objective. Age cycles 9 through 12 do not
appear to have done as well as the other pupils. Although
each one of these groups made a slight improvement,

- . neither the standard score nor the grade-equivalent
objectives were met.

3

Mathematics Gains

For pupils in age cycles 8 through 14 the goal of AS-IU
was to improve the pupils' mathematics competency in
problem solving and computation skills by at least 8
months. Further, the objective specified that 60 percent
of the pupils would achieve a standard score gain in

éi mathematics. as measured by the Mathematics Total score on
the ITBS. Table 3 provides information on the extent to

which these objectives were met.
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TABLE 3. MATHEMATICS RESULTS BY AGE CYCLE

Number Pretest Posttest % Having Grade-
Age of Standard Standard Standard equivalent
Cycle Pupils Score Score Score Gains Gains
8 34 247 248 47 .7
9 539 239 239 53 .6
10 707 237 237 48 .6
11 578 234 236 57 . 8%
12 528 . 234 234 49 .7
13 418 232 235 61* ' .9*
14 172 . 229 233 60* .8*

The table indicates that the only pupils who seem to have
profited in mathematics in a significant way were the

pupils in age cycles 13 and 14. Sixty-one percent of the
- 13-year-olds and 60 percent of the l4-year-olds met the
. standard score objective. In terms of grade-equivalent
gains, the 13-year-olds gained 9 months and the
l4-year-olds gained 8 months. All other age cycles failed
to meet the criteria for either the standard score or the

‘grade-equivalent objective. These results indicate that
the mathematics objectives were not achieved by AS-IU.

CONCLUSIONS AND RECOMMENDATIONS .

The AS-IU activity appeared to be a popular choicée with
schools for a number of good reasons. First, the small
class size provided an opportunity to give pupils
individual attention. Second, the activity provided an

_opportunity for teachers to make their own decisions in

. the selection of materials deemed effective with Title I
pupils’ in their school. Third, the activity provided the
teacher an opportunity to structure the entire school day,
rather than just part of it, according to the needs of
pupils.

The extent to which the opportunities provided by the
AS-IU activity were utilized . advantageously in the =
classroom, however, remains in doubt. So far, the
evidence available seems to suggest that the degree of
individualization of instruction is below expectations.

. One of the contributing factors to the lack of full
implementation in many of the activity classrooms may be
the teacher transfers of recent years. These resulted in
a situation where many teachers probably unfamiliar with
the techniques of individualized instruction replaced
those who were being trained. 1In addition, the process of
individualizing instruction probably requires much more in
the way of teaching devices than is generally realized.
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So far, too much reliance seems to be placed on workbooks
or worksheets, and to a lesser extent on the textbook. It
would seem that this activity, which catered to some of
the neediest of Title I pupils and was designed to
individualize instruction, needs to have at the disposal
of the teacher a sufficient variety of materials and
equipment to suit the varying learning styles of the
pupils. ’

In as far as the achievement of pupils is concerned, the
effectiveness of AS-IU remains in the average category for
Title I. In fiscal 1979 the achievement gains for pupils :
were average for Title I pupils; at the upper levels, o
however, the gains were above average. In fiscal 1980,
older pupils had below average gains for Title I pupils,
but continued to do better in all areas and younger pupils
. continued to fail to attain expected levels. If the
activity had been fully implemented, the aberrations in

the achievement of pupils of various age cycles might be
attributed to the differential effects of the AS-IU
activity. Such a statement, however, cannot be made

unless the activity has first been fully implemented

across all age levels. Hence, all that can be said for

now is that the differences in achievement among the
various age cycles must be a result of some other factor.

In view of the evidence presented in this report, the
following recommendations are made: _ :

The AS-IU activity should be continued. The
concept of individualized instruction offecs a
greater promise to Title I pupils than’any other
alternative.

‘The inservice.component of the activity should
be made more rigorous and augmented with close
supervision in the classroom to éensure that

teachers have the support needed to-implement
the project. ,

Further serious attempts should be made to

supply the classroom teacher with the necessary

teaching hardware, audio equipment and - ’
additional software to the conventional

textbooks, or workbooks, to facilitate the

individualization process.
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ENCYCLOPAEDIA BRITANNICA'S LANGUAGE EXPERIENCES IN READING

2]

ACTIVITY DESCRIPTION

Encyclopaedia Britannica (BRIT) was one of three self-
contained approaches in the Developing Language Arts
Skills at the Kindergarten and Primary Levels activity.

In fiscal 1980, its fifth year in-Title I, BRIT was
purchased by nine schools for 60 kindergarten and 600
primary pupils. The kindergarten option, purchased by one
school, was taught by one board-funded teacher, one Title
I teacher, and two aides in two half-day classes of about
15 pupils each. At the .primary level, ten Title I
teachers and 20 board-funded teachers, each with a teacher
aide, taught classrooms of approximately 20 pupils each.

Materials used for £his approach were published by BRIT.
The schools provided a projector, record player, and art
supplies as well as the basal readers.

The emphasis in the kindergarten option was on pre-reading
skills. The primary option focused on a detailed language
program including decoding, word-attack, vocabulary, and
word construction 'skills.

_BRIT provided six days of inservice for new teachers and
aides; four of the days occurred before implementation and
two days during the school year. Continuing teachers
partitipated in three of the inservice days.

ACTIVITY ORGANT;ATION AND MANAGEMENT

Program Selection .

Encyclopaedia Britannica was selected by principals to fit
the needs of their school and to serve their lowest '
achieving primary pupils "in a self-contained setting. One
principal selected BRIT for pupils, who couldn't handle
structured primary programs.

Initiation of Instruction

This aétivity was fully implemented at the start of the
school year; teachers and pupils were selected and .
materials were promptly delivered in adequate quantity for
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all age levels. Two of the nine participating schools,
however, did have problems procuring teacher aides.’
Chicago CP/ML levels and teachers recommendations were the
major criteria used for pupil selection. Low pretest
standard scores as well as staff responses to
questionnaires verified that pupils selected for
participation in BRIT were indeed the most in need.

Staffing

Many of the principals gave the staff assigned to BRIT at
their sghool a lower than average rating. The majority of
responding teachers and aides were new to this activity in
fiscal 1980. Aides spent most of their time attending to
classroom duties. The majority of their time was spent
working directly with pupils, more so than aides in other
Title I activities. Questionnaires indicated there was
'good rapport between the teachers and teacher aides.

Inservice Training

" Inservices as well as on-site consultations provided by
.Encyclopaedia Britannica received the highest rating by
teachers of all self-contained Title I activities. All
the teachers felt that these inservices did improve their
classroom instruction. As in many Title I activities in
fical 1980, the majority of teachers were new to this
activity; therefore, inservice training was a vital
element in the success of this program.

INSTRUCTIONAL PRNGRAM )

Facilities, Equipment and Materials

All BRIT classes operated in adequate facilities.
However, three mobiles were used for this program at one
school. Vandalism-and theft in these mobiles forced the
teachers to transport materials and equipment to the main
school building at the close of each school day.

Teachers and principals rated BRIT materials as excellent.
The quality of these materials as rated by the teachers
and principals was far above the average ratings of

other Title I self-contained activities' materials.

. Teachers were able to individualize instruction with BRIT
materials for all age levels. As in most Title I
activities, there was some difficulty correlating these
materials with Chicago's CP/ML skill levels.y, .. \




-

Efficiency of Operation

Classroom observations in the spring of 1980 revealed that
~the teacher effect within this activity was excellent.
This was one of the highest ratings of all Title I
self-contained activities. 1In that this program was not
‘ , ‘as structured as some Title I activities, selection of an
- appropriate teacher was important. Pupils were observed
in both the fall of 1979 and spring of 1980 as being on
task, attentive, and motivated. Classroom instruction
. was well organized with minimal loss of fnstructional
: time. . , : -

Most pupils were reported by the surveyed teachers to be
extremely active participants and interested in the
materials as well as classroom instruction. Very few
pupils were found to be uncooperative. This overall pupil
rating was the best for any of the Title I self-contained
activities. Observations by evaluators verifi2d these
teacher responses. Over 90% of the observed pupils were
found attentive and working on assigned tasks.

- PARENT INVOLVEMENT

-,

—
Most surveyed parents (92%) were aware that their children
were enrolled in this Title I activity. All of the
parents responding to a questionnaire had visited the
classroom and all wanted the program.to be continued.
Thus, the parent objectives for this activity were
achieved.

PARTICIPANT ACHIEVEMENT

BRIT has become more effective  in the past two years. Why
it was performing better in fiscal 1980 than in previous
years ‘is not totally clear. ‘'In fiscal 1980 pupils with
extremely low pretest standard scores were selected. 1In
fact, BRIT pupils had the lowest standard scores on the
ITBS reading comprehension pretest of any of the primary
level Title I activities (bilingual programs excluded).
All of the ITBS achievement objectives were met as may be
seen in Table 1. ’ ‘

There was a wide range of school averages in grade-
equiv%Aent gains for the five schools which had ITBS

- results: school means of one month to 14 months of gain
were observed in reading comprehension and five to eleven
months in mathematics. Only two of the five schools met
the 60 percent positive standard score gain objective in
reading. On the other hand, all achieved the standard

27-3
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TABLE 1. ITBS ACTIVITY OBJECTIVES (N=154)

. Activity Objective
Objective . ’ Criterion . Result met

Vocabulary subtest:
-Percent with Standard : ' :
Score ga1ns : 60% 63% Yes .

Reading Comprehen31on subtest-

-Percent with-Standard '

Score gains ’ 60% 63% Yes
-Mean grade-equ1valent gain 8 mos. 9 ms. - Yes

Mathematics Total:
-Percent with Standard ‘

Score gain’ 60% 72% .Yes
-Mean grade-equivalent gain 8 mos. 1.0 yr. Yes

score gain objective in mathematlcs» The school with the
lowest achievement encountered administrative problems
t hroughout the year.

CTBS-B results show that only 19 percent of the six-year-
olds exceeded the national average in reading, 20 percent
in mathematics. Overall, tne two CTBS objectives were no.
met, but BRIT fell far below the reading and mathematics
objectives due to extremely low achieving pupils being °
selected -for the program. Achievement data for the
kindergarten program could not be evaluated

) . ‘ '
oo L° "COST EFFECTIVENESS

Self-contalned activities that lower the pupil/teacher
ratio are generally more expensive than pull-out -or
laboratory activities. -The cost per pupil, in fiscal
1980, was -abcat $989 for BRIT pupils. Overall cost were
$652,988. The overall results suggest that BRIT was quite
cost- effectlve. 4

v

y v

SUMMARY COMMENTS, AND CONCLUS IONS

BRIT was selected for very low achieving primary pupils; : .

their pretest standard scorés were the lowest of any of ,
the Title I primary level puplls.




Inservice conducted by Encyclopaedia Britannica received
the best rating by BRIT teachers when compared to the
other Title I teacher ratings. Most teachers were new to
the activity and they felt that inservices did help them
improve classroom instruction. ° ) .
All of the ITBS achievement objectives were met. The mean
grade-equivalent gain in reading comprehension was nine
months. Sixty percent of the pupils achieved a positive
standard score gain.

RECOMMENDATIONS

As this program is not as structured as ‘some of the other
.Title I self-contained primary activities, it is. -
recommended that ‘the teachers selected for this activity
be one who can individualize instruction.

This activity is effective for extremely low

achievers at the primary level. It is recommended for
continuation in those schools where it is producing
des.i_ed effects. v , ;

@
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., - .w CRANE READING SYSTEM

o

Cgs, *@CTIVITY DE SCRI PT ION

Crane Reading System (CRANE) 1is one of the three self-
contained approaches in the Developing Language Arts
Skills at the Kindergarten and Primary Levels activity.
In fiscal 1980, its fifth year of operation in Title I,
CRANE served 240 kindergarten pupils and 1,020 primary
puplls at 13 schools.

Four Title I teachers and four hoard-funded teachers. (all
with an aide) taught two half-day kindergarten classes
each in groups of fifteen. At the primary level, o
seventeen Title I teachers and 34 board’'funded teachers
(all w1th an a1de) taught approxlmately 20 puplls each.

.This activity, like all self-contained activities in *1t1e
I, increased the svhool s staff by providing an extra
teacher. :

CRANE provided multisensory materials for instruction in
reading, listening, writing, and speaking. Reading .
. materials included practice and skill books and readers.
Basal readers were supplied by the local school. Maximum
time was spent on language development, reading readl— i
ness, and developmental readlng.

The CRANE vendor provided one three~hour worﬁshop for
‘instructional staff prior to the program's implementation

as well as one workshop for parents. Additional vendor
service was available upon request.

. : ACTIVITY ORGANIZATION AND MANAGEMENT

Program Selection

The Crane Reading System was selected by the same schools
in fiscal 1980 as°in fiscal 1979. Interviewed principals
felt this activity had been effective for their kindergar-
. ten and primary pupils as well as best using the talents
of the.school's staff.

3 al
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Initiation of Instruction

In fiscal 1280, interviews, staff questionnaires, and
- classroom observations found all of the CRANE classes were
implemented at the 13 participating schools at the
. start of the school year. Three schools, however, did
R report problems: two were without aides and one had not
’ received all the necessary instructional materials.

Primary pupils selected were those considered "most in
\ need"; the selected primary pupils were the lowest

achievers who would benefit from a small self-contained
¢ Llassroom. . Standard scores of the five-year-old pupils
were high, of the six- year-olds tow for Title I pupils.
Pretest standard scores for the seven—year-old pupils

, tended to be high whereas pretest ‘standard scores for

. eight-and nine-year-olds were low.

*

Staffing

Forty-three percent of the teachers responding to the
Teacher Questlonnalre stated they were new to CRANE

".Instruction in fiscal 1980. Three of these teachers were
assigned to the activity as late as January and February
of 1980. These changes in.teacher assignments during
mldyear may have affected the continuity of the activity
in these schools. Principals evaluating their CRANE staff
rated these teachers higher than most’ principals in other
‘Title I activities. .

Inservice 'Y

In that so many teachers were new to this act1v1ty,
inservice training was vital. Questlonnalre responses
from the teachers ‘indicated that CRANE inservices were
good. District Title I coordinator meetings were rated
quite high by ‘the surveyed teachers. CRANE received - the
best rating by the, teachers of all the self- contained
activities. Overall, the majority of teachers felt that
both CRANE and dlstrlct Title I coordinator meetlngs did
help 1mprove their classroom instruction.

o

INSTRUCTIONAL PROGRAM

'Facilities, Equipment, and Materials

¢ "All of the CRANE classes were operating ‘in adequate ¢
facilities. However, there were supply problems cited by’
a few teachers. CRANE materialss were not provided for all
age levels. Teachers rated the quality of instructional
materials average. About one-third of the surveyed
teachers reported that the correlation of CRANE materlals
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with Chicago's CP/ML levels was difficult. During the

spring 1980 Selection Conference, threce principals chose

to drop this activity at their schools for fiscal 1981

because of the problem of correldating CRANE materials with .
CP/ML skill levels.

Efficiency of Operation

Observations conducted in the spring of 1980 showed the
CRANE clases had better than sound implementation. The

- physical and personal atmosphere was excellent. Most of
the class instruction was group oriented but with little
evidence.of individualized instruction. Teachers did feel
that CRANE was effective. Fifteen percent of the queried
t=achers, more so than any of the Title'I activities,
desired not to continue teaching this activity. This was
also reported by teachers in fiscal 1979. '

° Q

Pupil Response to the Activity

Observations conducted in the spring of 1980 revealed that
most pupils were on task and were attending to their '
assigned classroom duties. These pupils were more
attentive than most pupils in other Title I self-contained
? activities. Teachers felt that their pupils were actively
interested and cooperative. _,j

o

PARENT INVOLVEMENT

The majority of parents responding to a questionnaire were
aware that their children were enrolled in this Title I
. activity and 89 percent of them had visited the classroom.
° Thus, the parent objectives were met for CRANE in fiscal
1980. The class-room teachers also reported that 40
percent of the parents were interested as well as active

° in this activity.

PARTICIPANT ACHIEVEMENT

As can be seen in Table 1, none of the Iowa Test of Basic

Skills objectives were achieved in 1980, Based on low

ITBS pretest standard scores, pupils at age cycles eight
K and: nine were lower. achievers than the average Title I
pupils at these age cycles. Their grade-equivalent gains
in reading comprehension were only five months and seven
months respectively.

The individual school's average gains in reading
comprehension ranged from zero months to 1,5 school years.
Five of the eleven schools8 reporting test results met the
IT™BS achievement objectives. The remaining schools had
average gains of less than five months.
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-TABLE 1. 1ITBS ACTIVITY OBJECTIVES (N=358)

e

_ . : Activity Objective
Objective Criterion result met

Vocabulary subtest:
-Percent with Standard
Score gains : 60% 56% No
‘Reading Comprehension subtest: t
-Percent with Standard
Score gains 60% 50% No
-Mean grade-equ1va1ent gain . 8 mos. 6 mos. No
Mathematics Total:
-Percent of with :
Standard Score gains " 60% 56% No

< =Mean grade-equivalent
gain _ 8 mos. 6 mos. No

. 3

The Comprehensive Tests of Basic Skills measured the
achievement of kindergarten and age cycle six pupils.
Forty—-two percent of the kindergarten pupils scored above
the national mean in reading.and 41 percent in mathema-
tics. These pupils scored higher in reading comprehension
than the other kindergarten pupils in the Developlng
Language Arts Skills at Kindergarten and Primary Levels
activity, but not in mathematics. Only 24 percent of the
age cycle six pupils scored above the national mean in
reading; 37 percent .in mathematics. This was below the
-~average for Title I activities.

N . COST EFFECTIVENESS

In fiscal 1980, the cost per pupil enrolled in CRANE was
about $989 and the total cost about $1,245,800. Although
these costs were reasonably low for Title I self-contained
activities, the poor overall achievement results suggest
that at most schools CRANE was not cost-effective. The
results at a few schools suggest more is possible from
this activity if 1t is well implement:ed.

SUMMARY, COMMENTS, AND CONCLUSIONS

A large percentage of teachers were new to this activity
in fiscal 1980; therefore, inservice training was vital
for sound implementation. The district Title I
coordinator meetings were considered more beneficial by
the CRANE teachers than the vendor inservice meetings.
Many teachers and a few principals found the correlation
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of CRANE materials with Chicago's CP/ML levels to be more
difficult than with materials in other Title I activities.
This may account for an unusually high number of teachers
not wanting to continue teaching this activity.

Overall, none of the achievement objectives were met.
However, CRANE kindergarten pupils scored higher than most
Title I kindergarten pupils. oo

RECOMMENDAT IONS

CRANE materials should be revised to better correlate with )
Chicago's CP/ML levels. '

The kindergarten option of CRANE is capable of meeting the
needs of the Title I population and is recommended for
congjnuation in schools where it is producing the desired
effects. |

The primary option of CRANE has been asse;%ed as meeting
the needs of Title I participants at some schools. If a
more effective activity is available, which is consistent
with local school needs, replacement is recommended.

\
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R&E #15 ‘
Project $607 .

Program #7638

Evaluator: Mavis Hagemann

DISTAR PROGRAM IN READING AND LANGUAGE

ACTIVITY DESCRIPTION

Distar Program in Reading and Language (DISTAR), one of
the instructional approaches under. the Developing Language
Arts Skills- at the Kindergarten and Prlmary Levels
umbrella, has been a Title I activity in Chicago since
1972, In fiscal 1980 it was in'12 schools, serving 240
kindergarten and 900 primary level pupils. Only two of
the schoOls were new to the activity. Fifty-three
classroom teachers, each with an aide, had an enrollment
of approximately twenty primary or fifteen half-day
kindergarten pupils each in a regular sized classroom.
Nineteen of the teachers and all of the aides were funded
by Title I.

DISTAR materials, published by Science Research Associates
(SRA), provided lessons which were scripted for teacher
and aide and used a basically phonetic approach to teach
reading and an early developmental program to teach
language. Accent was on skill mastery in a sequiential
manner. Classes were self-contained and taught the
regqular Chicago curriculum while providing the SRA/DISTAR
approach for additional reading and language instruction.

In fiscal 1980, one day of inservice for teachers and
aides new to the activity was provided by SRA/DISTAR prior
to the implementation of the program, as well as a day of
inservice for the.principals of schools that selected
DISTAR. A unique inservice plan designed to utilize
on-site consultation and inservice was implemented during
the year. Two experienced DISTAR teacher consultants
visited every classroom at each site at least once to
observe, demonstrate, and of fer consultation about the
implementation of DISTAR in the specific siutation.

ACTIVITY ORGANIZATION AND MA 'AGEMENT

Program Selection

In fiscal 1979 DISTAR was selected by 11 schools. Ten of
these selected it again in fiscal 1980 and twd new schools
added it. Interviews with administrators showed
selections to be primarily based on previous effectiveness
as well as a perception of the activity as best meeting
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the needs of the school. Typical comments indicated that
the administrators especially liked the highly structured
nature of the activity and the fact that DISTAR is
selfrcontained with a small class size and an aide.

Initiation of Instruction

DISTAR was‘implemented in all schools by September 1o,
except for one in which implementation was delayed for a

week and another which experienced a delay in the ~
assignment of an aide.
. Those kindergarten pupils with the lowest scores on the v

Kindergarten Checklist were selected to participate. New
pPrimary level participants were in most cases selected
using a combination of Chicago Continuous Progress levels
and professional judgment that indicated the need for a
structured approach. Some principals tried to give each
pupil two continuous years in DISTAR to firm the reading
foundation.

Staffing ,

Teachers were generally well-qualified and several had
many years' experience in DISTAR, but half the respondents
o to the teacher questionnaire were new to the activity in
fiscal 1980. Aides were also well-qualified, but three-
fourths of them were new to the activity. This was
unfortunate, for the inservice plan was designed around
the fact that almost all of the schools were continuing

13 N

and not new.

Principals responding to an evaluation form reported that
all teachers and aides in DISTAR were very effective.

& Inservice

One day of inservice for teachers and aides new to DISTAR

“was provided by SRA prior to implementation in the fall;
however, several teachers were not able to attend and some
sent substitutes. Because the specific teaching ‘
strategies which must be used for successful implemen-

. tation of DISTAR are best learned from observation and
practice before use with pupils, those who were not . ]
Present began ingtruction at a disadvantage,

On-site consultation and inservice was provided by two -
experienced DISTAR teacher-consultants at . least once for
every classroom. Some sites were visited several times at
their request and others desired minimal inservice. The ‘ -
consultants found good implementation in most schools but
there were some teachers who failed to use the materials
and approach adequately and who wanted no help. This

¢« information was shared with principals at the Spring
inservice. ‘
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DISTAR's inservice plan involved getting a commitment from
the principals and administrators of the program as well
as from the teachers and aides. An inservice was held in
September for the administrators to provide them with
enough knowledge of the activity to determine compliance .
on the part of the teachers and to inform them of the
services which SRA was willing to provide in case of need.
- In March at a similar inservice administrators learned how
things had progressed from the consultants' viewpoints and
- areas of concern were shared. It was at this time that it

o

* became clear that the critical element to’ good implemen-
tation was teacher acceptdnce of the concept of one lesson

each day.

Inservices and consultations by the vendor were rated by
almost all teachers as good or very good and by principals
as effective. Central office staff consultations were
less well-received in several instances.

INSTRUCT IONAL. PROGRAM

Facilities, Equipment, and Materials

All DISTAR rooms were of adequate size as judged by

evaluators and had an average of 20 pupils enrolled. 1In

more than half of the observed classes the physical

environment was rated above average. Instructional

materials were viewed as very effective and in adequate
- supply by the surveyed administrators.

Teacher respondents to a questionnaire rated DISTAR
materials as follows: 49 percent excellent, 41 percent
good, 8 perdent adequate, 2 percent poor. Most of the
teachers felt the materials allowed individualization of
instruction. Correlation with Chicago CP/ML levels was
perceived to be moderately easy by most teachers, but some
found the correlation to be rather difficult.

Some kindergarten teachers were observed using the DISTAR

language program in addition to the prescribed pre-reading

program. . These teachers were impressed with the progress

of their pupils in language development. They felt that

. DISTAR materials filled a need which was not met in the

. usual kindergarten program and that it would help the
\\\pgpils "in future years in reading comprehension.

’

. . ey

Efficienqg~of Operation .

Twenty-three of 25 spring classroom observations of DISTAR
found lesgéng.were adapted to pupils' levels of learning
and assignments were given in an intelligible manner. 'The

instructional EQQ&ént was judged to be organized and
clear, and almosth\all of the observations found a well-

~ »
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structured learning environment. As might be expected
from implementation of an activity with scripted lessons,
teachers were found to be more subject-oriented than
pupil-oriented, and only 20 percent of the teachers were
observed 1nd1v1duallzlng instruction.

In both spring and fall observatlons, small group
1nstruct10n was the dominant mode in DISTAR; there were

_few observations of whole-class instruction or independent

task work. On the average, DISTAR teachers spent much
more of their time instructing than did teachers in any
other Title I self-contained activity. Pupils were
observed to be more attentive and involved and they
participated orally much more than in other self-contained
activities. ‘

The teacher aide's role was of optimum importance to the
efficiency of the activity. By being assigned to one room
all day, the aide was used to help with instruction more
than most aides; in fact, 73 percent of the teachers said
the aide never had duties which conflicted with Title I.
Almost all of the teachers reported that the aide helped
reinforce learning by conducting group instruction every
day, but the results of an aide questionaire did not )
consistently agree. In general, aides spent at least half
their time working directly with pupils.

Pupil Response

Classroom observatlons revealed that 86 percent of the
pupils exhibited average or better attention. There
appeared to be a minimum of instructional time lost, which
was exceptional for ‘a'Title I self-contained activity.
DISTAR classes were generally observed to be
teacher-directed, with little pupil input allowed.

A sample of parents revealed that 79 percent of them felt
they had worked more with their children during fiscal
1980 than the previous year. 1In addition, 90 percent
indicated that their children had improved in use of free
time.

DISTAR teachers were asked to rate the pupils' interest in
the activity. They reported that 87 percent were actively
and cooperatively interested. Only one percent was

noticeably uncooperative.

PARENT INVOLVEMENT

Although DISTAR teachers rated only one-third of the
parents as being actively and cooperatively interested, 63
percent of the teachers reported that all parents had
discussed theilr children's progress or problems with the

29-4

21 (1',

=




teacher at some time. Overall, DISTAR teachers had
conferences with an average of 17 out of a possible 20
parents.  This showed a remarkable parental involvement.
School-Community Representatives were reported by most of
the teachers as helping them improve the home-school
understanding.. '

Parental awareness of children's participation in Title I
is usually lower in self-contained activites than in
pull-out activities, and responses to a parent
questionnaire showed that only three-fourths of the
-parents of DISTAR pupils were aware of their participation
in Title I. Nevertheless, 90 percent of them rated the
activity as good or excellent and all felt the program
should be continued. Overall, parental responses were
very positive. - ' :

'PARTICIPANT ACHIEVEMENT

Because DISTAR served young pupils who were tested with
several instruments, achievement assessment must be
examined separately by tcst and age cycle. Gain scores on
the Iowa Tests of Basic Skills (ITBS) provided a measure
of growth for age cycles eight and nine. .

TABLE 1. ITBS ACTIVITY OBJECTIVES (N=205)

. Activity Objective
Objective , Criterion result met

—

"Vocabulary subtest:

-Precent with Standard
, Score gains 60% 60% Yes
"~ Reading Comprehension
"~ subtest: :

-Percent with Standard

Score gains ) 603 62% Yes
-Mean grade- , ‘

equivalent gain 8 mos. 8 mos. Yes
Mathematics Total:

-Percent with Standard

Score gains 60% 68% Yes
~Mean grade~
equivalent gain 8 mos. 9 mos. Yes

v
\

As shown in Table 1, all objectives based on ITBS results
_were met by the activity as a whole. This was one of the
very few activities that met all the objectives. Age

29-5

o 215




cycle nine mét all but one objective, which was especially
- noteworthy: These pupils were generally the very low’ :
achievers whom teachers felt could most profitably use an
additional year in the primary grades, Thé ITBS data
suggest that DISTAR successfully met their academic
needs.

L

Seven schools served age cycles tested with the ITBS. The

indtvidual school's mean gain scores ranged from four
months to 1.1 school years in reading comprehension and
from five months to 1.3 school years in mathematics. -

Chicago standard scorés provide a measure of comparison

<« with the total Chicago public school population. DISTAR's

standard score means in reading comprehension converted to
a percentile rank of 27 on thHe pretest and 37 on the
posttest. This shift in percentile rank shows that this
group of pupils improved significantly.

The Comprehensive Tests of Basic Skills (CTBS) were
administered to kindergarten and age cycle six pupils.
Results were computed as standard scores based on a
national mean of 50 and a standard deviatidbn of about 21.
Kindergarten pupils in DISTAR had a mean standard score of
45 in pre-reading and 52 in mathematics, showing they
achieved scores in the average range nationwide. Looked
at in another way, 39 percent of the kindergarten pupils
scored above the national mean in reading and 57 percent
did so in mathematics. These scores are almost as high as

- those achieved by the two Title I activities that enrolled

only pupils who had had at least a year of preschool
education. '

Age cycle six pupils had a mean standard score of 43 in
reading and 39 in mathematics. Thirty-seven percent
scored above the national mean in reading and 39 percent
in mathematics. The reading achievement was well above
the Title I average for all activities.

Pupils in DISTAR have, for the past several years, made
good achievement gains. The fiscal 1980 data appear to
continue this trend. It should be added that implementa- _
tion was not at the desired level in any year and so it -
can be surmised that, with a proper level of implementa-
tion by all teachers, gains could be much greater.

COST EFFECTIVENESS
In fiscal 1980 the cost per pupil enrolled in DISTAR was

about $989. This was more than $200 less per pupil than
the cost of the Augmented Staffing activity which served
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the same ages, yet DISTAR had the advahtage of providing
vendor service and inservice, which teachers reported to
be helpful in improving their classroom instruction.

DISTAR achievement test results for the past several years
have consistently been above the average for all Title I
activities, an unusual accomplishment for an activity
enrolling only primary level pupils. Thus DISTAR would
appear to be very cost-effective.

SUMMARY AND CONCLUSIONS

In fiscal 1980 the DISTAR vendor was attempting to find an
inservice pattern that would provide for more. successful
implementation of the activity, so some experimental
inseryices were conducted and evaluated. )

DISTAR provided a cost-effective self-contained option for °

60 primary pupils. The number of pupils per teacher (20)
and the assignment of a full-time aide who worked directly
with pupils created a positive, productive atmosphere.

An unusually high percentage of parents of pupils in this
activity attended conferences about their child's school
progress, indicating a close involvement of home and
school.

DISTAR's structured approach appeared to meet the needs of
pupils who had previously failed to learn to read. The
average pupil in DISTAR experienced a significant academic
gain when compared to the average Chicago pupil. All ITBS
achievement objectives were met.

RECOMMENDATIONS

Selection of appropriate teachers is essential to’ the
success of DISTAR. The teacher selected must like a
highly-structured approach and be willing to follow the
plan of a scripted lesson each day, which is an integral
part of DISTAR.

' Kindergarten teachers should be encouraged to use the
language development materials.

Pupils in primary grades who are perceived to need a
structured, phonetic approach to reading or who have
previously failed to make progress in reading should be
selected. '

29
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DISTAR has been assessed as effectlve in meeting needs of
Title I pupils of kindergarten and primary ages and is
recommended to.repldce activities wh1ch have nat been

N effectlve for these ages. ‘o )
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Project #569 e 0

Program #2475 _
Evaluator: Jeanelle Jennings .

.

EARLY INTERVENTION: A PRESCHOOL AND
KINDERGARTEN ACTIVITY '

ACTIVITY DESCRIPTION

The Early Intervention (EI) program had two components.,
Component I was designed to provide an intensive half-day
readiness program for 40 children of age cycle four.
Children participating in Componeit II were in the regular
kindergarten and were given an additional half-day of -

. readiness activities. A separate kindergarten room was

required for implementation of the activity.

“In fis¢a1'1980, it fourtﬁ year'of operation, EI operated

in 20 public schools servirg 680 pupils. The staff .
consisted of 17 teachers and 17.teacher aides.  Each class
consisted of 20 pupils who participated for half day
sessions. Five schools had preschool programs and fifteen
schools chose the°kindergarten option. Inservice was
provided by the ‘the district Title I coordinators with the
assistance of Central Office staff.

" _EI provided readiness experiences which included language

development, phonetic instruction, role playing and social
vocabulary, ‘'visual-motor coordination, classification of
.objects, left-to-right eye movement, and writing skills.
The Alphaphonics program could be used at the kindergarten
or preschool level. Schools could also select additional
instruction materials.that met the pupils' needs.

Parents were encouraged to participate in the program
durirg an equi' i:lent of two days -per month; in addition
five parent co “erences were conducted during the school
year. Parents :ould borrow material for use at home to
reigforce skil s and concepts developed in the classroom.

Y

AC IVITY ORGANIZATION AND MANAGEMENT -

Program Selection

J.During the fall of fiscal 1980 the‘principals‘were'intér-
‘viewed to determine how they implemented and perceived the

operation of EI. The interview sought answers to determine
why EI was selected. Most principals indicated that the
activity's instructional emphas